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Program Review

Required by Title 5 Barclay California code of Regulations, Article 2 Sections 53200(c)(10). Register 93. No. 6;2-5-93. Page 325 

One of the ten plus one Senate Academic and Professional Responsibilities

· How often do programs cycle through program review on your campus?
· Does your program review include SLOs and assessment data?

ASCCC paper Program Review Developing a Faculty Driven Process (excerpt)

George Boggs, President of Palomar Community College and then Chair of the Commission on Research for the California Association of Community Colleges stated, "One of the most basic and important types of institutional research for a community college to do is program evaluation. In its most basic form, an evaluation is a study, based upon objectives of the activity or program to be assessed, that provides useful information about the degree to which those objectives have been met. Program evaluation is simply a matter of asking useful questions, and then making valid conclusions based upon the data. 7he current emphasis on documenting student outcomes is, intact, a call to conduct more and better program evaluation."
 Boggs, George, Leadership Abstracts, "The Research Function of Community Colleges," League for Innovation in the Community College, Laguna Hills, CA Vol. 1 No. 13 August 1988, page 1
Merced Program Review
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General Education Courses – General Education is a Program
Title 5 Language

55806 (b) General Education Requirements.

	 
	(1) Students receiving an associate degree shall complete a minimum of 18 semester or 27 quarter units of general education, including a minimum of three semester or four quarter units in each of the areas (A), (B) and (C) and the same minimum in each part of (D). The remainder of the unit requirement is also to be selected from among these four divisions of learning or as determined by local option:
	 

	 
	(A) Natural Sciences. Courses in the natural sciences are those which examine the physical universe, its life forms, and its natural phenomena. To satisfy the general education requirement in natural sciences, a course shall be designed to help the student develop an appreciation and understanding of the scientific method, and encourage an understanding of the relationships between science and other human activities. This category would include introductory or integrative courses in astronomy, biology, chemistry, general physical science, geology, meteorology, oceanography, physical geography, physical anthropology, physics and other scientific disciplines.
	 

	 
	(B) Social and Behavioral Sciences. Courses in the social and behavioral sciences are those which focus on people as members of society. To satisfy the general education requirement in social and behavioral sciences, a course shall be designed to develop an awareness of the method of inquiry used by the social and behavioral sciences. It shall be designed to stimulate critical thinking about the ways people act and have acted in response to their societies and should promote appreciation of how societies and social subgroups operate. This category would include introductory or integrative survey courses in cultural anthropology, cultural geography, economics, history, political science, psychology, sociology and related disciplines.
	 

	 
	(C) Humanities. Courses in the humanities are those which study the cultural activities and artistic expressions of human beings. To satisfy the general education requirement in the humanities, a course shall be designed to help the student develop an awareness of the ways in which people throughout the ages and in different cultures have responded to themselves and the world around them in artistic and cultural creation and help the student develop aesthetic understanding and an ability to make value judgments. Such courses could include introductory or integrative courses in the arts, foreign languages, literature, philosophy, and religion.
	 

	 
	(D) Language and Rationality. Courses in language and rationality are those which develop for the student the principles and applications of language toward logical thought, clear and precise expression and critical evaluation of communication in whatever symbol system the student uses.
	 

	 
	(i) English Composition. Courses fulfilling the written composition requirement shall be designed to include both expository and argumentative writing.
	 

	 
	(ii) Communication and Analytical Thinking. Courses fulfilling the communication and analytical thinking requirement include oral communication, mathematics, logic, statistics, computer languages and programming, and related disciplines.
	 


ACCJC Accreditation Standards

Standard 2 
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Accrediting Commission for Community and Junior Colleges

Western Association of Schools and Colleges

Rubric for Evaluating Institutional Effectiveness – Part I: Program Review

(See attached instructions on how to use this rubric.)

	Levels of   Implementation
	   Characteristics of Institutional Effectiveness in Program Review

(Sample institutional behaviors)

	Awareness
	
• There is preliminary investigative dialogue at the institution or within some departments     
  about what data or process should be used for program review.                                              
• There is recognition of existing practices and models in program review that make use of         institutional research. 
• There is exploration of program review models by various departments or individuals.
• The college is implementing pilot program review models in a few programs/operational       units.

	Development
	• Program review is embedded in practice across the institution using qualitative and   quantitative data to improve program effectiveness.                                           
• Dialogue about the results of program review is evident within the program as part of   discussion of program effectiveness.
• Leadership groups throughout the institution accept responsibility for program review   framework development (Senate, Admin. Etc.)
• Appropriate resources are allocated to conducting program review of meaningful quality.
• Development of a framework for linking results of program review to planning for   improvement.
• Development of a framework to align results of program review to resource allocation.



	Proficiency
	• Program review processes are in place and implemented regularly.
• Results of all program review are integrated into institution- wide planning for 
   improvement and informed decision-making.     
• The program review framework is established and implemented.    
• Dialogue about the results of all program reviews is evident throughout the institution as   part of discussion of institutional effectiveness.
• Results of program review are clearly and consistently linked to institutional planning   processes and resource allocation processes; college can demonstrate or provide specific
  examples.                                                        
• The institution evaluates the effectiveness of its program review processes in supporting   and improving student achievement and student learning outcomes.



	Sustainable

Continuous

Quality

Improvement
	• Program review processes are ongoing, systematic and used to assess and improve   student learning and achievement.
• The institution reviews and refines its program review processes to improve institutional   effectiveness.     
• The results of program review are used to continually refine and improve program practices   resulting in appropriate improvements in student achievement and learning.


Rubric for Evaluating Institutional Effectiveness – Part II: Planning

	Levels of

Implementation
	Characteristics of Institutional Effectiveness in Planning



(Sample institutional behaviors)

	Awareness
	• The college has preliminary investigative dialogue about planning processes.
• There is recognition of case need for quantitative and qualitative data and analysis in   planning.
• The college has initiated pilot projects and efforts in developing systematic cycle of   evaluation, integrated planning and implementation (e.g. in human or physical resources).
• Planning found in only some areas of college operations.
• There is exploration of models and definitions and issues related to planning.
• There is minimal linkage between plans and a resource allocation process, perhaps   planning for use of "new money"
• The college may have a consultant-supported plan for facilities, or a strategic plan.

	Development
	• The Institution has defined a planning process and assigned responsibility for
   implementing it.
• The Institution has identified quantitative and qualitative data and is using it.
• Planning efforts are specifically linked to institutional mission and goals.
• The Institution uses applicable quantitative data to improve institutional effectiveness in      some areas of operation.
• Governance and decision-making processes incorporate review of institutional   effectiveness in mission and plans for improvement.
• Planning processes reflect the participation of a broad constituent base.

	Proficiency
	• The college has a well documented, ongoing process for evaluating itself in all areas of
   operation, analyzing and publishing the results and planning and implementing
   improvements.
• The institution's component plans are integrated into a comprehensive plan to achieve
   broad educational purposes, and improve institutional effectiveness.
• The institution effectively uses its human, physical, technology and financial resources to
   achieve its broad educational purposes, including stated student learning outcomes.
• The college has documented assessment results and communicated matters 
   of quality assurance to appropriate constituencies (documents data and analysis of
   achievement of its educational mission).
• The institution assesses progress toward achieving its education goals over time 
  (uses longitudinal data and analyses).
• The institution plans and effectively incorporates results of program review in all areas of
  educational services: instruction, support services, library and learning resources.

• Program review processes are ongoing, systematic and used to assess and improve 
  student learning and achievement.



	 Sustainable

 Continuous

    Quality

Improvement
	• The institution uses ongoing and systematic evaluation and planning to refine its key   processes and improve student learning.
• There is dialogue about institutional effectiveness that is ongoing, robust and pervasive; 
  data and analyses are widely distributed and used throughout the institution.
• There is ongoing review and adaptation of evaluation and planning processes.
• There is consistent and continuous commitment to improving student learning;
  and educational effectiveness is a demonstrable priority in all planning structures and   processes.


Accrediting Commission for Community and Junior Colleges

Western Association of Schools and Colleges

Rubric for Evaluating Institutional Effectiveness – Part III: Student Learning Outcomes

(See attached instructions on how to use this rubric.)

	Levels of

Implementation
	Characteristics of Institutional Effectiveness in

Student Learning Outcomes

(Sample institutional behaviors)

	Awareness
	
• There is preliminary, investigative dialogue about student learning outcomes. 
• There is recognition of existing practices such as course objectives and how they relate to   student learning outcomes.
• There is exploration of models, definitions, and issues taking place by a few people.  
• Pilot projects and efforts may be in progress.
• The college has discussed whether to define student learning outcomes at the level of   some courses or programs or degrees; where to begin.

	Development
	• College has established an institutional framework for definition of student learning   outcomes (where to start), how to extend, and timeline.
• College has established authentic assessment strategies for assessing student learning   outcomes as appropriate to intended course, program, and degree learning outcomes.
• Existing organizational structures (e.g. Senate, Curriculum Committee) are supporting   strategies for student learning outcomes definition and assessment.
• Leadership groups (e.g. Academic Senate and administration), have accepted responsibility   for student learning outcomes implementation.
• Appropriate resources are being allocated to support student learning outcomes and   assessment.
• Faculty and staff are fully engaged in student learning outcomes development.

	Proficiency
	• Student learning outcomes and authentic assessment are in place for courses, programs   and degrees.
• Results of assessment are being used for improvement and further alignment of   institution-wide practices.
• There is widespread institutional dialogue about the results.
• Decision-making includes dialogue on the results of assessment and is purposefully   directed toward improving student learning.
• Appropriate resources continue to be allocated and fine-tuned.
• Comprehensive assessment reports exist and are completed on a regular basis.
• Course student learning outcomes are aligned with degree student learning outcomes.
• Students demonstrate awareness of goals and purposes of courses and programs in     which they are enrolled.

	 Sustainable

 Continuous

    Quality

Improvement
	• Student learning outcomes and assessment are ongoing, systematic and used for   continuous quality improvement.
• Dialogue about student learning is ongoing, pervasive and robust.
• Evaluation and fine-tuning of organizational structures to support student learning is   ongoing.
• Student learning improvement is a visible priority in all practices and structures across the   college.
• Learning outcomes are specifically linked to program reviews.
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