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e enate coteges  EXECUTIVE COMMITTEE MEETING

e

LEADERSHIP. EMPOWERMENT. VO'!CE.,

Friday, January 6 — 7, 2017 — Oakland Marriott City Center

1001 Broadway, Oakland, CA 94607
Meeting Room: California

12:30 p.m. to 12:45 p.m. Lunch
12:45 p.m. to 6:00 p.m. Meeting
6:30 p.m. to 8:30 p.m. Dinner
Le Cheval — 1007 Clay Street, Oakland CA 94607

8:00 a.m. to 8:30a.m. Breakfast
8:30 a.m. to 12:00 p.m. Meeting
12:00 p.m. to 12:30 p.m. Working Lunch
12:30 p.m. to 1:00 p.m. Meeting

The meeting is accessible to the physically disabled. A person who needs a disability-related accommodation or
modification in order to participate in the meeting may make a request by emailing the Senate ai
agendaitem@asccc.org or contacting Annie Wilcox-Barlettani at (916) 445-4753 x103 no less than Jfive working
days prior to the meeting. Providing your request at least five business days before the meeting will help ensure
availability of the requested accommodation.

Public Comments: A written request to address the Executive Committee shall be made on the form provided at the
meeting. Public testimony will be invited at the beginning of the Executive Committee discussion on each agenda
item. Persons wishing to make a presentation io the Executive Commitiee on a subject not on the agenda shall
address the Executive Committee during the time listed for public comment. Public comments are limited to 3 minutes
per individual and 30 minutes per agenda item. Materials for this meeting are found on the Senate website at:
http://www.ascce.org/executive_committee/meetings.

L ORDER OF BUSINESS

A. Roll Call

B. Approval of the Agenda

C. Public Comment
This portion of the meeting is reserved for persons desiring to address the
Executive Committee on any matter not on the agenda. No action will be taken.
Speakers are limited to three minutes.

D. Calendar

E. Action Tracking

F. Local Senate Visits

G. Dinner Arrangements

II. CONSENT CALENDAR
A. November 30, 2016, Meeting Minutes, Davison
B. Resolution Assignments, Bruno
C. Curriculum Regional Workshops Agenda, Davison
D. Accreditation Institute Program, Rutan



HI.

Iv.

E.

F.

G.

Diversity in Faculty Hiring Regional Meeting, February 10 and 11, 2017,
Beach

Legislation and Advocacy Pre-Session to Leadership Institute, Stanskas
ACCJC Conference in April 2017, Rutan

REPORTS

A.
B.
C.

President’s/Executive Director’s Report — 30 mins., Bruno/Adams
Foundation President’s Report - 10 mins., May

Chief Instructional Officer Liaison Report — 10 mins.

A liaison from the CCC Chief Instructional Officers organization will provide the
Executive Committee members with an update of system-wide issues and
projects.

Liaison Oral Reports (please keep report to 5 mins., each)

Liaisons from the following organizations are invited to provide the Executive
Committee with updates related to their organization: AAUP, CCA, CCC], CFT,
FACCC, and the Student Senate.

ACTION ITEMS

A.

Legislative Update — 15 mins., Stanskas

The Executive Committee will be updated on recent legislative activities and
consider for approval any action as necessary.

Board of Governors Interviews, 2 hr. & 45 mins., Bruno

[Time Certain: 1:45 p.m. 4:30 p.m.]

The Executive Committee will conduct Board of Governors interviews in closed
session and take action on which candidates to send forward to the Governor.
Instructional Design and Innovation Draft Program — 30 mins, Stanskas
The Executive Committee will consider for approval of the draft program for
Instructional Design and Innovation.

CTE Regional Meeting Agenda — 10 mins., Slattery-Farrell

The Executive Committee will consider for approval the draft agenda and dates
for the CTE Regional events.

2017 Spring Plenary Session Theme — 20 mins., Bruno/Adams

The Executive Committee will consider for approval the theme for the upcoming
2017 Spring Plenary Session and discuss potential keynote speakers.

Course Outline of Record Paper Update — 20 mins., Davison

The executive committee will review and provide feedback on the draft of the
revised Course Outline of Record paper.

DISCUSSION

A.

Chancellor’s Office Liaison Report — 45 minutes [Time Certain: 1:00 p.m.]
A liaison from the Chancellor’s Office will provide Executive Committee
members with an update of system-wide issues and projects.

Strong Workforce Recommendations: Progress and Next Steps — 45 mins.,
May

The Executive Committee will discuss the progress made and next steps in
addressing the Strong Workforce Recommendations.



VI.

VIIL.

C. Executive Committee Members Discussion — 45 mins., Bruno
The Executive Committee will discuss current workload challenges and determine
priorities.

D. Update on Common Assessment Initiative — 15 mins., Rutan
The Executive Committee will be updated on the status of the Common
Assessment Initiative to ensure consistent messaging to the field.

E. AB 1985: Advanced Placement Examination Course Credit Policy for the
California Community Colleges — 15 mins., May
The Executive Committee will consider the creation, adoption, and
implementation of a policy on Advanced Placement Examination course credit for
the California Community Colleges.

F. Budget Performance — 20 mins., Adams/Freitas
The Executive Committee will be updated on the budget
second quarter.
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REPORTS (If time permits, additional Executive Committee announcements and
reports may be provided)
A. Standing Committee Minutes
i. Accreditation and Assessment Committee, Rutan
1. Curriculum Committee Minutes, Davison
iii. Educational Policies Committee Minutes,
iv. Standards and Practices Committee, Freitas
B. Liaison Reports
i. CalPass Advisory Minutes 12.07.16, Freitas
ii. Faculty Association of California Community Colleges Minutes 11.18.16,
Freitas
iii. NSSSPAC Minutes 11.11.16, Quiaoit
iv. SSSPAC Minutes 11.08.16, Jamshidnejad
C. Senate and Grant Reports
i. GEAC, May

ADJOURNMENT
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Executive Committee Agenda Item

SUBJECT: Calendar

*Reminders/Due Dates

*Upcoming 2016-2017 Events

Month: January | Year: 2017

Item No: 1 D.

Attachment: NO

DESIRED OUTCOME:

Urgent: NO

Time Requested: 5 minutes

CATEGORY:

Order of Business

TYPE OF BOARD CONSIDERATION:

REQUESTED BY:

Annie Wilcox-Barlettani

Consent/Routine

First Reading

STAFF REVIEW®:

Julle Adams

Action

Information X

BACKGROUND:

Please note: Staff will complete the grey areas.

Upcoming Meetings

* Executive Committee Meeting ~ El Camino College/Long Beach — February 3 — 4, 2017
* Executive Committee Meeting — Foothill College/Hotel De Anza - March 3 — 4, 2017
¢ Executive Committee Meeting/Session — San Mateo Marriott — April 19, 2017

Upcoming Events

* Accreditation Institute — Napa Valley Marriott — February 17 -18, 2017
* Instructional Design and Innovation — San Jose Marriott — March 17 -18, 2017
* Spring Plenary Session — San Mateo Marriott — April 20 — 22, 2017

Reminders/Due Dates

January 13, 2017

¢ Final program due to Executive Director for Accreditation Institute

January 15, 2017

s Spring Plenary breakout topics due to the Executive Director.

January 16, 2017

e Rostrum articles due.

! Staff will review your item and provide additional resources to inform the Executive Committee discussion.




January 18, 2017
e Agenda ltems due for February 3 -4, 2017 meeting.
e Second program draft due for instructional Design and Innovation for reading at the
February Executive Committee meeting.
e Program outline due for Career Technical Education Institute for reading at the February
Executive Committee meeting.

February 2, 2017
e Presenters list due to the Executive Director for the Instructional Design and Innovation.

February 15, 2017
e Agenda items due for March 3 — 4, 2017 meeting.
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LEADERSHIP. EMPOWERMENT. VOICE.

November 29 - 30, 2016 — Hilton Waterfront Beach Resort

L ORDER OF BUSINESS
A. Roll Call
President Bruno called the meeting to order at 12:00 p.m. and welcomed members

and guests.

I. Adams, C. Aschenbach, R. Beach, D. Davison, A. Foster, S. Foster, J. Freitas,
G. Goold, G. May, C. McKay, C. Rutan, L. Slattery-Farrell, and J. Stanskas.

Liaisons present: Irene Malmgren, Chief Information Officer Liaison, Vice
President of Instruction, Mt. San Antonio College.

Guests present: David Morse, Long Beach City College and Monica Porter, Santa
Ana College.

B. Approval of the Agenda
MSC (Aschenbach/Beach) to approve the agenda.

C. Public Comment
This portion of the meeting is reserved for persons desiring to address the
Executive Committee on any matter not on the agenda. No action will be taken.
Speakers are limited to three minutes.

No public comment.

D. Calendar
Members were informed about current deadlines.

E. Action Tracking
Members discussed the action tracking sheet including how to update items. The
items on the tracking sheet are the result of actions taken by the Executive
Committee at prior formal meetings. On the current list there are several items
that are more than two years old. Members were requested to review the action,
make recommendations for removal or address.

F. Local Senate Visits
Members updated the Local Senates Visits fracking sheet.



G. Dinner Arrangements

Dinner was not provided.

IL CONSENT CALENDAR

A.
B.

C
D.

November 2, 2016, Meeting Minutes, Davison
Member Registration for Association of American Colleges & Universities’
(AAC&U) 2017 Annual Meeting, Smith

. Attendance at Association of American Colleges and Universities® 2017

Diversity, Learning, and Student Success Conference, Beach
CTE Regional Events, Slattery-Farrell/Freitas

Item II. D. was pulied.
MSC (Slattery-Farrell/McKay) to approve the consent calendar as amended.

CTE Regional Events, Slattery-Farrell/Freitas

The CTE Leadership Committee is recommending that two regional events be
held in December to provide CTE Liaisons, CTE faculty, senate presidents, deans,
and other interested parties with information to assist them in the development of
the Strong Workforce Program funding proposals due in January, The committee
recommended that the regional events be held in December; however, Executive
Committee members felt that December would not be enough time for
advertisement and suggested that the meetings be held in spring instead. A
concern was raised that spring might not be soon enough given that colleges were
creating their CTE Strong Workforce funding requests now and might need more
guidance in preparing these reports. It was suggested that if the committee felt
that some direction was needed prior to the spring regionals, webinars could be a
better option. The webinars and the regional meetings would also logically inform
presentations at the CTE Leadership Institute in May.

MSC (Freitas/Goold) to return this item to the CTE LC for refinement and
bring back to the January meeting.

Action:
This item will return to the January meeting for consideration for approval of
regional dates and a draft agenda.

III. REPORTS

A.

President’s/Executive Director’s Report — 30 mins., Bruno/Adams

President Bruno and Executive Director Adams updated members on their recent
activities since the November meeting.



Strong Workforce Program recommendation 13.a. called for the “dissemination of
effective practices in the recruitment and hiring of diverse faculty and the
application of minimum qualifications and equivalencies.” In response, the
Chancellor’s Office formed a task force to address this recommendation. Vice
Chancellor Walker, Vice Chancellor Ton Quinlivan, and Bruno tri-chair the task
force, which is comprised of Chancellor’s Office staff, ASCCC representatives
John Freitas, Lorraine Slattery-Farrell, and Jolena Grande, and representatives
from the CEO, CIO, and HR organizations. The group recently met and discussed
developing a white paper that will have contributions from all the groups on the
task force and include history of the task force, background on development of
CCC minimum qualifications, effective practices, and other related topics. The
paper will walk a fine line between recommendations and local control. More
information to follow after the next meeting.

Bruno and Freitas visited Monterey Peninsula College to provide assistance on
equivalency. While in Monterey, they attended the EOPS Conference. The
attendees at the conference expressed concern for the populations they served
because of possible changes in federal policies that may be implemented with the
new administration.

Bruno and Adams met with a staff member for Assemblymember Dodd. The
Assemblymember is interested in teacher retention in K-12 but he might entertain
introducing legislation that could affect community colleges. He is particularly
concerned with rural schools. Building relations with the Assemblymember will
be important as he is moving to the Senate next term.

Several members of the Executive Committee attended the CCLC conference and
participated in a number of presentations including civic engagement,
Wheelhouse Leadership Project, diversity hiring, and open educational resources.
Prior to the conference, Bruno attended the CEO meeting to participate in
discussions regarding Guided Pathways and IEPI.

Bruno participated in a Collegiality in Action presentation with CCLC at College
of Alameda.

Bruno, Stanskas, and Adams discussed with UC Academic Senate an interest in
establishing pathways in chemistry and physics based on the UC Transfer
Pathways. The UC Academic Senate leadership has agreed to investigate the
possibility of some sort of guarantee. A number of colleges are having problems
creating ADTs in the two disciplines of Chemistry and Physics because of the
high units so establishing a pathway with UC may assist in demonstrating that we
are working on a student pathway that may prepare our students for UC and CSU.
For UC, the pathway would demonstrate a real desire to improve UC transfer
rates, while increasing diversity. Additionally, it is evident that UC is interested
in building a stronger relationship with CCCs and a stronger partnership will be
beneficial for both segments. Incoming Chancellor Eloy Oakley, who remains a



UC regent, is interested in establishing a closer relation between the two
segments.

. Foundation President’s Report — 10 mins., May

The Foundation board held a very productive meeting on November 18, 2016, in
Southern California. Directors discussed the $5,000 raised via the 2016 Fall
Plenary session fundraising campaign, which will go towards research on faculty
diversity hiring, planning for the 2017 Spring Plenary Fling, possible reception or
dinner prior to the Faculty Leadership Institute; update on the research
collaboration with FACCC on the impact of full-time faculty on student success,
status on the efficacy of SLOs research, research on the holistic approach to
professional learning, and updating Foundation director orientation.

. Chief Instructional Officer Liaison Report

The CIO Liaison Malmgren updated members on a number of topics of mutual
concern. Locally, CIOs are working with faculty to determine how the Strong
Workforce Program funding is allocated and will be audited. Since this is the first
time these funds are available, there are some challenges because this is a new
process.

The CIOs have some apprehensions with proposed changes to the Chancellor’s
Office curricular process. The CIOs are concerned with possible consequences
for those colleges that have a weak curriculum structure, a new CIO, or unclear
curricular processes. With the move to local curriculum approval processes, there
needs to be a safety net to ensure that the curriculum process is effective and
students are not harmed.

The CIO Board discussed IEPI and the need for clarity on the role of IEPI in
providing effective process and practices, IEPI facilitates the sharing of practices
by content experts. It was noted that the IEPI Executive Committee should
consider having a representative appointed by the CCCCIO.

The CIOs have sent a letter to NACIQI similar to the ASCCC’s letter and is
considering sending a CIO represcntative to the NACIQI hearing to support the
Chancellor’s Office report on the Accreditation Commission on Community and
Junior Colleges (ACCJC).

The ACCIC is holding its first conference next year. The CIOs noted that the
Commission is calling for proposals from organizations to present at this
conference. However, it might be more useful for the community colleges to hear
from ACCIJC and not other groups. There are numerous opportunities to hear
from other groups and it would be helpful for ACCIC to use their first event to
provide the California community college constituents with an opportunity to
learn from ACCJC about new policies, practices, as well as issues and concerns to
inform accreditation visits.



IVv.

D. Liaison Oral Reports (please keep report to 5 mins., each)

Liaisons from the following organizations are invited to provide the Executive
Committee with updates related to their organization: AAUP, CCA, CCC], CFT,
FACCC. and the Student Senate.

No reports from other liaison groups.

ACTION ITEMS
A. Legislative Update

The Executive Committee briefly discussed the California election and local bond
measures.

The Legislative and Advocacy Committee chair proposed that a Legislative Day
pre-session be held prior to the Faculty Leadership. The pre-session would be an
opportunity to bring in senate presidents and Legislative and Advocacy Liaisons
to tour the Capitol, visit with possible legislators, have conversations with the
Chancellor’s Office, FACCC, and other groups, and learn about state and local
level advocacy. Additionally, the Foundation discussed sponsoring a reception on
the Wednesday, June 14, 2016, for legislators, Chancellor’s Office, Board of
Governors, and the pre-session attendees.

MSC (May/Davison) approve a presession at the Leadership Institute for a
legislative day.

Action;
» The Office team will work on plans to secure a location for the pre-session
legislative day and advertise the event.
¢ The Legislative and Advocacy Committee will work on an agenda for the
Legislative and Advocacy day and bring back to the Executive Committee
for consideration for approval.

. Outline to Update the 2008 Technology

After receiving feedback from the Executive Committee at the November pre-
plenary session, the Online Committee discussed the need for an update to the
2008 Technology paper or the development of a new paper. The committee
determined that a new paper would be a better solution to address changes to
online education and drafted another outline for the Executive Committec’s
consideration, They also recommend a three prong approach to developing the
paper, which would include several Rostrum articles and then a paper. Concern
was raised that Rostrum articles do not have the reach that an adopted paper
would have and the committee might want to develop a white paper instead,
which could inform an adopted paper. This strategy was used to develop the
recent curriculum paper, which was very effective. The Rostrum articles then
could be used to provide background for the paper, generate interest in the topic,
gather information from the field, as well as form the basis for the white paper.



C. Using this process might extend the paper timeline but could be very useful to the
committee in informing the paper.

MSC (Goold/Freitas) to approve the outline for a new technology paper.

D. Partnerships for Noncredit Summit Spring 2017
The Noncredit Committee chair reminded members that at the last Executive
Committee meeting members agreed to partner with ACCE on noncredit regional
meetings, technical assistance, and other related issues. Since that time, the
committee has seen requests for more and more technical assistance and had other
conversations about the larger need for noncredit professional development
activities. Given these request, the Noncredit Committee chair and ACCE
representatives brainstormed ways to increase resources for supporting noncredit.
Both groups considered whether or not the regional meetings would be sufficient
to address the need for more information about noncredit. They determined that a
summit might be a better use of time and resources and agreed that a partnership
with other constituent groups, including 3CSN, CLP, and CCCCO, would be
beneficial to developing the summit. The groups were approached and agreed to
participate in planning the summit if approved by each of the groups governing
bodies.

Given the quantity of requests for resources from the field, the groups felt that the
number of people who would be interested in attending might be larger than usual
so the event should be two-days. It is anticipated that the ASCCC would lead the
work in partnership with ACCE, 3CSN, CLP and CCCCO Academic Affairs with
support from IEPI to produce a Noncredit Summit in late Spring 2017, If the
Executive Committee agrees to the event, then the committec suggests that the
regional meetings be cancelled.

MSC (Goold/Slattery-Farrell) to partner with ACCE, 3CSN, CLP and
CCCCO groups to hold a two-day summit supported by IEPI, and to cancel
the regionals.

E. Revised Charge for Accreditation and Assessment Committee
In Spring 2016, the delegates adopted Resolution 9.06, which called for the
Executive Committee to revise the charge of and rename the Accreditation and
Assessment Committee. The resolution acknowledged that the inclusion of
assessment in the Accreditation Committee charge gave the false perception that
assessment was only related to accreditation when assessment is a curricular
matter. The committee is recommending a revised charge that clarifies that the
Accreditation Committee assists colleges with outcomes assessment and how it
fits into goal setting and institutional planning. The following is the proposed
charge:

The Accreditation Committee advises the Executive Committee and the
faculty in matters related to accreditation and continuous quality



improvement. The committee identifies and disseminates knowledge and
information regarding faculty roles and effective practices in conducting
comprehensive college-wide assessment, meeting and documenting
accountability standards, self-evaluation methods and reports, attaining and
maintaining accreditation status, and in supporting faculty as they reflect on
outcomes and set goals for improvement. The committee receives input
from, and collaborates with, pertinent outside groups including regional
accreditors and federal agencies, their policies, and processes. Under the
direction of the President, designated committee members assist faculty
and local academic senates with accreditation and institutional evaluation
matters. The committee also plans the annual Accreditation Institute that
offers training in accreditation issues, policies, and best practices.

MSC (Freitas/Davison) to approve the charge as modified.

Action:
The revised charge will be posted to the website.

. System-wide Faculty Development Survey
No discussion. The Executive Director will work with the Faculty Development
Committee chair to further develop the survey and bring it back in January.

Action:
A revised survey will return to the January meeting for consideration for
approval,

. Apprenticeship Programs and State Requirements

The Strong Workforce Program (SWP) legislation directs the system to evaluate
the minimum qualifications for apprenticeship as recommended by the Board of
Governors task force recommendations. Current law grants current
apprenticeship instructors the authority to recommend changes to the minimum
qualifications through the Chancellor’s Office to the Board of Governors via
regular consultative processes. Education Code 87357(a)(1) states:

“... With regard to minimum qualifications for apprenticeship instructors,
the board of governors shall consult with, and rely primarily on the advice
and judgment of; appropriate apprenticeship teaching faculty and labor
organization representatives. In each case, the board of governors shall
provide a reasonable opportunity for comment by other statewide
representative groups.

The ideas around apprenticeship programs in institutions of higher education
include the pairing of coursework and paid work experience for the student. The
state and federal government are very supportive of such programs as students
learn a trade while earning college credits and money to support themselves.



With this part of the SWP directives, the ASCCC began researching this directive
and how apprenticeship is used in the field. Currently, there are 21 colleges with
some apprenticeship program. By far, the Foothill-DeAnza and Santiago Canyon
CCDs have most of the apprenticeship programs and utilize most of the money
available by the state. That money is often referred to as RSI (Related
Supplemental Instruction) or Montoya money. Most of those programs are
directly tied to the traditional trade unions including electrical, plumbing, HVAC,
etc. Apprenticeship programs generally do not claim regular apportionment.

In practice, the relationship between the college and industry seems tenuous.
Curriculum must be approved through the regular college processes either as
credit or noncredit instruction and the program must be approved by the state.
The curriculum committees are asked to place the course in either credit
apprenticeship or noncredit apprenticeship. However, instruction usually takes
place off-campus at a union office with instructors selected by labor and paid by
labor, not by the college. That said, the instructor must be the instructor of record
and therefore meet the minimum qualifications for apprenticeship. Currently,
those minimum qualifications are:

§53413. Minimum Qualifications for Apprenticeship Instructors.

On or after July 1, 1995, the minimum qualifications for service as a community
college faculty member teaching credit apprenticeship courses shall be satisfied
by mecting one of the following two requirements:

1. Possession of an associate degree, plus four years of occupational
experience in the subject matter area to be taught; or

2. Six years of occupational experience, a journeyman’s certificate in the
subject matter area to be taught, and completion of at least eighteen (18)
semester units of degree applicable college level course work, in addition
to apprenticeship credits.

(¢) On or after July 1, 1995, the minimum qualifications for service as a
community college faculty member teaching non- credit apprenticeship courses
shall be either of the following:

1. The minimum qualifications for credit apprenticeship instruction as set
forth in this section, or

2. A high school diploma; and six years of occupational experience in the
occupation to be taught including at least two years at the journeyman
level; and sixty clock hours or four semester units in materials, methods,
and evaluation of instruction. This last requirement may be satisfied
concurrently during the first year of employment as an apprenticeship
instructor.



There has been concern expressed by curriculum committees that the curriculum
submitted does not conform to the college’s standards or that the assignment of an
appropriate discipline based on the best preparation of potential faculty to teach
the depth expressed by the curriculum and the breadth of knowledge required to
be college level. Faculty leadership have also reported it is difficult to maintain
appropriate engagement between apprenticeship programs and college processes
including program review elements of student equity evaluation, certificate and
degree completion rates, and institutional planning.

In addition, the AB86 (2013 — 14 Budget Act) and later Adult Education Block
Grant legislation granted fiscal authority for apprenticeship programs to the
California Community Colleges. This has added to the distrust between
organized labor unions and the community colleges as the Chancellor’s Office
works to understand the fiscal responsibility and expenditure plans of the labor
unions that receive most of the money associated with apprenticeship.

A recent meeting of the California Apprenticeship Council concluded with a draft
proposal to change the minimum qualifications and are attached at the end. It
appears the proposal is to change the minimum qualifications to significantly
reduce the college education requirement. Such a change will further exacerbate
the concerns of curriculum committees.

The ASCCC will continue to investigate how apprenticeship can best serve our
students and develop effective practices for new apprenticeship programs.
Stanskas will lead this effort and report back to the Executive Committee, No
action taken.

. Guidelines for Local Senate Visits

The Relations with Local Senates Committee (RwLS) reviewed guidelines used
by the 2010 committee when making Local Senate visits. These guidelines were
informed by ASCCC standing committees as well as other work of the Executive
Committee members and approved by the Executive Committee for use in making
local senate visits,

Members who recently made local senate visits noted that local senates are
requesting less visits by someone who is at the meeting to observe and more from
representatives who can speak to practices and policies. This observation re-
enforces the RwLS recommendation to develop a process to provide local senates
with experts or mentors who can provide assistance to new senate president on a
variety of issues.

Members discussed creating a process similar to the California community
college Partnership Resource Team (PRT), where experts in specific areas are
pulled together to provide resources to local senates. If the PRT process is
replicated for the ASCCC’s use with local senates, then there would be the need
for an application process. For example, colleges would complete an application,



developed by RwLS and approved by the Executive Committee, that would gather
topics of concern for local senates, provide topics under discussion at the state-
level, or request specific training for professional development. Another
application would gather information from faculty volunteers about their expertise
in specific areas such as governance, accreditation visits, distance education,
curriculum, minimum qualifications, etc.

There would be three options for local senates: 1) RwLS visits to local senates
where members of the committee are present to provide an information session
about what is happening at the state level; 2) PRT type conversation where local
senates identify topic areas for discussion and the ASCCC faculty assigned
provide an interaction of policies and practices; and 3) technical assistance in
specific areas where Executive and Standing Committee members are available to
provide expertise in specific areas.

It was noted that in both items 2 and 3, the Executive Committee members would
be approached first to seck their availability, then the committee expertise in the
topic (e.g., EDAC and diversity topics), then the RwWLS, and finally faculty
volunteers from the field would be identified.

By consensus, RwWLS will discuss the feedback from the Executive Committee
and develop a recommendation about how best to provide resources to local
senates as discussed.

Action:

® The local senate visiting form, cover letter, and topics will be updated.

e Executive Committee members will send to S. Foster and Adams topics for
inclusion in the guidelines for local senate visits.

¢ RwLS will develop a menu of topics available to local senates.

e The RwLS will bring back a recommendation based on this discussion to the
February Executive Committee for consideration.

Diversity in Faculty Hiring Regional Meeting

The chair of the Equity and Diversity Action Committee presented the agenda for
proposed faculty diversity hiring regional meetings. Beach noted, however, with
the release of the EEO Diversity Best Practices Handbook, the agenda for the
regional meetings should be changed to reflect the recommendations and effective
practices in the handbook. Executive Committee members discussed other topics
to be included in the regional meetings such as cultural competency training, job
description development, and faculty orientation. By consensus, the audience will
be faculty, administrators, and human resources experts.

MSC (Freitas/Goold) approve the theme of the regional and partnership of
Association of Chief Human Resources Officers (ACHRO).
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Action:

* Adams will contact ACHRO to see if they would like to partner with the
ASCCC on the regional meetings;

¢ A save the date will go out immediately;

¢ This item will return to a future meeting for consideration for approval.

J. CTE Institute
In September members approved a request for funding from IEPI to extend the
CTE Leadership Institute to include partnerships with the Association of
California Community College Administrators (ACCA) and California
Community College Classified Senate (4CS), administrative and classified
professional leaders in our system. The initial proposal expressed a need to
provide adequate leadership and guidance to colleges within our system on CTE
matters by uniting CTE faculty, administrators, and classified professionals to
work together to ensure the Strong Workforce Program funding is targeted to
meet the overarching goals to increase availability of CTE programs and to
improve the quality of CTE programs across the system. This coordinated
training of college leaders across silos would allow for the development of a
shared language for continued CTE leadership level discussions at the college.
However, the proposal was not funded.

Adams is proposing that the CTE Institute be held with the original funding as
approved by the Executive Committee in the approved budget. She noted,
however, that because we did not receive the funding requested we may not be
able to offer free registration to the CTE Liaisons.

MSC (Goold/McKay) to continue with the CTE Institute as proposed within
the original budget amount.

V. DISCUSSION
A. Chancellor’s Office Liaison Report
No report from the Chancellor’s Office staff. However, members were updated
on several Chancellor’s Office advisory groups activities.

B. Board of Governors/Consultation
The Executive Committee was updated on the discussions and actions taken at the
Consultation Council and Board of Governors during their recent meetings in
November. Consultation topics under discussion included an accreditation and a
recent accreditation survey and a community college safe haven. The board
discussed their 2017 meeting dates, election of the board president — Cecilia
Estolano and board vice president Tom Epstein, implementation of the FON
(approved by the board with some discussion), IEPI indicators, legislative update,
ADT update, update of OEL EPI, and CAL and the EEO Diversity Best Practices
Handbook. Detailed information can be found on the CCCCO website at
cceco.edu.
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. Board of Governor’s Interviews

After the Board of Governors interviews last year, questions were raised about the
interview process including whether interviews were needed and how much
leeway should be given to the Executive Committee in considering information
not revealed during the interview itself. The Standards and Practices Committee
was asked to review the need for an interview and whether or not any additional
information could be considered.

The Standards and Practices Committee reviewed the process and determined that
the interviews should be conducted. Since the process is not a human resource
process because the Executive Committee is making a recommendation to the
governor rather than hiring someone. Because the process is not a hiring process,
the Executive Committee has latitude to discuss the candidate using additional
information not necessarily included in the resume. The Standards and Practices
Committee recommends that no changes be made at this point.

. EEO and Diversity Advisory Committee Update

The EEO and Diversity Advisory Committee has been meeting over the past year.
The ASCCC has been involved in developing the effective practices with the
Chancellor’s Office. The Chancellor’s Office reviewed all the equity plans
submitted by the colleges to gather information about practices used by them to
accomplish the goals of equity. The committee developed a handbook containing
the effective practices; however, the handbook goes beyond the hiring effective
practices by addressing post hiring as well as cultural competency. The handbook
was presented to and accepted by the Board of Governors.

By consensus, A. Foster will draft a letter to accompany the handbook circulated
to the field including recommendations for how to incorporate the effective
practices into the work of the college. The letter should go out now because
hiring is beginning soon.

. Fall Plenary Session Debrief
The Executive Committee debricfed the 2016 Fall Plenary Session including the
resolution process.

. Executive Committee Members Discussion

The Executive Committee discussed current work load challenges and ways to
communicate with internal and external stakeholders.

. Civil Safety Resources and Support Workgroup

The Executive Committee discussed the purpose of and participation in the Civil
Safety Resources and Support Workgroup. An impromptu group comprised of
ASCCC, CIOs, CSSOs, SSCCC, and FACCC brainstormed ideas how to support
our students in the current political environment. While each individual
organization can support our colleges, there might be ways that collectively the
groups can also work together to create safe spaces or safe haven where students
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feel protected and safe to learn. It was noted that CEOs might be hesitant to
participate because of their Boards of Trustees political interests so faculty might
want to take the lead on a discussion about how to communicate when topics are
difficult. The ASCCC might also want to develop a repository of resources on
our website on what colleges are doing to create this safe space for students.

. Messaging about the Common Assessment Initiative

The Executive Committee was updated on the current status of the Common
Assessment Initiative.

The Chancellor’s Office and CAI Project Staff have been working on confirming
the definition and scope of the project. The common assessment was originally
created by legislation since it was one of the recommendations of the Student
Success Task Force, and most of the components of the common assessment
system that are being developed were included in the original grant proposal or
because of interests cxpressed by stakeholders including adopted resolution by
the Academic Senate. Adopted positions of the Senate include the requirement
for a writing sample that would be human scored, that the test produce
information about student skills beyond course placement, and that there be no
common cut scores that accompany the common assessment. At this point, it
appears that the Chancellor’s Office is trying to bring all of their staff up to date
while the CAI Project Staff is trying to push ahead and get the new assessment
test approved as quickly as possible.

At the request of the Chancellor’s Office, no timelines for the project can be
released until there is agreement on what components will be included with the
common assessment, where each component is in development, and how long
each item will take to complete. To help with this, additional project
management has been brought in to work with the CAT Project Team. The
Chancellor’s Office is being asked to give a comprehensive update to the steering
committee at the beginning of the meeting on December 7. Additional
information may be available after the meeting with the Chancellor’s Office

on December 15,

Faculty are continuing to work with the project to bring the common assessment
to our system and it is important to remind the field that a considerable amount of
work has been done and that the collaboration among discipline faculty is not
lost. The course mapping that has been done on campuses will still be useful and
colleges that haven’t mapped their courses yet can still do so while work on the
common assessment continues. The Academic Senate and its representatives are
still working hard to create the common assessment that the faculty have been
waiting for.

Rutan and Aschenbach will draft a message to send to the field, which Bruno will
share with the Chancellor’s Office prior to sending to the listserv.
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VI.  REPORTS (If time permits, additional Executive Committee announcements and
reports may be provided)
A. Standing Committee Minutes
i. Accreditation and Assessment Committee, Rutan
ii. Basic Skills 9.12.16 & 10.3.16, Aschenbach
iii. Equity & Diversity Action Committee Minutes, Beach/Smith
iv. Noncredit Committee 9.19.16 & 10.17.16, Aschenbach
v. Standards and Practices Committee, Freitas
B. Liaison Reports
i. Basic Skills Advisory Committee, Aschenbach
ii. California Community College Curriculum Committee 9.15.16 &
10.20.16, Davison
iii. California Community Colleges Chief Student Services Administrators
Association Update, A. Foster
C. Senate and Grant Reports
i. C-ID Advisory Minutes, Mica
ii. Intersegmental Curriculum Workshop Minutes, Mica

VII. ADJOURNMENT
Respectfully submitted by,

Julie Adams, Executive Director
Dolores Davison, Secretary
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LEADERSHIP. EMPOWERMENT. VOICE.
Executive Committee Agenda Item

SUBIJECT: Resolution Assignments

Month: January | Year: 2017

tem No: 11 B,

Attachment: YES

DESIRED OUTCOME:

The Executive Committee will consider for
approval the resolution assignments from the
2016 Fall Plenary Session.

Urgent: YES

Time Requested:

CATEGORY: Consent TYPE OF BOARD CONSIDERATION:
REQUESTED BY: Randy Beach Consent/Routine X
First Reading X
STAFF REVIEWS ' Julie Adams Action
; { Information

BACKGROUND:

Please note: Staff will complete the grey areas.

Immediately following each plenary session, the Resolutions Committee chair is required to bring
forward the resolutions for assignment to individuals or groups. Specifically, the resolution’s

manual states,

The President and Executive Director meet to develop a list of draft resolution assignments to
Senate committees, task forces or appropriate individuals. At the first Executive Committee
meeting following the plenary session, the Resolutions Chair submits an agenda item for first
reading and action of the draft resolution assignments and the resolutions referred by the body
at plenary session. The Resolutions Committee will provide the Executive Committee with
recommendations on how to dispose of the referred resolutions. The Executive Committee will
approve the resolution assighments and act on the recommended dispositions of the referred
resolutions and make assignments as appropriate to complete the tasks included in the referral
instructions. Prior to the next plenary session, the Resolutions Chair will monitor the work on
the referred resolutions and ensure that any revised resolutions are submitted to the Executive
Committee in time for review and recommendation to Area meetings per the timeline assigned

in the referral.

The President has suggested assignments for the resolutions as noted on the attached spreadsheet.
The Executive Committee will consider for approval these resolution assignments.

L staff will review your item and provide additional resources to inform the Executive Committee discussion.




Referred Resolutions

10.03R F16 (and related amendments): Referred to the Executive Committee indefinitely pending
further conversation with faculty in affected disciplines.

21.06R F16 MSR  Referred to the Executive Committee for clarification and return to the body in
Spring 2017

***The resolutions assignment table is also available on the ASCCC website.
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LEADERSHIP, EMPOWERMENT, VOICE.

Executive Committee Agenda Item

SUBJECT: Agenda for Curriculum Regional Workshops Month: January | Year: 2017
ltem Mo ll T
Attachment: YES
DESIRED OUTCOME: The Executive Committee will approve the Urgent: YES
agenda for the curriculum regional workshops | Time Requested:
CATEGORY: Action TYPE OF BOARD CONSIDERATION:
REQUESTED BY: Davison Consent/Routine X
First Reading X
'STAFF REVIEW!: Julie Adams | Action
Discussion

Flease note: Staff wilf complete the grey areas.

BACKGROUND:

Following the North Far North (NFN) project regarding curriculum processes at local colleges, the 5C
work group began a discussion regarding how to work with local curriculum committees to
streamline processes for all curriculum at the local colleges. It was recommended that a series of
workshops for college curriculum committees be held around the state to allow stakeholders to
come together and determine effective practices that would allow for more efficient local
processes. In addition, updates would be provided regarding changes to the curricula processes at
the state and regional consortia levels. The attached agenda would be the guiding document for

these local workshops.

Organizers and facilitators of the workshops would include: ASCCC Executive Committee and
Curriculum Committee members, as well as faculty members of 5C and the 5C work group; one or
more ClO representative; one or more curriculum specialists; and potentially members of the
Academic Affairs division at the CO.

Participants would include: local curriculum chairs, local academic senate presidents, college
curriculum specialists, CIOs and other administrators that oversee local curricular processes, and
interested faculty, staff, and administrators. The workshops would be capped at no more than 8
colleges, each with teams of 7 or fewer. Cost of the events could be covered by IEPI, other sources
within the CO, or the colleges themselves.

! staff will review your item and provide additional resources to inform the Executive Committee discussion.






Agenda for Local Curriculum Workshops
Start—Introductions

The Workforce Taskforce recommendations put the spotlight on curriculum.
Although slow downs in the curriculum process may affect certain discipline
more than others, there is only one process and any changes will assist all
disciplines.

Summary: What have been the problems?
-Curriculum queue on Q Street
-Inaccurate information being submitted
-Frustration at response times from regional consortia and others
-Problems with local processes.

Update on what efforts have been statewide
-Changes to curriculum approval at the CO
-Chaptering rather than approval
-Potential changes to title 5; suggestions for noncredit, etc
-Reinforcement of regional consortia/DSN/SN roles (primarily
regarding recommendation rather than approval) and discussions with
those groups regarding time of recommendations, processes, etc.

What can be done locally?
Mapping the Local Process:

Write “Faculty/Industry Has an Idea” on a yellow post it. This is the start of
your process--often called the “Trigger Point”
a) Place this “trigger point” post it on your flip chart
b) Write each Step of your Local Process on a separate yellow post it--
use as few words as possible. This can include regional
recommendation if that it done prior to courses going to the board.
¢) Continue placing your Steps (Post-its) by sequence of events on the
flip chart going left to right.
d) If there is a decision point, place a blue post-it (shape of diamond)

between Steps.
i. Add a”yes” box and a “no” box to determine where the next
Steps go

e) Connect Steps using arrows
f) Create an OVAL by your last Step and put the word STOP in the
OVAL



g) Draw an arrow from the last step to the Stop OVAL
h) Scotch tape your Steps onto the flip chart

Discussion at the tables:
-Where are the slowdowns or choke points?
-What can the faculty do to make changes to this?
-What can the CIOs do to make changes?
-What rises to the level of the CEO?

Discussion in the room/Exchange of ideas:

-Are there problems that are not being addressed at the state
level/CCCCO that need to be dealt with?

-Effective practices for colleges/districts
-Regional collaboration?
-Different issues for multi-college districts

What additional support can be provided to curriculum committees to ensure
that the process is more efficient/streamlined?



(é“/.f Academic Senate

for California Community Colleges

LEADERSHIP, EMPOWERMENT. VOICE.
Executive Committee Agenda Item

program for the 2017 Accreditation Institute.

SUBJECT: 2017 Accreditation Institute Program Month: January | Year: 2017
Item No-11.D.
Attachment: YES

DESIRED OQUTCOME: The Executive Committee will approve the Urgent: YES

Time Requested:

CATEGORY: Action TYPE OF BOARD CONSIDERATION:
REQUESTED BY: Craig Rutan Consent/Routine X
First Reading
‘STAFF REVIEW: Jilie Adams Action X
l Discussion

Please note: Staff will complete the grey aregs.

BACKGROUND: This year’s Accreditation Institute Charting the Course: Accreditation as a Tool for
Institutional Excellence is attached. The final program has been changed from the approved draft
with a new 2" general session on moving SLOs from meeting requirements to improving instruction.
The previous 2" general session has become a breakout session, a new breakout on SLOs was
added, and the breakout on federal accreditation data was merged with the breakout on federal
impact on accreditation. Additionally, the Accrediting Commission for Community and Junior
Colleges was invited to participate in the institute and ACCIC Interim President Richard Winn and VP

Norv Wellsfry will be attending the institute and will participate in several presentations.

1 Staff will review your item and provide additional resources to inform the Executive Committee discussion.







2017 ASCCC Accreditation Institute

2017 ASCCC Accreditation Institute
Charting the Course: Accreditation as a Tool for Institutional Excellence

Strands for Breakout Sessions

Introduction to Accreditation

Moving Beyond the Basics — More Advanced Topics in Accreditation
Cutcomes, Assessment, and Data

Accreditation Standards

Friday February 17", 2017

First General Session (9:30 AM - 11:00 AM)
Welcome
Craig Rutan, ASCCC Accreditation Chair

Scanning the Horizon: New Requlrements for Drsaggregatmg Achievement and Outcomes
Data

Randy Beach, ASCCC South Representative: .

Craig Hayward, Director of Research Planning and Accreditation, Irvine Valley Coliege

Although colleges have disaggregated student achievement data (e.g. completion,
retention) by subpopulations for many yéars, the addition of standard 1.B.6 in 2014 to
require disaggregation ef learning outcomes is still creating confusion and consternation
throughout the California community college system. In this session, presenters will discuss
the oppurtumtles and chailenges presented by outcomes data disaggregation. Examples of
analyses conducted by colleges that have disaggregated SLO data will be shared for review
and discussion.

Objectlve Learn effectwe uses of disaggregated achievement and learning outcomes data
to improve teat.hmg, learning and institutional effectiveness.

Page 1



2017 ASCCC Accreditation Institute

First Breakout Sessions (11:15 AM — 12:30 PM)

Accreditation 101

Sam Foster, ASCCC South Representative

Zaida O’Connor, ASCCC Accreditation Committee, Antelope Valiey College
Fabiola Torres, ASCCC Accreditation Committee, Glendale College

This session is especially geared for those who are attending their first accreditation
institute and for those who are new to the local accreditation processes on their campus.
Attendees will learn about the accreditation process and the four standards that work
together to define the institution’s competence to promote stude-ht.success, academic
quality, institutional integrity, and excellence in all academic programis. This session will also
provide information on how Distance Education in addressed throughout all 4 standards as
well as the role of the Accreditation Commission.

Objective: Develop and understanding of the basics of accreditation including the four
standards, how distance education is evaluated across the- standards, and the role of
ACCIC. '

Learning by Doing: Participating on @n Evaluation Team

Kristina Allende, Mt San Antonio College el

Ginni May, ASCCC North Representative - '

Dan Wanner, ASCCC Accredltatlon Committee, Los Angeles City College

An accreditation evaluation team is made up of professional peers who volunteer their time
to review the quality of a college’s programs, services, and institutiona! effectiveness. This
session will focus on how to be invited to serve on an evaluation team, the training
received, and how serving on a team can benefit your college as you prepare your next
Institutionial Self Evaluation Report (ISER).

Objective: Understand the role of evaluators, how a team evaluates an ISER, what occurs
di.m'ng_ a site visit, and-what goes into the writing of an Evaluation Team Report.

Student Learning Outcomes: Everything You Always Wanted To Know But Were Afraid To
Ask T A

Randy Beach, ASCCC South Representative
Jarek Janio, ASCCC Accreditation Committee, Santa Ana College
Lisa Marchand, ASCCC Accreditation Committee, Cosumnes River College

After 14 years of wrangling with student learning outcomes as part of the accreditation
standards, questions regarding assessing and reporting them persist. Do SLOs belong on a
syllabus? Should SLOs be in the catalog? What impact might SLO reporting have on
performance evaluations? Experienced facilitators will answer any questions regarding
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2017 ASCCC Accreditation Institute

learning outcomes, their role in the accreditation process, and their function in improving
institutional effectiveness.

Objective: Provide guidance on frequently asked questions regarding student learning
outcomes and the accreditation standards.

Mission, Academic Quality, and Institutional Effectiveness: Understanding Standard |
Vernon Martin, ASCCC Accreditation Committee, Sierra College
Craig Rutan, ASCCC Accreditation Chair

How effective is your college? Does your college mission reflect the  community the college
serves? How do you demonstrate that your coilege is satisfying Its mission and meeting the
needs of students and the community? These are some of the questions that colleges must
answer when addressing the requirements of Standard 1in their Institutional Self Evaluation
Report (ISER). Please join us for a discussion about the requirements of Standard | and some
strategies on how to address those requirements in your self-evaluation. i

Objective: Develop an understanding of the reqwrements of Standard | through a
discussion of approaches and strategies.

Second General Session (12:30 PM - 2:15 PM)
Lunch

Welcome from ASCCC
Julie Bruno, ASCCC Pr‘esident

Welcome from ASCCC medatlon
Ginni May, ASCCC Foundatlon President

Meving SLOs from Meetmg Accreditation Requirements to Improving Student Learning
Dolores Davison, ASCCC Secretary, Faciitator

Jarek Janio, ASCCC Accreditation Committee, Santa Ana College

Lisa Marchand, ASCCC Accreditation Committee, Cosumnes River College

Catherine Webb Monterey Peninsula College

In 2002, student Iearning outcomes (SLOs) came to the California community colleges.
While the intent of SLOs is to improve instruction, many colleges focused on compliance
with requirements of the accreditation standards. Many faculty have begun looking at SLOs
and reshaping them to improve the effectiveness of instruction and student learning. Our
panelists will share their vision of how SLOs can be used to improve our colleges and
suggest ways to shift the dialog at your college toward re-visioning SLOs as tools for
improving student success.
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Objective: Expose how SLOs can be used to improve student learning and how to change
the dialog about SLOs at California Community Colleges.

Second Breakout Sessions {2:30 PM — 3:45 PM)

DE and Accreditation — Going Beyond Describing Regular and Substantive Contact
Dolores Davison, ASCCC Secretary

Conan McKay, ASCCC Representative-at-Large

Fabiola Torres, ASCCC Accreditation Committee, Glendale College

It’s not just about discussion forums demonstrating regular and effective contact. It’s about
preparing faculty to design their courses that align with the locally decided DE policies on
regular and effective contact. This session will provide examples of faculty preparedness in
their course design as your faculty prepared for accred'tb'rs to visit your o;n«'l'me courses.

Objective: Provide resources and strategies to prepare faculty to design their courses as
complaint as possible per your DE policies. 2y 8

Program Review and Integrated Planning - A Conversation About Data
Barry Gribbons, Deputy Chanceiior, Coilege of the Canyons
John Stanskas, ASCCC Vice President :

As we are asked to become more and mare data drlven regardmg evaluation of programs
and planning for future needs of our communities, it can be overwhelming to sift through
copious streams of data. In the context of accreditation, colleges evaluate their
effectiveness at achieving their mission through quantitative and qualitative disaggregated
data. Feel free to bring examples fram your processes or listen to what other colleges are
doing in this area of assessing institutional effectiveness.

Objective: "Dévéldp' a=n_understahding of the types of data used to support programmatic
revi"élw and integrated planning (Standard | B) through discussion and examples.

Accreditation 102 (Suhstantive Change, Two-Year Rule, Annual Reports)
Julie Bruno, ASCCC President

Vernon Mattin, ASCCC Accreditation Committee, Sierra College

Norv Welsfry, Vite President of Substantive Change, ACCIC

Colleges strive to improve through change. Do the changes at your college qualify as a
Substantive Change? How and when do you submit a Substantive Change Proposal? What is
the Two-Year Rule of accreditation and how might this impact your college? It's March and
your Annual Report is almost due, now what? Join us for a discussion about these issues
and learn about resources and strategies in handling them at your college.
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Objective: Develop an understanding of the Substantive Change process, the Two-Year
Accreditation Rule, and the Annual Report through a discussion of various resources and
approaches.

Leadership and Governance: Understanding Standard IV

Irene Malmgren, Vice President of Instruction, Mt. San Antonio College
Kathleen Rose, Superintendent/President, Gavilan College

Craig Rutan, ASCCC Accreditation Chair

Dan Wanner, ASCCC Accreditation Committee, Los Angeles City College

How effective are your governance processes? Does every constituent group understand
their role in decision making? An effective self-evaluation report should describe and
document college and district decision-making processes, including their.,b!e of all
constituent groups. Please join us for a discussion abroui: collegial governance, CEQs,
governing boards, and the unique challenges faced by multi-college districts

Objective: Develop an understanding of how to eﬁédively-do&dment local processes to
demonstrate that your colleges meets the requirementz of Standard IV.

Third Breakout Sessions (4:00 PM = 515 PM)

Meeting the Standards for Every Studen‘i:
Dolores Davison, ASCCC Secretary
Fabiola Torres, ASCCC Accredltahon Comrmttee Glendale College

Distance Education also means distant student services. Whether it's tutoring or counseling,
student services must be prepared to offer online services equivalent to on campus
services. OFl resources will be introduced to better serve the online student needs and to
inspire institutional plans ta include online student services needs.

Objective: Provide resources to guide campuses toward tools and services for online
student services. ‘

Long-term Planning in 5,000 Words: The Quality Focus Essay

Randy Beach, ASCCC South Representative

Erik Shearer, Interim Vice President of Instruction, Napa Valley College
Dan Wanner, ASCCC Accreditation Committee, Los Angeles City College
Norv Welsfy, Vice President of Substantive Change, ACCIC

The Quality Focus Essay (QFE) must describe multi-year, long-term directions for
improvement in two or three areas a College has identified through its Institutional Self
Evaluation Report (ISER). This session will describe the strategies used by those colleges that
have written and begun to implement the action projects described in their QFEs.
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Objective: Understand the purpose of the QFE, methods for generating appropriate and
meaningful action projects, setting timelines and identifying outcomes, and tracking
progress towards the writing of the Midterm Report and next ISER.

New Challenges with Student Learning Qutcomes?
Ginni May, ASCCC North Representative
Craig Rutan, ASCCC Accreditation Chair

Standard |.B.6 (disaggregation of student learning outcomes) and 1L.A.9 {issue course credit,
certificates, and degrees based on attainment of learning outcomes) have brought student
learning outcomes into places where we have traditionally trackied student achievement
data. Does the mixing of student outcomes and student achiévement pose a new challenge
for colleges? Are there strategies to meet these standards without faculty having to collect
more data? Please join us for a discussion about how to address these standards.

Objective: Develop an understanding of various interpretations of standards I.B.6 and I.A.9
and how to implement those interpretations localty. - (

Libraries, Counseling and Athletics, Oh My! (Standard 1I B,C)

Jarek Janio, ASCCC Accreditation Committee, Santa Ana Cotlege.

Lisa Marchand, ASCCC Accreditation Commlttee Cosumnes River College
John Stanskas, ASCCC Vice President ~

Libraries, Counseling and Athletics all contribute to both a supportive student environment
and the social and cuttural dimenision of the student learning experience. Creating
structures outside-of the classropm that support and nurture equitable student
achievement is the pillar of this part of Standard I1. Join us for a discussion regarding how
colleges integrate suppnrit services that lead to successful student achievement.

ObJECtWE' Understand how colleges can create support service systems that equitably
promote student achelevement as required by the accreditation standards. {(Standard Il B, C)

Saturdav Februarv 13“' 2017

Breakfést (7:30"A'M - 8:30 AM)
Forth Breakout Sessions (8:30 AM — 9:45 AM)
All About Resources (Standard 1)
Dolores Davison, ASCCC Secretary

Sam Foster, ASCCC South Representative
Zaida O’Connor, ASCCC Accreditation Committee, Antelope Valley College
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This breakout will examine how institutions effectively use their human, physical,
technology, and financial resources to achieve their mission and to improve academic
quality and institutional effectiveness as described in Standard II.. This interactive discussion
will include effective ways to meet this standard in single- and multi-college districts as well
as ways to use these resources to support Distance Education and other courses offered
away for the campus.

Objective: Discuss effective practices in utilizing resources to meet Standard |1l including
how distance education and off campus courses are supported.

Helping the Site Team Evaluate Your Institution

Kristina Allende, Mt San Antonio Coliege

Irene Malmgren, Vice President of instruction, Mt San Antemo College’

Lisa Marchand, ASCCC Accreditation Committee, Cosumnes River College_- :
Ginni May, ASCCC North Representative

Your college has completed its Institutional Self Evaluation Report (ISER) and is gearing up
for the site visit by the accreditation peer review team. H-;iw should the college prepare for
the visit? Who will be on the visiting team? What will the wisit be like? Who will the team
request to meet with? What questions will the team ask? What information shouid the
college share or not share? Please join the preseriters in dialog as they answer these
questions, and more. They will share their personal experiences interacting with the peer
review team members during site visits at their colleges, and with serving as peer reviewers
on a visiting team. Attendees are encouraged to ask questions and share their own
experiences.

Objective: Learn effective strategies to prepare for an accreditation site visit and how to
interact with the peer reviewers while they are on campus.

Student.and Support Services Gutcomes

Jarek Janio, ASCCC Accreditation Committee, Santa Ana College
Vernon Martin, ASCCC Accreditation Committee, Sierra College
John Stanskas, ASCCC Vice President

How do you'a's'sess"'Student and Support Service outcomes? Are student service outcomes
different frominstructional program outcomes? Come join us in a discussion about
approaches and strategies in assessing Student and Support Service outcomes {Standard il
B, C) and how to address those requirements.

Objective: Develop an understanding of the Student and Support Service assessment
(Standard li B, C) through a discussion of approaches and strategies.

The Changing Federal Landscape of Accreditation
Julie Bruno, ASCCC President
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Cindy Miles, Chancellor, Grossmont-Cuyamaca Community College District
Craig Rutan, ASCCC Accreditation Chair
Richard Winn, Vice President of Operations, ACCIC

In recent years, actions by the U.S. Department of Education and Congress have affected
regional accreditors evaluation of colleges. The creation of the College Scorecard,
requirements to collect gainful employment data, increased scrutiny on graduation rates,
and passage of the Accreditation Reform and Enhanced Accountability Act of 2016 (AREAA)
are all recent or pending actions that could directly impact our colleges; Please join us for an
update on current legisiation and how recent changes could impac‘t".OUr colleges.

Objective: Understand the impact of pending federai iegisiatron and actions on regionai
accreditation. 0 = .

Third General Session (10 AM - 11:45 AM)

Future of Accreditation in the California Community Colleges

Craig Rutan, ASCCC Accreditation Chair, Facilitator '

Helen Benjamin, Retired Chancellor, Contra Costa Community College District
Cindy Miles, Chancellor, Grossmont-Cuyamaca Community College District
David Morse, ASCCC Past President, Long Beach City College

Richard Winn, Vice President of Operations, ACCIC .

Last year, the Board of Governors approved a plan to change accreditation in the California
community colleges. For the past year two workgroups created by the college presidents
and chancellors have been meeting to discuss changes to how ACCJC operates and to
discuss different options for accreditation in the future. As this year’s institute closes, our
panel will discuss changes 1o accreditation that have already happened, changes that may
be seen soon, and what aétrgditation might look like in the years to come.

Objective: Provide an update on, the progress of the two accreditation workgroups.

Closing Remarks

Craig Rutan, ASCCC Accreditation Chair
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Executive Committee Agenda Item

SUBJECT: Diversity in Faculty Hiring Regional Meeting, February 10 and | Month: January | Year: 2017

11, 2017 Itera No: I E.
Attachment: YES

DESIRED OUTCOME: The Executive Committee will consider for Urgent: YES
approval the revised agenda for two regional Time Requested:

meetings on the topic of effective practices to
encourage more diverse faculty pools from
which to hire faculty that are more
demographically representative of our student
body throughout our system,

CATEGORY: Consent TYPE OF BOARD CONSIDERATION:

REQUESTED BY: Randy Beach Consent/Routine X
First Reading

STAFF REVIEWY: Julle Adams | Action X
Information/Discussion

Please note: Staff will corﬁplete the grey areas.
BACKGROUND:

Resolution SP16 03.01 calls for the ASCCC to “provide rigorous and easily accessible training to
educate colleges and faculty on ways in which they can increase the ethnic diversity of faculty
through multiple targeted actions to recruit and hire faculty who are best able to serve the needs of
diverse student populations®.” To address this need and needs expressed in several other resolutions,
the ASCCC Executive Committee voted in August to provide a regional meeting on the topic of
diversifving faculty hiring pools. The meeting will be held twice:

Sacramento City College, Sacramento, CA February 10, 2017
Southwestern College, Chula Vista, CA February 11, 2017

This meeting will be held in conjunction with the California Community Colleges Chancellor’s Office
(CCCCO) Legal Division and will focus on regulatory requirements, CCCCO initiatives, and the work of
the ASCCC Diversity and Equity Action Committee.

The Executive Committee will consider for approval the agenda for the meeting.

Note: There are two agenda because they are slightly different due to presenter availability, We are
asking the Executive Committee to approve on consent with the final agenda to be approved by the
President.

! staff will review your item and provide additional resources to inform the Executive Committee discussion.

2 http://asccc.org/resolutions/diversifying-faculty-enhance-student-success
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Hiring and Nurturing Faculty to Encourage Diversity and Equity
ASCCC Regional Meetings
Saturday, February 11 2017 = Southwestern College, Chula Vista, CA

8:30-9:00 Registration and Sign-in

9:00-9:05 Welcome, Randy Beach, ASCCC Equity and Diversity Action Committee

9:05-9:30 ‘Equal Opportunity Employment and Legal Requirements with the Chancellor’s
Office”

9:30-10:15  “Leading the Way: Encouraging Challenging Conversations at your Campus”
I . ulie Bruno, ASCCC President, Adrienne Foster, CCCCO EEO
Committee, and Human Resources staff from CCCO

10:30-10:45 Break

10:45-12:00 “The Importance of Cultural Competency in Faculty Hiring and Professional
Development” - Dr. Veronica Neal, DeAnza College Equity Coordinator
[CONFIRMED)

12:00-12:40 Lunch

12:40 -1:40  First Breakout Session {see descriptions for locations)

1:50-2:50 Second Breakout Session {see descriptions for locations)

Meeting Concludes at the end of the second breakout

Thank you for attending

12:40-1:40

Breakout #1: South College Spotlight: Writing an Effective EEO Plan, Grossmont-Cuyamaca

CCD
Facilitator: C_Ieavon Smith

Presenters: [TENTATIVESNGT

Breakout #2 “Infusing Cultural Competency into the Hiring Process”
Presenters: David Morse, CCCCO EEO Committee and Adrienne Foster, EEQO Committee



This breakout provides recommendations for writing job descriptions, nurturing part-time faculty,
and creating interview questions that result in a more diverse pool of faculty applicants and the
hiring of culturally competent faculty.

Breakout #3: Facilitating Civil Dialogue in the Face of Change

Presenters: Marty Ramey and Oliver Harvey

Colleges are often challenged to balance the goals of creating inclusive environments with
uncertain and changing political and resource landscapes. How can colleges promote cultural
competency among faculty, staff, and student when sands begin to shift? What are some
strategies to address this goal? In this breakout presenters will discuss the goals and
characteristics of these types of activities and offer examples of strategies you can try locally.

[CONFIRMED)
1:50-2:50

Breakout #4: “Working Together: Successes and Challenges for Faculty and HR Staff”
Presenters: Cleavon Smith

Faculty and staff in your Human Resources office must work together to enact hiring practices
that are both effective at hiring qualified faculty and legally compliant. In this breakout, faculty
and human resources staff will discuss common challenges that arise in these relationships and
recommendations for overcoming them.

Breakout #5: South College Spotlight: Board Pdlicies and Adopted Resolutions, Chaffey College
Facilitator: Marty Ramey

Presenters: [ITENTATIVE-NOT YET C

Breakout #6: “Cultural Competency Across the Curriculum®

Facilitator: Randy Beach

Presenters: Gina Abbiate, Math Acceleration Specialist, San Diego Mesa College
Wendy Smith, Curriculum Development Specialist, San Diego Mesa College

In this breakout, presenters from San Diego Mesa College’s “Proyecto Exito” will discuss
strategies and practices for infusing cultural competency throughout the curriculum.
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Hiring and Nurturing Faculty to Encourage Diversity and Equity

ASCCC Regional Meetings

Friday, February 10, 2017 = Sacramento City College, Sacramento, CA

8:30-9:00
9:00-9:05
9:05-9:30

9:30-10:15

10:30-10:45
10:45-12:00

12:00-12:40
12:40 -1:40
1:50-2:50

Registration and Sign-in

Welcome, Randy Beach, ASCCC Equity and Diversity Action Committee
‘Equal Opportunity Employment and Legal Requirements with the Chancellor's
Office” - Jake Knapp, Acting General Counsel, California Community Colleges
Chancellor's Office [DNFIRMED

‘Leading the Way: Encouraging Challenging Conversations at your Campus”
(Jake Knapp CCCCO, Juiie Bruno, ASCCC President, Adrienne Foster, CCCCO
EEQ Committee, and Human Resources staff from CCCO m
Break

“The Importance of Cultural Competency in Faculty Hiring and Professional
Development” - Dr. Veronica Neal, DeAnza College Equity Coordinator
(CONFIRMED)

Lunch

First Breakout Session (see descriptions for locations)

Second Breakout Session {see descriptions for locations)

Meeting Concludes at the end of the second breakouts

Thank you for attending

12:40-1:40

Breakout #1: North College Spotlight: Writing an Effective EEO Plan, West Valley Mission CCD
Facilitator: Robln Fautley o
Presenters: [TENTATIVE-NOT YET CO

Breakout #2 “Infusing Cuitural Competency into the Hiring Process”
Presenters: David Morse, CCCCO EEO Committee and Adrienne Foster, EEQ Committee



This breakout provides recommendations for writing job descriptions, nurturing part-time faculty,
and creating interview questions that result in a more diverse pool of faculty applicants and the
hiring of culturally competent faculty.

Breakout #3: Facilitating Civil Dialogue in the Face of Change

Presenters: Mandy Liang

Colleges are often challenged to balance the goals of creating inclusive environments with
uncertain and changing political and resource landscapes. How can colleges promote cultural
competency among faculty, staff, and student when sands begin to shift? What are some
strategies to address this goal? In this breakout presenters will discuss the goals and
characteristics of these types of activities and offer examples of strategies you can try locally.

[CONFIRMED)
1:50-2:50

Breakout #4: “Working Together: Successes and Challenges for Faculty and HR Staff”
Presenters: Cleavon Smith

Faculty and staff in your Human Resources office must work together to enact hiring practices
that are both effective at hiring qualified faculty and legally compliant. In this breakout, faculty
and human resources staff will discuss common challenges that arise in these relationships and
recommendations for overcoming them.

[CONFIRMED]
Breakout #5: North College Spotlight: Board Policies and Adopted Resolutions, Los Rios CCD

Facilitator: TBD
Presenters: [TENTATIV

Breakout #6: Cultural Competency in the Classroom
Facilitator: Robin Fautley
Presenters: TBD
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Executive Committee Agenda Item

approval the Legislation and Advocacy Pre-
Session dates and proposed agenda.

SUBIECT: Legislation and Advocacy Pre-Session to Leadership institute Month: January [ Year: 2017
ltem No: I B
Attachment: Yes (2)

DESIRED OUTCOME: The Executive Committee will consider for Urgent: Yes

Time Requested: 30 minutes

CATEGORY:

Action

TYPE OF BOARD CONSIDERATION:

REQUESTED BY:

John Stanskas

Consent/Routine

X

First Reading

X

"STAEF REVIEW™

' Julie Adarns

1 Action

Information

BACKGROUND:

Please note: Staff will complete the grey areas.

At the November 30, 2016, meeting of the Executive Committee, direction was provided to generate
a Legislation and Advocacy pre-session to the Faculty Leadership Institute. The Leadership Institute
is scheduled to take place in Sacramento from June 15-17 and provides an opportunity to orient
senate leaders and Legisiative Liaisons to the politics that impact our service to students.

DESIRED OUTCOME:

The attached draft is a first reading and is provided to generate discussion and input from the
Executive Committee as well as other committees such Relations with Local Senate, Legisiative and
Advocacy Committees. This item will return to the February meeting for further refinement prior to

advertising the event.

1 Staff will review your item and provide additional resources to inform the Executive Committee discussion.







s ACADEMIC SENATE
(G |, CALITORNIA COMMUNITY COLLEGES

LEGISLATION AND ADVOCACY PRE-SESSION TO THE ASCCC LEADERSHIP INSTITUTE
June 14-15, 2017
Sacramento, Sheraton Grand Hotel

Wednesday, June 14
10:00AM Check-In

11:00 Brief Welcome
Legislative Cycle and the Need for Advocacy
Legislation and Advocacy Committee
Unknown Individual, Vice Chancellor of Governmental Relations

12:30 Lunch - Table Activity
Identifying issues for advocacy at the state and local level
Exploring your Legislative Liaison Care Package (Handbook, Handouts, etc.)

1:30 Advocacy at the System Level
Lizette Navarro, CCLC
Johnathan Lightman, FACCC
Rich Hansen?, Union Representative

3:00 Break

3:15 Crafting the Message for Legislators
Legislation and Advocacy Committee

4:30 Finalize messages
5:00 Break/Check-in to the hotel
5:45 Pick up handout for advocacy talking points

6:00 ASCCC Dinner with Legislators, Board of Governors, and Chancellor’s Office

Thursday, June 15

8:15 Walk to the Capitol

9:00 Tour the Capitol

10:15 Walk to the Chancellor’s Office
10:45 Meet Chancellor’s Office Staff
11:30 Walk back to the Sheraton Grand

12:00 Begin Leadership Institute
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Executive Committee Agenda Item

SUBJECT: ACCJC Conference in April 2017 Month: January | Year: 2017
emNot 1. G.
Attachment: YES
DESIRED OQUTCOME: The Executive Committee will approve the Urgent: YES
attendance of the ASCCC President and Time Requested: 10 minutes

Accreditation Chair to attend the ACCIC
conference and approve the submission of
three session proposals for that conference.

CATEGORY:; Action TYPE OF BOARD CONSIDERATION:

REQUESTED BY: Craig Rutan Consent/Routine X
First Reading

STAFF REVIEW: Julie Adams " Action X
Discussion

Please note: Stdff will complete the grey areas.

BACKGROUND: The Accrediting Commission for Community and Junior Colleges (ACCIC) recently
announced their first accreditation conference, called Partners in Success: Co-Creating an
Outstanding Student Experience. The conference will take place in Irvine on April 4 — 7, 2017. ACCIC
is currently accepting proposals in the following areas:

Teaching, Learning, and Assessment
Integrating the Learning Experience

Pulling Together for Institutional Success
institutional Research and Quality Measures
Accreditation and Student Success

vk WN R

The suggested proposals for ASCCC to submit are:

1. Designing Student Learning Outcomes (SLOs) to Improve Instruction
2. The Role of Academic Senates in Accreditation
3. Disaggregation of Student Learning Outcomes (SLOs) Assessments

In addition to submitting these session proposals, it is recommended that ASCCC have a presence at
the conference, even if none of our proposals are accepted. At a minimum, the President and the
Accreditation Chair should attend the institute to represent ASCCC.

1 Staff will review your item and provide additional resources to inform the Executive Committee discussion.
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Co-Creating an Outstanding Student Experience ﬂ

Go ahead and brag a little!

Tell your peers what you and your colleagues are doing at
your college to make it better.

On behalf of your college, do a little boasting about how
you've built bridges between faculty and student affairs,
how your planning has become integrated, how your
trustees have shown wisdom in supporting key strategies,
or how you have figured out the whole “guided pathways”
thing.

Describe your efforts to improve student ieaming and
achievement — even if the results are not all that you had
hoped they wouid be.

Go ahead and be proud!

Get together with your colleagues to create a real grabber
of a title, design a 200-word pitch that will get everyone’s
attention, and vote for a lead person who will get all this to
the ACCJC team by the deadline.

Of all the good things that deserve some real banner-
waving at your college, see which ones fit best into these
soft-edged “tracks” for the conference:

1. Teaching, Learning, and Assessment (SLOs;
curriculum mapping; program review;
formative/summative assessment; pedagogy; etc.)

2. Integrating the Learning Experience (Learning

http:/fus14.campaign-archiveZ.com/?u=4989d678bcdbb55e5535881328id=ec1d59d7e78&e=efe76544d102

- et

5ﬁ \ e
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ACOM NOW TO
RECEIVE QLR
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beyond the classroom; student services and faculty GUEST DISCOUNT

collaborations; ILOs; guided pathways; distinctive AT HOTEL IRVINE!

needs of subpopulations; counseling services; etc.) '
3. Pulling Together for Institutional Success o i B>

(Collaboration among trustees, faculty,
administrators, and district personnel; Leading
From the Middle (LFM) initiatives; cross-unit
strategies, etc.)

4. Institutional Research and Quality Assurance
(Use of data; issues on federal Scorecard metrics;
data-rich decisions; institution-set standards;
metrics to monitor and challenge performance;
quality improvement processes, etc.)

5. Accreditation and Student Success (How an
ISER can improve college performance; success
stories from accreditation; issues from the 2014

ACCJC Standards; relevance and sustainability EXPLCKRE OUR
linked to accreditation, etc.) VULTIPLE
Click on the button below to get full information on SPONSQORSGHIF
how you can submit a proposal. OPPORTUNITIES.
SIGN UP TODAY,
IBMISSION CUIDE! 8 i
SUBMISSION CUIDELINES SPCTS ARE
FILLING UP FASTE
When you have concluded your presentation at the .

Conference, and several dozen of your new friends tell
you how helpful it was for their own college, you'll have
even more reasons to feel proud!

Visit the ACCJC Conference website for more details!

Copyright © 2016 Accrediting Commission for Community and Junior Colleges, Al rights reserved.

Want to change how you receive these emails?
You can update your preferences or unsubscribe from this list

http:/fus14.campaign-archive2.com/?u=4989d678bcdbb55e5535881323id=ec1d59d7e7&e=efe754d102 Page 2 of



.
cademic Senate
EPS.  for California Community Colleges

LEADERSHIP., EMPOWERMENT. VOICE.

Executive Committee Agenda Item

SUBIJECT: Legislation Update

Month: January | Year: 2017

emNo VA,

Attachment: Yes (1)

DESIRED OUTCOME:

Discussion and Action

Urgent: Yes

Time Requested: 15 minutes

CATEGORY: Action TYPE OF BOARD CONSIDERATION:
REQUESTED BY: John Stanskas Consent/Routine
First Reading
- STAEF REVIEWE, juhe Adams Action X
Information

Please note: Staff will complete the grey areas.

BACKGROUND:

Both chambers of the California legislature convened in December and a number of bills were

introduced.

DESIRED OUTCOME:

The attached report may generate discussion and action by the Executive Committee.

In addition, the Legislative Analysts Office released a report on AB 955 (Williams — 2012) that
permitted some districts to offer credit courses for cost during summer and intersessions. The only
college that did so one term is Long Beach City College. Despite the lack of participation, the LAO is
recommending that the program be expanded to all districts and be continued for ten more years.

1 staff will review your item and provide additional resources to inform the Executive Committee discussion.







ASCCC Legislative Report
December 14, 2016

Legislation with implications for academic and professional matters
Assembly Bills

*AB19 (Santiago) Enrollment Fee Waiver - California Affordability Promise

Existing law provides for the waiver of the $46 per unit fee under certain circumstances,
including, among others, that the student either (1) at the time of enrollment is a recipient
under the Temporary Assistance for Needy Families program, the Supplemental Security
Income/State Supplementary Payment Program, or a general assistance program, (2)
demonstrates eligibility according to income standards established by regulation of the
board of governors, or (3) demonstrates financial need in accordance with methodology
set forth in federal law or regulation for determining the expected family contribution of
students seeking aid. Currently, 60% of community college students qualify for a fee
waiver. To qualify for provision (3) above, a student must demonstrate financial need of at
least $1,104.

This bill would lower the amount of unmet financial need a student needs to demonstrate
to qualify for a fee waiver to at least $1

Status: First Reading 12/5/16

ASCCC Position/Resolutions: The ASCCC has long held that access to education
should not be limited by financial constraints as evidenced by many resolutions
including SP11 6.01, FA03 6.01, and SP03 20.01.

*AB21 (Kalra) Access to Higher Education for Every Student - Urgent

Requires of the CCCs and CSUs, and requests of the UCs, that commencing with the 2017-
2018 fiscal year to: refrain from releasing certain information regarding the immigration
status of students and other members of the communities served by these campuses;
refuse to allow officers or employees of United States Immigration and Customs
Enforcement to enter campuses of their respective segments on official business of that
agency unless they provide specified information and at least 10 business days’ advance
notice; provide stipends for health care for all students who are not eligible for Medicaid
and who cannot afford health insurance provided through the institution; offer on-campus
housing, or a stipend to cover the cost of off-campus housing, during the periods between
academic terms to students who face a significant risk of being unable to return to their
respective campuses, as specified; provide for access to legal services without cost to
students who face a significant risk of being unable to complete their studies because of
possible actions by federal agencies or authorities; and ensure that certain benefits and
services provided to students are continued in the event that a specified federal policy is
reversed.

Status: First Reading 12/5/16



ASCCC Position/Resolutions: The ASCCC has long held that access to education
should not be limited by financial constraints as evidenced by many resolutions
including SP11 6.01, FA03 6.01, and SP03 20.01. That said, colleges may not be in a
position to fulfill all of the proposed measures even when mandated costs are
claimed.

Senate Bills

*SB12 (Beall) Foster Youth and Financial Assistance
This bill would require the Student Aid Commission to work cooperatively with the State

Department of Social Services to develop an automated system to verify a student’s status
as a foster youth to aid in the processing of applications for federal Pell Grants. In addition,

existing law, the Cooperating Agencies Foster Youth Educational Support Program,
authorizes the Office of the Chancellor of the California Community Colleges to enter into
agreements with up to 10 community college districts to provide additional funds for
services in support of postsecondary education for foster youth. Existing law provides that
these services include, when appropriate, but are not necessarily limited to, outreach and
recruitment, service coordination, counseling, book and supply grants, tutoring,
independent living and financial literacy skills support, frequent in-person contact, career
guidance, transfer counseling, child care and transportation assistance, and referrals to
health services, mental health services, housing assistance, and other related services. This
bill would expand that authorization from up to 10 community college districts to up to 20
community college districts, and would make conforming changes to other provisions of
the program.

Status: Firstreading 12/5/16

ASCCC Position/Resolutions: The ASCCC does not have a specific resolution
regarding
the CAFYES program, but has numerous resolutions in support of access.

*S$B15 (Leyva) Cal Grant C Awards - Urgent

Existing law requires that a Cal Grant C award be utilized only for occupational or technical
training in a course of not less than 4 months. Existing law also requires that the maximum
award amount and the total amount of funding for the Cal Grant C awards be determined
each year in the annual Budget Act.

This bill would instead, commencing with the 2017-18 award year and each award year
thereafter, set maximum amounts for annual Cal Grant C awards for tuition and fees, and
for access costs, respectively. The bill would also provide that, notwithstanding the
maximum amounts specified in the bill, the maximum amount of a Cal Grant C award could
be adjusted in the annual Budget Act for that award year. The maximum award amount for
tuition and fees would be $2,462 and the maximum amount for access costs would be
$3,000.

Status: Firstreading 12/5/16



ASCCC Position/Resolutions: The ASCCC is very supportive of financial aid programs

that improve access including reforms to the Cal Grant program - SP16 6.01.
*S$B25 (Portantino) Integrated K-14 System
This bill would require the Legislative Analyst to conduct an assessment and make
recommendations for the complete integration of the state’s elementary schools, secondary
schools, and the California Community Colleges. The bill would require the Legislative
Analyst, in preparing this assessment, to take specified actions, including recommending
the expansion of concurrent enrollment programs and projects conducted pursuant to the
California Academic Partnership Program and consulting with the University of California,
the California State University, the Office of the Chancellor of the California Community
Colleges, the Department of Education, and the Department of Finance to determine the
cost of providing free access to the California Community Colleges and to create a plan for
the complete integration of the state’s elementary schools, secondary schools, and the
California Community Colleges. The bill would also require the Legislative Analyst to
submit a report of its findings and recommendations to the Legislature.

Status: Firstreading 12/5/16
ASCCC Position/Resolutions: !!!x*@!!!
Bills of Interest

AB3 (Bonta) Pubiic Inmigration Defenders - Urgent
This bill creates a fund to pay for legal council in matters of immigration.

SB6 (Hueso) Legal Services for Immigrants - Urgent
Similar to AB3 (Bonta), this bill requires legal representation in matters of immigration
removal processes.

SB32 (Moorlach) Public Employee Retirement

The California Public Employees’ Pension Reform Act of 2013, on and after January 1, 2013,
established various limits on retirement benefits generally applicable to a public employee
retirement system in the state, with specified exceptions.

This bill would state the intent of the Legislature to enact legislation to resume the public
employee pension reform begun in the California Public Employees’ Pension Reform Act of
2013.

*Indicates bills to be highlighted during the Executive Committee meeting legislation
discussion.

*Indicates bill will be removed from next iteration of report since the bill is not germane to
the work of the ASCCC or has been replaced by a new bill.

ACR = Assembly Concurrent Resolution
ACA = Assembly Constitutional Amendment
AB = Assembly Bill

SB = Senate Bill
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Executive Committee Agenda item

SUBJECT: Board of Governors Interviews

Month: January | Year: 2017

e Nos V. B

Attachment: NO

DESIRED OUTCOME:

The Executive Committee will conduct Board of
Governors interviews in closed session and take
action on which candidates to send forward to
the Governor.

Urgent: YES

Time Requested: 2 hours and 45
minutes

| STAFF REVIEW™:

Julie Adams

CATEGORY: Action TYPE OF BOARD CONSIDERATION:
REQUESTED BY: Julie Bruno Consent/Routine
First Reading
| Action X

Information/Discussion

BACKGROUND:

Please note: Staff will complete the grey areas.

The Executive Committee will conduct Board of Governors interviews in closed session and take action
on which candidates to send forward to the Governor.

The Board of Governors — Faculty Appointee Nomination Policy and Procedures states that,

a. December: Unless otherwise noted, all candidates must be interviewed by the Executive
Committee to be considered for nemination to the Governor.
i. The President, in consuitation with the Executive Committee, may elect to not interview past
candidates who were selected to be forwarded to the Governor if there is a 2/3 majority of
sitting Executive Committee members who participated in that previous interview session. The
Executive Committee wouid still consider whether or not to send the candidate’s name forward
to the Governor for appointment.
ii. The Executive Committee may decide to send forward the name of a sitting Board of Governors
member without an interview.
iii. The Executive Commitiee will ask each interviewed candidate the same questions; however,
follow up questions are allowed.

After all interviews are completed the Executive Committee will select at least three candidates, by

majority vote, for recommendation to the Governor.

I Staff will review your item and provide additional resources to inform the Executive Committee discussion.




The following f\ive applications have been received:

Sitting Board of Governors Member
leff Burdick, Reedley College, sitting Board of Governors member

New Board of Governors Application {no prior interview})
Jolena Grande, Cypress College

Daniel Keller, Los Angeles Harbor College
Man Phan, Sacramento City College
James Woolum, Citrus College
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LEADERSHIP, EMPOWERMENT. VQICE.

Executive Committee Agenda Item

SUBJECT: Instructional Design and Innovation Draft Program Month: January ! Year: 2017
ftem No: v C
Attachment: Yes
DESIRED OUTCOME: Discussion and Action providing direction Urgent: Yes
Time Requested: 30 minutes
CATEGORY: Action TYPE OF BOARD CONSIDERATION:
REQUESTED BY: John Stanskas Consent/Routine
First Reading
b STAFF REVIEW™: Julie Adams ' ] Action X
1 7 gy | Information

Please note: Staff will corﬁplete the grey areas.
BACKGROUND:

The second ASCCC Instructional Design and Innovation Institute will take place March 17-18, 2017 in
San Jose. Last year’s institute was very successful in terms of outreach to populations of faculty not
traditionally served by the ASCCC. Attached is a skeletal outline with some proposed general session
topics and blank places for breakouts.

DESIRED OUTCOME:

The Executive Committee will discuss the proposed general sessions and themes, review the
proposals submitted, and provide direction for the planning of the institute. To focus the discussion
and narrow the themes of the institute, the Executive Committee is asked to consider the following
overlapping strands:

1. New Faculty Development — encourage those responsible for faculty PD at colleges to attend
2. Campus Culture of Innovation and Leadership Development— encourage college committee and

department chairs to attend
3. Cultural Competency and Curricular Design (fold in basic skills/CTE and student equity)—
encourage discipline faculty and counselors

! staff will review your item and provide additional resources to inform the Executive Committee discussion.
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INSTRUCTIONAL DESIGN AND INNOVATION INSTITUTE
March 17-18, 2017
San Jose

Friday, March 17
9:00AM Continental Breakfast and Check-In

10:00 - 11:00 General Session 1
Brief Welcome

Institutional and Organizational Change - Where do we want to be in ten years
and how do we get there?

11:15-12:30 Breakout Session 1

W N

4.) Backup depending on enrollment

~

12:45 - 2:00 Lunch and General Session 2
Welcome (ASCCC President, Foundation President)

Quantitative Reasoning and Basic Skills Instruction - Looking Forward with an
Example of Innovation and Intersegmental Collaboration to Serve All Students

Steven Filling, CSU Academic Senate Immediate Past President
Kate Stevenson, CSU Mathematics Chair

Cheryl Aschenbach ASCCC Basic Skills Chair

Ginni May ASCCC Education Policy Chair

2:15-3:30 Breakout Session 2

Whe

4.) Backup depending on enrollment

~



3:45 - 5:00 Breakout Session 3
1.
2.
3.
(4.) Backup depending on enrollment
5:30 ASCCC Foundation hosting Critical Conversations with Alcohol
or
Dinner Group Arrangements - look for recruitment for statewide service
(paper forms available at either event please)

Saturday, March 18

9:00 - 10:15 Breakout Session 4

W

4.) Backup depending on enrollment

—

10:30 - 11:45 General Session 3

Facilitating Safe Spaces for Discourse for our Colleges and Communities -
Resetting the Norms for the Civil Exchange of Ideas

Sylvia Dorsey-Robinson, CCCCSSAA President
Courtney Cooper, SSCCC President

11:45 Closing Remarks and Thank Yous



Instructional Design and Innovation- Call for Presentations - March 17-18, 2017 Institute

#1 COMPLETE

Collector: Web Link 1 (Web Link)

Started: Friday, October 07, 2016 10:10:29 AM

Last Modified: Friday, October 07, 2016 10:59:20 AM
Time Spent: 00:48:51

IP Address: 162.199.207.63

PAGE 2: Possible Proposal Categories

Q1: Please check all that apply. Regional Collaboration: Examples of innovative
programs that demonstrate collaborations between
colleges inter- and intra-segmentally, with industry
partners, and with other external stakeholders.

Institutional Effectiveness: Examples include new
faculty professional development, faculty chair
development, and leadership development across
the institution, cultural change in a department,
division, or college.

PAGE 4

@2: Name of presenter(s), including college and job title, and contact information:

Dr. Rhonda Nishimoto
Digital Media Dept. Chair
Mt. San Jacinto College

Q2: Proposal type: Individual Presentation {15-30 minutes)

Q4: Recommended proposal category

Regional

Q5: Title of Presentation(s) - If you are proposing a group presentation, please include individual
presenter titles.

Aligning Curriculum with Industry Demand - Implementing Industry Input

Q6: Program description: provide a description of no more than 50 words for the institute program.

Both career and technical educators and industry partners collaborated to produce whole-program curriculum reflecting
industry requirements by aligning course offerings, area content sequences, and awards with industry demands, leading
to reduced economic pressure, greater employability, and skill gap reduction. The alignment was completed and
offered in less than one year.

1/18



Instructional Design and Innovation- Call for Presentations - March 17-18, 2017 Institute

Q7: Description of the presentation{s}: In no more than 100 words, describe your presentation, including which
aforementioned category it meets, or how it meets the theme of the institute. If it is a group panel or
presentation, be sure to describe each all individual presentations or perspectivesiroles of participants

The presentation lays the foundation for werking with industry partners in an emerging sector by examining the
systemic/external pressures on CTE programs. This examination identified a need for an external vision, improved
program, skill, and knowledge relevance, and foci on industry skill gaps. An appreciative inquiry approach provided
impetus for whole program change while limited by institutional timelines, curricular processes, and faculty resistance.
Through partnership with the IE Digital Media/ICT Consortium and animation, video production, web development and
social media marketing partners, new and revised courses and awards matching industry requirements were available to
students in less than a year.

Q&: Outcomes of the presentation(s}): List the outcomes you anticipate the audience to leave the presentation
understanding.

Industry partnership value lies in an investment of the process.

Maintaining and growing industry partnerships is critical to economic health.

Partnerships gain strength when both entities expend time and energy in the relationship.
Career advisory meetings are a stepping stone and not a solution.

Two disparate systems produce relevant employability options for students.

Faculty gain relevant skills and knowledge in CTE disciplines.

Industry partners gain a greater appreciation for faculty and vice versa.

Appreciative inquiry provides impetus for moving two systems toward a commen goal.

2/18



Instructional Design and Innovation- Call for Presentations - March 17-18, 2017 Institute

#2 COMPLETE

Collector: Web Link 1 {Web Lini)

Started: Tuesday, October 11, 2016 9:52:16 AM

Last Modified: Tuesday, October 11, 2016 10:15:20 AM
Time Spent: 00:23:04

IP Address: 147.144.222.116

PAGE 2: Fossible Proposal Categories

Basic Skills Innovation: Examples of innovative
college programs that demonstrate improved
outcomes for basic skills students in English, ESL,
and Math.

Q1: Please check all that apply.

PAGE 4

G2: Name of presenter(s), including college and job title, and contact information:

Hal Huntsman

City Callege of San Francisco
Math Faculty
shuntsma@ccsf.edu
415-452-5261

G3: Proposal type: Group Panel (75-90 minutes)

Q4: Recommended proposal category

Basic Skills Innovation

Q5: Title of Presentation(s) - If you are proposing a group presentation, please include individual
presenter titles.

Pre-Statistics: Some Students’ Perspectives

G6: Program description: provide a description of no more than 50 words for the institute program.

CGver one third of California Community Colleges are now offering pre-statistics courses. What is it like from a student's
perspective to take a pre-statistics course? Did a statistics pathway make a difference in their progress toward transfer?

Join us to hear from a panel of former community college students.

Q7: Description of the presentation{s): In no more than 100 words, describe your presentation, including which
aforementioned category it meets, or how it meets the theme of the institute. If it is a group panel or
presentation, be sure to describe each all individual presentations or perspectivesiroles of participants

In Basic Skills Innovation, about 1/3 of California community colleges offer pre-statistics courses. Nevertheless, they are
still relatively new, and there are many misconceptions about the courses, the level of rigor, and the students who take
them. This student panel is a relatively rare opportunity to hear directly from former pre-stats students — especially after
they graduate — about the kinds of activities they did in the courses, the level of challenge the courses provide, and the
supports they received. Students will also share some about their math fears, how they gained confidence, and some of

their resulting accomplishments after pre-statistics.

3/18



Instructional Design and Innovation- Call for Presentations - March 17-18, 2017 Institute

@8: Outcomes of the presentation(s): List the outcomes you anticipate the audience to leave the presentation
understanding.

Outcomes:
- More understanding of the motivations, goals, and potentials of students who take pre-statistics courses.
- More understanding of what is taught in pre-statistics courses and how it is taught.

4718



Instructional Design and Innovation- Call for Presentations - March 17-18, 2017 Institute

#3 COMPLETE

Collector: Web Link 1 {Web Link)

Started: Monday, November 07, 2016 11:47:14 AM

Last Medified: Monday, November 07, 2016 11:49:32 AM
Time Spent: 00:02:17

IP Address: 165.196,199.145

Q1: Please check all that apply. Technology: Integration of technology into teaching
and learning to enhance student success.

PAGE 4

QZ: Name of presenter(s), including college and job title, and contact information:

Dianne A. Bennett, Ph.D.
Sacramento City College
Professor of Chemistry

bennatd@scc.losrios.edu

3: Proposal type: Individual Presentation (15-30 minutes)

(4: Recommended proposal category

Technology

Q3: Title of Presentation(s) - If you are proposing a group presentation, please include individual
presenter titles.

Integrating Open Educational Resources with a Highly Structured Course Format to Support Student Success in
Content Heavy Courses

16: Program description: provide a description of no more than 50 words for the institute program.

There are three essential components {o help students build their academic maturity for rigorous, content-heavy
courses: a single platform for accessing all course materials, a student engaged “lecture” format, and guided practice
and feedback for course basic knowledge. Open educational resources can be used to integrate these three
components.

G7: Description of the presentation(s): In no more than 100 words, describe your presentation, including which
aforementioned category it meets, or how it meets the theme of the institute. If it is a group panel or
presentation, be sure to describe each all individual presentations or perspectives/roles of participants

Open access text books are the evolution of the traditional hard copy text and can be an efficient and effective platform
for students to access all course materials. Students can take notes while watching pre-recorded, on-line video lectures
before class to create space for more student engaged activities during “lecture” sessions. Free, on-line practice
guizzes can help students self-assess their mastery of the basic course knowledge needed for understanding and
applying the more complex course concepts.

5/18



Instructional Design and Innovation- Call for Presentations - March 17-18, 217 Institute
(8: Outcomes of the presentation(s): List the outcomes you anticipate the audience to leave the presentation
understanding.

The possible outcomes of this presentation are to encourage faculty to create open educational resources for their
courses and modify teaching methods to increase student engagement and success.

6/18



Instructional Design and Innovation- Call for Presentations - March 17-18, 2017 Institute

#4 COMPLETE

Collector: Web Link 1 (Web Link)

Started: Wednesday, November 16, 2016 9:37:08 AM

Last Modified: Wednesday, November 16, 2016 9:38:32 AM
Time Spent: 00:01:23

IP Address: 204.102.75.254

PAGE 2: Possihls Proposal Categories

Q*: Please check all that apply. Institutional Effectiveness: Examples include new
faculty professional development, facuity chair
development, and leadership development across
the institution, cultural change in a department,
division, or college.

PAGE 4

£J2: Name of presenter(s}), including college and job title, and contact information:

Michelle DuBreuil- Project Manager, Professional Learning Network mdubreuil@prolearingnetwork.org
Candace Robertson- Project Coordinator, Professional Learning Network crobertson@prolearningnetwork.org

Q3: Proposal type: Group Presentation (75-90 minutes)

Q4: Recommended proposal category

Institutional Effectiveness

Q5: Title of Presentation(s) - If you are proposing a group presentation, please include individual
presenter titles.

The Professional Learning Network- Your One Stop Site for Professional Development

Q&: Program description: provide a description of no more than 50 words for the institute program.

The Professicnal Learning Network (PLN) provides free professional development toois, resources and online trainings
to all CCC employees in an effort to improve student success. The presentation will provide a history of the Professional
Learning Network, how content was developed, a demonstration of the site, plans for the future and a Q&A session.

Q7: Description of the presentation(s): In no more than 100 words, describe your presentation, including which
aforementioned category it meets, or how it meets the theme of the institute, If it is a group panel or
presentation, be sure to describe each all individual presentations or perspectivesiroles of participants

The PLN is a project of the Chancellor's Office-led Institutional Effectiveness Partnership Initiative (IEPI). This session
will cover how the PLN can facilitate the sharing of valuable education resources, promising and effective practices
across the California Community Colleges System. Resources include promising/effective practices, rubrics,
methodologies, and presentations. Users can access online professional development trainings through Lynda.com,
Skillsoft, and Grovo. Saved resources, certificates of completion and user's professional development plans can be
saved on the MyPD page for easy reference. Our presenters will take turns discussing how the PLN came about, its
content, a full interactive demonstration of the site and answer any questions from the audience.

7/18



Instructional Design and Innovation- Call for Presentations - March 17-18, 2017 Institute

Q8: Outcomes of the presentation(s): List the outcomes you anticipate the audience to leave the presentation
understanding.

Attendees will leave the session familiar with the features of the PLN, including:

- Resource database of peer-reviewed content on effective practices, programs, and strategies.

- Self-paced video trainings with certificates of completion

- Discussion forum that allows users to ask real-time questions of their peers and share ideas

- MyPD section that contains users’ saved resources, completed courses, forum threads and events

- Speakers directory

- CCC system-wide calendar (conferences, workshops)

- How to submit materials and suggest speakers and events for the PLN

Attendees will have all they need to enhance their own knowledge, in turn increasing campus-wide student success.

8/18



Instructional Design and Innovation- Call for Presentations - March 17-18, 2017 Institute

25 COMPLETE

Collector: Web Link 1 (Web Link)

Started: Wednesday, November 16, 2016 10:27:14 AM

Last Modified: Wednesday, November 16, 2016 11:14:46 AM
Time Spent: 00:47:32

IP Address: 207.233.122.189

PAGE 2: Possible Propos:l Categories

Q1: Please check all that appiy. Student Engagement: Examples include student
wraparound services, leaming communities,
orientation services, or college-wide programs that
engage students in and outside of the classroom.

]

Technology: Integration of technology into teaching
and learning to enhance student success.

PAGE 4

(2: Name of presenter(s), including college and job title, and contact information:

Donna Greene, College of the Desert
Instructional Designer, Full Time Faculty in Early Childhood Education
dgreens@collegeofthedesert.edu

Sarah Gaete, College of the Desert
Adjunct Faculty, Nutrition
sgaete@collegeofthedesert.edu

Q3: Proposal type: Group Presentation (75-90 minutes)

0Q4: Recommended proposal category

Technology, Student Success

Q5: Title of Presentation(s) - If you are proposing a group presentation, please include individual
presenter titles.

Flipping the Classroom with IPads Faculty Inquiry Group From Inception to Implementation, Our Campus Story
Donna Greene, Instructional Designer
Sarah Gaete, FIG Member

Q6: Program description: provide a description of no more than 50 words for the institute program.

Learn how one college implemented an innovative instructional strategy across disciplines using Equity Funds and Flex.
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Q7: Description of the presentation(s): In no more than 100 words, describe your presentation, including which
aforementioned category it meets, or how it meets the theme of the institute. If it is a group panel or
presentation, be sure to describe each all individual presentations or perspectives/roles of participants

Donna and Sarah will share how College of the Desert faculty were able to create a faculty inquiry group around
Flipping the Classroom. The group's goal is to enhance student engagement and success by employing more
technology in the classroom. Donna is the campus instructional designer and facilitates the group. She will share how
the idea was conceived and implemented. Sarah is an adjunct faculty member who is a participant in the group. She will
share her experiences in the group and in the classrcom and how she has seen student engagement and success

increase since beginning Flipping the Classroom.

Q&: Outcomes of the presentation{s}: List the outcomes you anticipate the audience to leave the presentation
understanding.

Participants will be learn:

- how to implement a faculty inquiry group at their college.
- the benefits of using a Flipped model of instruction in the classroom to enhance student success.

-ways to integrate technology in the classroom to enhance student success.
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#6 COMPLETE

Collector: Web Link 1 (Web Link)

Started: Friday, November 18, 2016 11:18:20 AM
Last Modified: Friday, November 18, 2016 2:23:19 PM
Time Spent: 03:04:58

IP Address: 159.115.205.150

PAGE 2: Possible Propesal Categories

Q1: Please check all that apply. Contextualized Learning in CTE: Effective strategies
and practices in employing contextualized teaching
and learning in CTE instruction.

Student Engagement: Examples include student
wraparound services, learning communities,
orientation services, or college-wide programs that
engage students in and outside of the classroom.

Institutional Effectiveness: Examples include new
faculty professional development, faculty chair
development, and leadership development across
the institution, cultural change in a department,
division, or coliege.

PAGE 4

(12: Name of presenter(s), including college and job title, and contact information:

Hannah Kang, Faculty Behavioral and Social Sciences, Orange Coast College - hkang@occ.cced.edu
Rachel Ridnor, Faculty Behavioral and Social Sciences, Orange Coast College - ridnor@occ.cced.edu
Tara Giblin, Dean, Science and Math, Orange Coast College - tgiblin@occ.cced.edu

Michael Sutliff, Dean, Kinesiclogy and Athletics, Orange Coast College - msutliff@occ.cced.edu

Q3: Proposal type: Group Presentation (75-90 minutes)

Q4: Recommended proposal category

Student engagement

Q3: Title of Presentation(s) - If you are proposing a group presentation, please include individual
presenter titles.

The Orange Coast College Student Project and Research Symposium: Contextualized Learning within an Andragogical
and Professional Setting

Hannah Kang, Faculty Behavioral and Social Sciences, Orange Coast College - hkang@occ.cecd.edu
Rachel Ridnor, Faculty Behavioral and Social Sciences, Orange Coast College - ridnor@oce.coed.edu
Tara Giblin, Dean, Science and Math, Orange Coast College - tgiblin@oce.cced.edu

Michael Sutliff, Dean, Kinesiology and Athletics, Orange Coast College - msutlif@occ.cced.edu
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Q6: Program description: provide a description of no more than 50 words for the institute program.

Our presentation will provide an overview of the strategies and processes implemented to develop a student project
research symposium. This faculty-mentored collaboration allows students across disciplines to present their
innovative projects through oral and poster presentations, and exhibition of creative works to a professional audience at
Orange Coast College.

Q7: Description of the presentation(s): In no more than 100 words, describe your presentation, including which
aforementioned category it meets, or how it meets the theme of the institute. If it is a group panel or
presentation, be sure to describe each all individual presentations or perspectives/roles of participants

This presentation outlines key elements to student engagement and learning by describing how OCC faculty developed
an avenue for students to present original pieces of research or a project in a conference-style setting. The format of
this presentation will include the development of a faculty review committee, the process for marketing and obtaining
campus support, and discussions on logistics. The presenters will model specific elements of the Symposium by
sharing scoring rubrics used to evaluate the student presenters, samples of posters and research papers presented and
photos of creative works, and conference effectiveness data from post symposium feedback evaluations.

Q¢€: Outcomes of the presentation{s): List the outcomes you anticipate the audience to leave the presentation
understanding.

1. A model for developing a student-based research symposium on a community college campus.

2. Logistical details and challenges associated with the initiation of this project.

3. Samples of the research and projects studenis are capable of producing at the California Community College.
4. How faculty engage with students in academic endeavors outside of the classroom.
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#7 COMPLETE

Collector: Web Link 1 {(Web Link)

Started: Monday, November 21, 2016 2:49:28 PM

Last Modified: Monday, November 21, 2016 6:02:01 PM
Time Spent: 03:12:32

IP Address: 205.155.225.1

PAGE 2: Possible Proposal Categories

Q1: Please check all that apply. Collaborative Efforts in Student Equity: Sustained
collaborative efforts across the institution, particularly
those bringing together instruction and student
services, that provide innovation opportunities for
experimentation and strategies to improve student
success, with an emphasis improved equity
outcomes for veterans, foster youth, formerly
incarcerated students, students with disabilities, and
underrepresented students in STEM.

Student Engagement: Examples include student
wraparound services, learning communities,
orientation services, or college-wide programs that
engage students in and outside of the classroom.

institutional Effectiveness: Examples include new
faculty professional development, faculty chair
development, and leadership development across
the institution, cultural change in a department,
division, or college.

PAGE 4

Q2: Name of presenter(s), including college and job title, and contact information:

Howard Blumenfeld, Las Positas College, Professor (Mathematics), (925) 337-6463,
hblumenfeld@laspositascollege.edu

Marsha Vernoga, Las Positas College, Professor (Nutrition), (925) 424-1278, mvernoga@laspositascollege.edu
Marty Nash, Las Positas College, Professor (English), (925) 424-1245, mnash@laspositascollege.edu

Steve Chiolis, Las Positas Coliege, Professor (Humanities/English), {825) 424-1000 x2969,
schiolis@laspositascollege.edu

Q3: Proposal type: Group Presentation (75-90 minutes)
4: Recommended proposal category
Institutional Effectiveness

Q5: Title of Presentation(s) - If you are proposing a group presentation, please include individual
presenter titles.

Working Together: Community Building on Campus
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Q6: Program description: provide a description of no more than 50 words for the institute program,

Come leam information about the "Working Together" model for community building, as developed by a group of four
Faculty members aiming to create a safe and effective place for interdisciplinary small group conversations covering

both trending and timeless topics including vulnerability, sensitive situations, student athlete issues, work-life balance,
and other academically relevant topics.

Q7: Description of the presentation(s}: In no more than 100 words, describe your presentation, including which
aforementioned category it meets, or how it meets the theme of the institute. If it is a group panel or
presentation, be sure to describe each all individual presentations or perspectives/roles of participants

Qur presentation will begin with a description of the "Working Together" model for community building and institutional
effectiveness. This model is not only intended for Faculty, but it is also meant to be inclusive for Ciassified Professional
Staff and Administrators. Following our brief description of the model, we will engage participants in a themed activity
involving the sharing of individual anecdotes, multimedia content, and small group conversations centered around
developing authentic and meaningful dialogue across colleagues from different disciplines and backgrounds. We will
then reflect on our discussion and explain next steps of how to Implement the "Working Together" model at the
participants’ educational institution.

Q8: Outcomes of the presentation(s): List the outcomes you anticipate the audience to leave the presentation
understanding.

We intend to demonstrate to the audience that the "Working Together" model is an effective method for both cross-
disciplinary collaboration across different disciplines and to help form better working relationships among faculty, staff,
and administrators. The audience will understand that regular small group conversations are necessary in order to
discuss frending issues on campus and that it is through these conversations that the seeds of meaningful change can
take place. The audience members will learn how to create their own "Working Together” crganizer group and best
oractices for facilitating small group and large group conversations. Our organizer team will offer up our contact
information to assist others in getting started with the "Working Together” process on their campuses,
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#8 COMPLETE

Collector: Web Link 1 (Weh Link)

Started: Wednesday, November 02, 2016 8:36:08 PM
Last Modifled: Friday, December 02, 2016 9:12:06 PM
Time Spent: Over a week

IP Address: 107.185.8.147

PAGE 2: Possible Proposal Categories

Q1: Please check all that apply. Contextualized Learning in CTE: Effective strategies
and practices in employing contextualized teaching
and learning in CTE instruction.

Basic Skills Innovation: Examples of innovative
college programs that demonstrate improved
outcomes for basic skills students in English, ESL,
and Math.

Structured Pathways Projects: Examples of
stratlegies and programs that provide more structured
choicas for students in the curriculum in order to
streamline the pathways of students from
matriculation to program completion.

H

Technology: Integration of technology inte teaching
and [earning to enhance student success.

PACE 4

Q2: Name of presenter(s), including college and job title, and contact information:

Rita X Stafford, PhD

Adjunct Associate Professor
English and ESL Department
Los Angeles City College
stafforx@lacitycollege.edu
{310) 382-7502

Q3: Proposal type: Individual Presentation (15-30 minutes)

Q4: Recommended proposal category

Basic Skills Innovaticn
Contextualized Learning CTE
Technology

©5: Title of Presentation(s) - If you are proposing a group presentation, please include individual
presenter titles.

Filmmaking and Language Learning in Postsecondary Education
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Q6: Program description: provide a description of no more than 50 words for the institute program.

This presentation discusses how high-interest content film production can effectively be used in the ESL classroom to
enhance language learning. It's based on an ESL filmmaking course the presenter designed and taught at USC, and
was the basis of her sociolinguistic master's thesis. Includes data and anecdotal evidence.

4I7: Description of the presentation(s): In no more than 100 words, describe your presentation, including which
aforementioned category it meets, or how it meets the theme of the institute. If it is a group panel or
presentation, be sure to describe each all individual presentations or perspectives/roles of participants

California has the highest number of postsecondary English Language Learners in the country. Expectations are such,
that once students have completed ESL, they will mainstream into other academic or CTE fields. However, linguistic
competence often iags from level to level, negatively impacting mainsiream classes as students continue their
education. This presentation discusses how the use of film production as instructional content facilitates and accelerates
intermediate level language learning, encourages active cooperative student engagement, and offers broad inercultural
experiences. Language-based media courses maintain a high level of student interest, and draw on student creativity,

culminating in higher student achievement.

¢8: Outcomes of the presentation(s): List the outcomes you anticipate the audience to leave the presentation
understanding.

| would like the audience to come away with a ciear grasp of how film production as course content strengthens
language learning and promotes positive enculturation. | would like the audience to see how a media centered ESL
course offers students an opportunity to explore their own creativity, while improving basic language skills including
listening, speaking, reading and writing. | hope that postsecondary institutions with large immigrant and intemational
student populations will want to advance this method of inter-disciplinary instruction as a way to increase enrollment and
student retention, and attract a younger ELL population. Finally, cell phone technology has made offering a film-based
language learning course an economically sound option, and more technologically viable than ever before.
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#9 COMPLETE

Collector: Web Link 1 (Web Link)

Started: Monday, December 05, 2016 2:41:07 PM

Last Modified: Monday, December 05, 2016 2:48:20 PM
Time Spent: 00:07.12

IP Address: 153.18.148.78

PAGE 2: Possible Froposal Categories

Q1: Please check all that apply. Coliaborative Efforts in Student'qurlityI: Sustained
coliaborative efforts across the institution, particularty
those bringing together instruction and student
services, that provide innovation opportunities for
experimentation and strategies to improve student
success, with an emphasis improved equity
outcomes for veterans, foster youth, formerly
incarcerated students, students with disabilities, and
underrepresented students in STEM.

Basic Skills Innovation: Examples of innovative
college programs that demonstrate improved
outcomes for basic skills students in English, ESL,
and Math.

Regional Collaboration: Examples of innovative
programs that demonstrate collaborations between
colleges inter- and intra-segmentally, with industry
partners, and with other external stakeholders.

Student Engagement: Examples include student
wraparound services, learning communities,
orientation services, or college-wide programs that
engage students in and outside of the classroom.

Technology: Integration of technology into teaching
and learning to enhance student success.

Institutional Effectiveness: Exampies inciude new
faculty professional development, faculty chair
development, and leadership deveiopment across
the institution, cultural change in a department,
division, or college.
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Q2: Name of presenter(s), including college and job title, and contact information:

« Anne Argyriou, Reading, Faculty, De Anza College, ArgyriouAnne@fhda.edu

« Clara Lam, ESL, Faculty, De Anza College, LamClara@fhda.edu

« Anthony Santa Ana, Intercultural Studies, Adjunct Faculty, and Program Coordinator, Office of Equity, Social Justice,
and Multicultural Education, De Anza College, SantaanaAnthony@fhda.edu

» Monika Thomas, Economics, Professor, De Anza College, ThomasMonika@fhda.edu

= Susan Thomas, Psychology, Adjunct Faculty, De Anza College, ThomasSusan@fhda.edu

Q3: Proposal type: Group Presentation (75-90 minutes)

Q4: Recommended proposal category

Collaborative Efforts in Student Equity

(15: Title of Presentation(s) - If you are proposing a group presentation, please include individual
presenter titles.

Cultivating International Content in the Curriculum

Q5: Program description: provide a description of no more than 50 words for the institute program.

Five De Anza faculty and staff members from different disciplines have re-designed their curriculum to incorporate
international content, while participating in the Stanford Global Studies Program EPIC Fellowship. Each presenter will
explain how they have changed their courses: infusing diverse perspectives, structuring student interaction, and creating

new assignments.

(17: Description of the presentation(s): In no more than 100 words, describe your presentation, including which
aforementioned category it meets, or how it meets the theme of the institute. If it is a group panel or
presentation, be sure to describe each all individual presentations or perspectives/roles of participants

This presentation focuses on how community college faculty and staff, representing five disciplines, re-designed their
curricula to cultivate students’ awareness of international topics, while participating as fellows in the Stanford Global
Studies EPIC Fellowship in 2016-2017. Faculty belong to these disciplines: Intercultural Studies; Economics; English as
a Second Language; Psychology; and Reading. The common thread connecting the projects is the desire to engage
students by providing an entrée fo contribute their own experiences to enrich learning and to better understand how the
courses’ subject matter applies to their own lives. ESL and Reading used Lacuna, an on-line text annotation tool.

Q8: Outcomes of the presentation(s): List the outcomes you anticipate the audience to leave the presentation
understanding.

+ Information about Stanford EPIC Fellows program

« Benefits of introducing international aspects to curriculum.

= How to introduce international aspects to curriculum.

» Examples of lesson plans, handouts, and course materials that were successfully used with students, and could be
adopted {and modified) for other subject areas as well.

» Information about using Lacuna in classrooms
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’ﬁ " Academic Senate
SN for California Community Colleges

LEADERSHIP. EMPOWERMENT. VOICE.
Executive Committee Agenda Item

CTE Regional events.

SUBIECT: CTE Regional Meeting Agenda Month: January f Year: 2017
Rem No! V.D.
Attachment: NO
DESIRED OUTCOME: The Executive Committee will consider for Urgent: YES
approval the draft agenda and dates for the Time Requested: 10

CATEGORY: ACTION TYPE OF BOARD CONSIDERATION;
REQUESTED BY: Lorraine Slattery-Farrell Consent/Routine
First Reading
STAFF REVIEW*: Julie Adams - Action X
Discussion X

Please note: Staff will complete the grey areas.

BACKGROUND:

In December 2016, the Executive Committee considered hosting CTE Regional Events in 2017. The

Executive Committee requested this item be returned for discussion, along with a meeting dates

and draft agenda for further discussion and approval.
Dates suggested: March 31, 2017 and April 1, 2017
Draft CTE Regional Meeting 10:00 am. — 3:00 p.m.
10:00 a.m.  Welcome, Introductions, and Logistics
10:15a.m. Strong Workforce Program: Background and Status
10:45 a.m.  Discussion of SWP local share plans

e Small group discussions
© What are programs doing now that could expand?
o What are challenges?
o Opportunities for future?

12:15 p.m.  Working Lunch
12:45 p.m.  Large group discussion - Present ideas from local share plans
1:45 p.m. Role of the CTE Liaison

2:30 p.m. Concluding Remarks and Next Steps

! Staff will review your item and provide additional resources to inform the Executive Committee discussion.
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22> Academic Senate
= for California Community Colleges

LEADERSHIP. EMPOWERMENT. VOILE.
Executive Committee Agenda Item

SUBIJECT: 2017 Spring Plenary Session Theme & Keynote Speaker Month: January | Year: 2017
ftem No: V. E
Attachment: NO

DESIRED OUTCOME: The Executive Committee will consider for Urgent: YES / NO

approval the theme for the 2017 Spring Plenary | Time Requested: 20 minutes
Session and discuss keynote.

CATEGORY: Action TYPE OF BOARD CONSIDERATION:
REQUESTED BY: Julie Bruno Consent/Routine
First Reading

STAFFE REVIEW!. ulie Adams ' | Action X

Information/Discussion

Please note: Staff will complete the grey areaos.
BACKGROUND:

The Executive Committee will discuss the theme for the upcoming 2017 Spring Plenary Session being
held at the San Mateo Marriott, April 20— 22, 2017. The members will also consider potential
keynote speakers.

1 staff will review your item and provide additional resources to inform the Executive Committee discussion.
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LEADERSHIP. EMPOWERMENT VOICE.

Executive Committee Agenda Item

provide feedback on the draft of the revised
Course Outline of Record paper

SUBJECT: Update of Course Outline of Record Paper Month: January | Year: 2017
ltem No. IV. F
Attachment: YES

DESIRED OUTCOME: The Executive Committee will review and Urgent: YES

Time Requested: 20 minutes

STAFF REVIEWL.

Discussion

CATEGORY: Action TYPE OF BOARD CONSIDERATION:
REQUESTED BY: Davison Consent/Routine
First Reading X
1 Julie Adams Action

BACKGROUND:

Ple-ase-note: Staff will completé the grey areas,

At its fall 2014 plenary session, the ASCCC passed resolution 09.06 which stated: “Resolved, That the

Academic Senate for California Community Colleges update The Course Outline of Record: A Curriculum
Reference Guide to more accurately reflect the current curriculum processes, guidelines, and requirements
and present it for adoption at the Spring 2016 Plenary Session.” The ASCCC Curriculum Committee was

tasked with revising the paper; the attachment provided is the first draft of this revision, on which we would
appreciate comments and suggestions.

! staff will review your item and provide additional resources ta inform the Executive Committee discussion.
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INTRODUCTION

The heart of the California Community Colleges curricular processes is the course outline of
record. The course outline of record (COR) has evolved considerably from its origins as a list of
topics covered in a course. Today, the course outline of record is a document with defined legal
standing that plays a central and critical role in the curriculum of the California community
colleges. The course outline has both internal and external influences that impact all aspects of a
COR, from outcomes to teaching methodology, which, by extension, impact program
development and program evaluation.

Standards for the course outline of record COR appear in, 1 i’tle 5 RegulaUOns (see Appendix xx),
in the Chancellor’s Office Program and Course Approval Handbook (PCAH), and in the
Accrediting Commission for Community and Junior Colleges (ACCIC)- geereditation standards.
System-wide intersegmental general education agreements with, the Califorma State University
and the University of California (CSU-GE and IGETC respegixvely) may also plaue requirements
upon the course outline, such as requiring specific content gr req}umtes or currehey of learning
materials to satisfy articulation agreements.

Since the COR is also used as the basis for artlculatlon agreements coﬁeges pay great attention
to providing a document with which to determine how a student’s community college courses
will be counted upon transfer to four-year baecplamreate grarxtmg institutions. Course outlines of
record are also now used in the process of identifying aourses that meet the requirements of the
Course Identification Numbering System {C-ID) that are used tpy create Transfer Model Curricula
(TMC) for Associate Degrees for Transfer (ADTs) requmed by AB 1440 and SB 440.
Additionally, course outlines.are regularly reviewed as part of a college’s Program Review
process, a process of central importance to accrediting agencies, as well as to local planning and
resource purposes. For colleges to maintain their delegated authority to review and approve new
and revised courses, they must certify that their lm,a] approval standards meet the comprehensive
guldelmeb produced by the Chancellor s Ofﬁce I'he quality described in a COR is evidence of

meeting these guidelines.

The COR plays'a paiticularly important role in the California community colleges because it
clearly lays out the expected content, objectives, and learning outcomes for a course for use by
any faculty member who teaches the course. Course outlines provide a type of quality control
since it is common for cemmumty college courses to be taught by several, and sometimes
dozens, of multiple full and part-time faculty members. In order to To ensure that core
components are covered in all sections of a course, the California Community College System
relies on the COR to specify those elements that will be covered by all faculty members who
teach the course.

One of the most significant portions of the update is the inclusion of student learning outcomes
(SLOs). Student learning outcomes (SLOs) SLOs are a key driver of many, if not all, elements
of a course outline of record. The abilities and skills that students can are able to demonstrate,
and faculty must assess, should be in place prior to the decision of what content, objectives,
assignments, and assessment tools would be most useful to help students achieve those outcomes
which faculty then assess. In addition to the pedagogical elements associated with the SLOs of a
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course, the current accrediting commission that accredits the majority of California’s community
colleges mandates that institutions maintain “officially approved and current course outlines of
record that include student learning outcomes™ (ACCJC Standard ITA3). Due to this standard,
there is disagreement in the field regarding the appropriate physical location of outcomes on a
course outline of record, and some colleges have opted to include course student learning
outcomes on an addendum to a COR while others place the SLOs on the COR next to the
objectives. Colleges are encouraged to work with their accrediting body to ensure appropriate
compliance. A finer distinction between student learning outcomes and course objectives is
provided in other sections of this paper.

While the state and local standards for a COR have been uﬁdated m:my tipfes and are subject to
ongoing revision, numerous resolutions have directed th¢ Academic Senate for California
Community Colleges (ASCCC) to provide guidance in the. development, of gourse outlines. This
update to the original paper The Course Outline of Record 4, Cw‘nculum Refarence Guide
(2008), requested by resolution 9.06 (S14), is part of the efﬁ}:‘t to provide that guldance so that
faculty might have direction and reasonable assurance that thie. mternal and external colirse
outline of record requirements for the college are met. Thwupdatad paper has incorporated the
relevant portions of the original document as well as several Academic Senate papers, including
Stylistic Considerations in Writing Course Outlines of Rmord (1998), Goed. Practices Jor
Course Approvals (1998), and Noncredit Challewges and Gﬁportumtzes 02009)

We also recommend that this paper be usediin t‘he contzxt of et]wr decuments, including ASCCC
papers on The Curriculum Committee: Rnip Structurq Duties, hm! Standards of Good Practice
(1996) and Ensuring Effective Currzg:'ulum Approval Processes‘ A Guide for Local Senates
(2016). In addition, the current edition of the Chancellor's Office Program and Course
Approval Handbook { Zﬁln) a]ong ‘With ancillaries to that document, will be relevant for portions
of the paper. Fmally, the Acs"edrrmg Commyssion for Community and Junior College’s
Accred:tatzdn Standards (20 14\) should be examined ifi the context of standards relevant to
teachlng/and learning at the course, program, and mstltutlonal level. The purpose of these
documients 1s to support the development of a csurse outline of record in light of the role of local
curriculum ‘sommittees and governing boards in approving them, and the role of the Chancellor’s
Office in approving certlﬁcates and p:rograms to ensure compliance.

While this paper offers a model forthe course outline of record, this paper is NOT intended to
force standardization of. cumculum Instead, the paper should serve as a guide to assist faculty in
presenting their courses in a format that will accurately reflect the quality of instruction being
providing. While the coursé outline of record is a blueprint of what instructional elements must
be included, teaching should always be a dynamic and adaptive process, constantly adjusting to
accommodate the ever-changing, diverse learning needs of students in the California community
colleges. The model presented is intended to clearly demonstrate that the course will stand up to
the rigor established by Education Code and Title 5 regulations, transfer institutions, accrediting
bodies, and other external entities.

HOW TO USE THIS PAPER

This paper is intended to serve the needs of both the new and experienced curriculum developer
in writing a course outline of record. Credit and noncredit course outlines are treated separately,
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not because the differences between the two are significant, but because in all likelihood the
writer of a noncredit course outline needs ready access to other sections related to noncredit
courses more than related information for to credit course outlines.

It is important to note that this paper is not focused on the development of programs leading to
degrees and certificates. While the context of program development and evaluation is important
in the development of course outlines of record and is reflected in the discussion of the elements
of the course outline of record, for specific information about the requirements for submitting
programs for approval to the Chancellor’s Office, one should refer to the Program and Course
Approval Handbook, as well as the ASCCC paper on Course and Program Development
(forthcoming). _— .

& !

For the new writer of a course outline writer, or for those who need 4 r&ﬁ‘esher the first section
of the paper, “Planning the Course Outline of Record,” discusses pianmng considerations for
developing a course outline of record, including the need to wnmder how the Lourse outline
integrates with numerous curriculum processes, the course leammg outcomes, ?md theresources
that should be collected as one embarks on the writing or rev181on of a course outline of record.

The second section of the paper, “Components of a' Lou:rse QOutline ofRecord ”details each
element required for a course outline of record. TIle elemmw are presentwed iti the order typically
found in many course outlines of record, which 1s. similaf te the: order found in Title 5 §55002,
Standards and Criteria for Courses. ye. &

The final section of the paper, “General Curr1culum Con&deratxons contains further
background and detailed 1nformat1011 about curriculum® mquuements outlined within Title 5 that
go beyond the course outlme of record. ™.

The append:lces 1nclude a gloss y of the terms commonly used in curriculum development, a list
of refereﬁoes organized by curricxilum topic, refarences to Title 5 regulatory language, and
examples nf course outlines of recoﬂi

PLANNING THE COURSE OUTLINE OF RECORD

Initial Considerations

Where does one start? What comes first? The development of curriculum is something that
should be undertaken by faculty — while administrators or others might have ideas about courses
or programs, the primary responsibility must always reside with the faculty. In most cases, the
faculty member or members will initiate this effort based upon the question: “What do we need
students to be able to do, and what do they need to know to be able to do it?” The idea for
courses also grows may also originate from some identified need or idea, such as a course
needed to improve job readiness for a new or revised program being developed or revised or one
that is needed for transfer into for a particular major. Regardless of the motivation, the course
developer should begin with a holistic vision of the course to be proposed which, at its core, is
aware of the skills or abilities that a student should be able to complete demonstrate as a result of
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successfully completing the course. Upon determining that there is a need and a rationale for a
course, the next consideration will be is to determine what the course’s role(s) will be. Is the
course intended to be degree applicable? Will it transfer? Is it appropriate as a general education
course? What articulation should be sought? These are just a few of the many questions to
consider prior to beginning the development of the any course outline ofrecord.

While each required course element must be written discretely, each element should also be
developed in light of the take into account other elements to assure the final course outline is
constructed in an integrated way, in other words, integrated. For example, there is an interwoven
relationship between the discrete skills and content students should,learn (course objectives),
how proficiency in those objectives is will going to be evaluated (mothodsf evaluation), and the
measurable skills and abilities that students can are able fo demonstrate Subsequent to completing
thewpen counsecompletion (student leansing outccmes)f‘_Eurthennqm--ths objeciives and
outcomes must have a clear relationship to the subject or ¢omtent, The cotrse \bu‘tlinc of record
should reflect a quality in the course sufficient to attain the objéctives and tﬁ‘e\_reéultingf

outcomes. yr . ks
< :

b

Central to the regulatory intent of collegial consultation is the faculty’s primacy in their role of
ensuring quality instruction through the development of integrated course sutlines of record. The
outline must contain ail the elements specified in Title 5.4355002(a), (b),'0r (c): unit value,
contact hours, requisites, catalog description, objectives,and cﬁntent;. The outline must also
include types or examples of assignments, instructiona) methodology, and methods of evaluation.
The course outline must be rigorous and:effective in integrating the required components of
critical thinking, essay writing/problgm solving, college-level skills, and vocabulary throughout,
if such skills are appropriate for the type of course being _ﬁéveloped. In addition, the course must
comply with any other.applicable laws sugh as those related fo access for students with
disabilitics. A.COR also must address any requirements based in accreditation standards such as

the inclusion of student learning vutcomes.

Therg are also stylistic concerns. Research on cuitriculum and instructional design suggest that
the COR developer be very specific when articulating what the student will be able to
accomplish by*the end of the course and defining how one will evaluate the student’s progress.
The use of a taxonemyof learning, siich as Bloom’s Taxonomy, is recommended for consistency
of language and rigor. After this development, the content items, learning materials, class
enrollment maximums {3t not,a-¢ontractual issuc), the units and contact hours, etc et al. can all be
fleshed out with a specific focus on integrating each of these areas so that they validate the need
for each component in mulﬁple ways. Style issues also matter in the articulation process. Faculty
developing transferable courses should be mindful of the language in course syllabi or outlines at
the receiving institutions to ensure articulation agreements are reached smoothly.

Irrespective of how the course outline is structured and written, the developer will generally
produce a more robust product not by starting at one end and working towards the other, but by
being creative where it is most easy or enjoyable to do so. Then he/she can build upon that on
these initial areas to develop the other elements, or fill-in unanticipated gaps, as they become
apparent. For many developers, the initial drafting might be in the content areas. From there, a
developer can expand into the writing of learning objectives, textbook selection, and the number
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of course hours needed to cover the material. In short, there is a constant and necessary interplay
in the development of the elements of the course outline once the desired learning outcomes, as
the primary driver of the COR, have been established.

Writing an Integrated Course Outline

A course outline of record needs to be integrated, as each element of the course outline of record
should reinforce the purpose of the other elements in the course outline. There should be an
obvious relationship between the objectives of the course, the methods of instruction,
assignments, and methods of evaluation used to promote and ﬁvaluate student mastery of those
objectives and outcomes. T

At the onset, every course should be developed with a purpose or goal 1 mind. The course must
have sufficient and appropriate learning objectives that create a frifimework for students to
develop their knowledge and abilities to be able to demonstrate the overarching student learning
outcomes and the intended purpose of the course. The coursé content items then definé the
elements of information, behavior, or capabilities for each objective to be mastered. Bach content
item and objective is then reflected in comprehensive assignments or lessons, which are taught
using appropriate and effective methods. Finally, ifi the mntegrated course vutlinie of record, the
methods for evaluation of student performance validate the acquisition angd mastery of each
content item and the attainment of each objective. These metheds of assessment may also serve
to measure student achievement of the defined stmient leamm’g vutcomes, or additional methods
may be useful. Also, note that content isithe only subject-based ‘element; the others specificaily
focus on what the student will be domg and will be ablf: to demonstrate by successfully
completing the course. i :

SAMPLE HER_E‘

Resources for the Developer

While all course utline development must comply with Title 5 §55002 (see Appendix xx), many
colleges have developed a template fost the course outline that includes the required elements as
well as many local elements. A college may use a curriculum management system for tracking
its curriculum approval process anﬂ as its repository for course outlines, as well as for submitting
that information to the Chancellor’s Office. An effective template will help the developer pull all
the required information together before prior to submission. It is also important to note that the
responsibility for completing every outline element may not fall upon the developer. For
example, numerical course identifiers or transferability may be addressed much later in the
approval process. However, in the “transferability” example, local practice may provide for the
developer to indicate their intent for the course to eventually to be transferable.

The following are a few Some useful documents for the course developer to have at hand are: the
college catalog; some recently approved course outlines to serve as examples; any supplemental
addenda/forms dictated by the instructional modality (e.g. a separate distance education form or
content review form); standards established by the discipline or external regulators; and any
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special district policies that may apply. Often local curriculum committees have created their
own curriculum development handbooks that contain much of this information.

Making use of human resources is also important. Consulting with the faculty in the discipline is
essential. It is also highly recommended that the developer identify other faculty members who
are familiar with the local process to assist. The curriculum committee chair may be available to
provide guidance, as well as members of the curriculum committee, curriculum specialists or
technicians, and administrators involved in curricular practices such as a dean or chief
instructional officer.

The final and equally critical tools are those references relwam 0 the subject matter being
taught. From a planning perspective, the developer should acquire th;:se resources first and then
examine what are the most effective and reliable methods to promote¢ learning within the
intended learning environments available for the dellvery of this ,su])_]ect For example planning
for allied health courses must take into consideration equlpment rieeds and safety conceans to
promote effective learning, as well as the pedagogy of the dascqﬂme o
With resources at hand, we now turn to the heart of the process, an @xammatlon of the elements
of the course outline of record. -

Outcomes, Accreditation, and the Gourse Guﬂme i

For California’s community colleges, seveial acqredltatlon standards regarding student learning
outcomes touch on the COR. Standard II A 3 states, “The mstltut‘ian has officially approved and
current course outlines that include sfudent learning outcomes.” This statement has been
interpreted in different ways with most colleges choosing to mclude SLOs as addenda to their
CORs housed wu‘.lﬁu thewr course outline management systems, While there has not been an
indication from ‘the field that this mlserpretat«n}n is incorrect or leads to recommendations from
visiting teasfis, colleges should ¢ontinue to work with'their accrediting agency to ensure
compliasice. In addition to outcomes appearing on the COR, Standard I.C. Institutional Integrity
lists man}\areas where colleges must ensuring that accurate information is provided for students
in many areis including learning out¢omes and educational programs. Colleges would be wise to
maintain their GORs:as accurately as;possible to fulfill the spirit of this standard, even if CORs
are not named spec-iﬁcally -

As stated earlier in ﬂllS p@pﬁ‘, S1.0s should act as a key driver for many elements of both credit
and noncredit courses. Per the standards, the assessment data collected by faculty on outcomes
must then be reviewed and used to create action plans intended to improve teaching practices and
student success at the course and program level. Many colleges use a data mapping process that
links course student learning outcomes (CSLOs) found on the COR to program student learning
outcomes (PSLOs) in order that the data collected at the CSLO level provides data for PSLO
assessment. Given the importance of these links between the CLSOs and the PSLOs, it’s
imperative that faculty begin course development and review of objectives and other elements of
the COR with an analysis of how the CSLOs support student attainment of the PSLOs for those
programs that include the course being reviewed. This ensures that students taking the courses
and performing the SLOs of those courses will also be able to perform the PSLOs for their

programs.
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A similar situation exists for Institutional Student Learning Outcomes and General Education
Learning Outcomes. All courses should support either the ISLOs of the college or the GELOs for
students enrolled in programs that include a GE component. Standard I1.A.12 states, “The
institution, relying on faculty expertise, determines the appropriateness of each course for
inclusion in the general education curriculum, based upon student learning outcomes and
competencies appropriate to the degree level.” Similar mappings between CSLOs and ISLOs
and/or GELOs are often the source for data reports used for annual accreditation reporting and
for institution-wide discussion on student success. Given the potential widespread reach of ISLO
and GELO data, faculty should discuss CSLOs with these implications in mind.

COMPONENTS OF A COURSE OUTLINE OF RECORD

ELEMENTS THAT APPLY TO CREDIT AND NONCREDIT
COURSES

The following elements of a course outline of record arc items that réflect requirements from
Title 5 §55002, “Standards and Criteria for Courses”, other sections-of Title 5, Chancellor’s
Office guidelines, and/or accreditation standards H(m gver, some of these elements may not
apply to all types of courses. K

&

Need/Justification/Goals ‘ £

The purpose of this section is to provlde guldance for dcvclopcrs to meet the criteria spelled out
in the Program and Course dpprovil Handbook (PCAH) regarding documenting what student
need the course is mtended to meet. Accurdlng to the handbook PCAH, “The proposal must
demonstrate a fieed fora proggam or course-that-meets the stated goals and objectives in the
region the college proposes to serve with the pmgram" (8).

Missgion., :
The mission of the college should drive all curriculum development and as well as potential

revision when the mission of the college is changed or expanded. Local curriculum processes
should include questions that prompt facuity to consider the mission when making new course
proposals, revising existing courses, or adding new courses to programs. This is also an
accreditation issue for many aeérediting agencies with standards focused on the role of the
college mission in institutignal planning.

The Role of a Course

For transfer programs and courses, this need is more easily established by determining both
student demand and transfer applicability for existing university majors. For career technical
programs and courses, this need can be more challenging to establish and must rely on things as
labor market data, potential employer needs, advisory committee input, and job advertising
information, to name a few. Additionally, some districts have research capabilities that can assist
with this research and know where to access the data.

10
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Once the need has been determined and documented, this statement should establish the role of the
course in the major programs or general education areas for in which it is designed to serve. If it
is a stand-alone course, which is — a course which is not part of a program—then its role in the
college’s curriculum should be explained as part of a proposal. In particular, this rationale
should point out the reason that explain how existing courses do not meet this identified need
and clearly to distinguishes clearly the role of the proposed course from that of similar courses.

Examples of need statements:

e Medical Terminology I provides a basic introductie‘ii tostudents in &l allied health
majors. By combining portions of existing courses in those Hmnrs this course will
allows those programs to provide more emphasis pn content. .Anﬂdﬁed advantage will be
more flexibility in section offerings as well as emphnsazmg medical {ermmology aCross all
specialties.

* This course has been proposed to meet a new requizément expected for s‘wdcnts
pursuing employment in the hazardous materials technology mdustry which is now
required for certification in fire science. - K

¢ This course in Jazz and Blues Music grewﬁut of increasin g student deménd as
demonstrated by wait list data and student surveys, for morg on this subjetthan is currently
being covered in our Popular American‘Music cpurse. This new Course will be part of
the restricted elective list for thos:: majonng in musw 1

]

Differentiating Courses

Course outlines of1 fecord should be created with other courses in mind when there are
similarities betteen them. “When a course is part of a sequence of courses, great care should be
taken in the development process to show the progression of rigor in a sequence of courses or the
differentdbjectives, content, or outcomes that make the course different from others and an
essential part of a program. For non-sequential, ‘but similar, courses, similar steps should be
taken to ensure non-duplication of comsework that may confuse students and dilute student
demand. Areas on a COR which provxde opportunity for a clear distinction to be made between
courses include the description, the @bj ectives, core, content, examples of assignments, and
student learning outmmm

Purpose and Descri‘ption

When any course is developed, the course purpose of description sets the stage for all subsequent
clements on of the COR. Embedded within a course’s description are the reason why the course
exists and a holistic overview of objectives, content, and outcomes. Without this defining
statement, instructors teaching sections of a course may be unclear on the scope of the course,
how content should be taught, or how discrete objectives or the overarching student learning
outcomes statements should be assessed. A course without a description and purpose that is
clearly distinct from another course should not exist, and all courses should include defined
student learning outcomes relevant to and supported by the course objectives.

11
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External Research Requirements

Some ficlds of study stay similar through the ages over time, while whereas others fields change
and evolve rapidly comparatively quickly. For every course, there should be a periodic
considerations of outside influences, and. When external research requirements are mandated
necessitated, faculty should consider these triggers as requiring a prelude to the development of
or revision of a COR. External accreditation bodies, career technical education advisory
committees, local college-business partnerships, and agreements between the community college
and any baccalaureate-granting institutions with agreements are all examples of such
requirements external agencies which may necessitate development or revision.

’

CHANCELLOR’S OFFICE DATA ELEMEN'TS

Stand Alone Courses

The Chancellor’s Office refers to courses that are not part of 8 program leadmg o An aw ard as
stand-alone courses. Stand-alone courses that can be approved and offered Iocally without
Chancellor’s Office review. Stand-alone courses often meet a specific local need. This term also
refers to credit courses required for a certificate of less fewer than 18 semester uhits or 27
quarter units that has not been approved by the Chancellor’s Office. Like wther courses, a stand-
alone course must have a control number prior o being etfered and claimed for apportionment,
contain all required elements, and meet all standards of: approfval as determined in required by
Title 5. Additional guidance for crea,tmg stand alone eourqeq is avallab]e at the Chancellor’s
Office’s website. s

e

Title -

All courses st have tltles which should be considered from the perspective of students as
well as potential employers and h:gnsfer institutions, While overly specific titles can be
cumbersome, the title of the course should provide enough information that prospective
students will easily identify the general purpose of the course. Course titles take on extra
significance when reviewed by artlculatmg institutions, C-ID reviewers, and potential
employers who use college transcnpta when considering students for employment.

N

Currency

Curriculum must be current to be relevant. While Title 5 requires review for credit courses with
pre- and corequisites, all agcreditation and articulation processes also have currency
requirements, as do many* grants and other external agencies. Typically, the course outline of
record will have some method for tracking revision dates to meet these needs. As part of that
currency requirement, the ACCJIC requires that all courses must be reviewed every 6 years, but
for and all career technical education courses which must be reviewed every 2 years.

Course ldentification Numbers and Chaptering
Courses are submitted electronically to the Chancellor’s Office Curriculum Inventory (COCI).
Credit course proposals are certified by the Chief Instructional Officer and the curriculum chair

12
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at a college, and are then submitted to the Chancellor’s Office for chaptering prior to being
offered at the community college. The Chancellor’s Office provides a unique control number for
every course to ensure data accuracy that are which is critical to measuring student success
indicators. The unique identifier should be included on the course outline of record for easy
reference and will likely be assigned as a part of the approval process.

Local curriculum approval processes may provide some of these data elements outside of the
developer’s normal role. But local process development must reflect faculty primacy in all
matters pertaining to the course outline of record.,

The Chancellor’s Office reviews credit and noncredit course sub!n1§swns t0'ensure that the
associated data elements for each course are correct and ¢ompliant vs‘ath regulations. These
course data elements will be reported to the Management Informatlon System (MIS). While there
is no regulatory requirement that these are listed in the course outline of rwoxd, good practice
suggests that MIS elements should be included as part of the local curricului review and
submission process either within the COR or as attachments €€ ntena for Data Elements include:

DED NO DATA ELEMENT NAME

CBO1 Course Department and Number

CB02 Course Title

CB03 Course TOP Code o ‘(’ Y \

CB04 Course Credit Status

CB05 Course Transfer Status

CB06 Units of Credit — Maximum ..

CB07 Units of Credit—Minimum/ -~

CB08 Course Basic Skills Status.

CB09 Coursé SAM Priority Code

CB10 Coiitse Cooperative Work Experience Educatlon Status
CB11 .Course Classification Status

CB13 Educational Assistance Class Tnstruction (Approved Special Class)

CB21 Course Prior to Transfer Levél
CB23 Funding Agency Category

CB24 Course Prog'am Status

TITLE S—STANDARDS FOR APPROVAL

There are seven standards for approval that apply to degree-applicable credit courses, four of
which four apply to nondegree-applicable credit courses. Grading policy, units, intensity, and
prerequisites and corequisites apply to all credit courses. Basic skills requirements, difficulty and
level apply to degree-applicable credit courses only. These standards are the criteria by which the
developer’s intention to ensure quality will be assessed for college or pre-college level
instruction.

Intensity, difficulty, and level are not reflected as discrete elements in the course outline of record
but rather are met within the totality of the course outline.

13
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Degree-Applicable Courses

For degree-applicable courses, difficuity calls for critical thinking, understanding and application
of concepts at the college level and intensity sets a requirement that most students will need to
study independently, possibly for periods beyond that of the total course time defined by the
unit(s). The outline should build the case that students will be required to study independently
outside of the class time (intensity). Reading, writing and other outside assignments qualify to
fulfill both “study™ time as defined in the credit hour and the “independent study” required to
demonstrate intensity. The course developer who creates a course based solely upon
laboratory/activity or lecture time with no designated outside study time (e.g. students are in the
class all 48 hours per unit) will still need to demonstrate a depth and breadth of student learning
that requires student effort beyond class time. The Jevel standard 1 reqjilsres ciollege level learning
skills and vocabulary. .

Nondegree-Applicable Courses . S T

For nondegree-applicable credit courses, the intensity standard requlres mstruction in cntlcal
thinking and refers to the preparation of students for the mdependcnt work they‘wlll d5 1n
degree-applicable courses, including the development of self-direction and self- motivation. The
level standard is not required for nondegree—apphcable courses, but factors such as the units
standard should reflect course workload variations: appmpnate to the deyelopmental level of the
students. And nothing prohibits a nondegrce-apphcable ‘Gourse from havmg elements that meet
these two standards. F b i

Standard of Approval for Noncredit B N

There is one standard for approval for noncredﬂ: courses, which 1s a broader standard that places
the burden upon the curriculum commuttee for determirang that the level, rigor and quality is
appropriate for the enrolled students. Where appropriate these “Standards for Approval” are
included in earh element under the sub headmg ‘Regulatory Requirements—Title 5.”

»,

Reqyi'r‘e_d Elements of a CR per §55002

The Chanogllor’s Office review process requires the submission of a course outline of record that
meets the standards for courses estabhshed in §55002 of Title 5 and contains, at minimum, the
following elemenirs

Unit Value .

The expected required aumber of contact hours
Requisites

Catalog description

Objectives

Content

Required reading and writing assignments
Other outside—of-class assignments
Instructional methodology

0.  Methods of evaluation

SRR W=
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DISCIPLINE ASSIGNMENT

Assigning Courses to a Discipline

Each course must be assigned by the curriculum committee to the appropriate discipline(s). This
assignment helps describe the course by classifying it in a discipline and also indicates what
academic and occupational (if it is for a discipline that does not require a master’s degree as a
minimum qualification) preparation is needed to teach the course.

Minimum Qualifications

These assignable disciplines are those that appear in Minimum Qualifications for Faculty and
Administrators in California Community Colleges, also knewh s the . Disgiplines List.”
Generally, a course is assigned to a single dlsmphne How:evet ‘some courses are cross-listed, i.e.
placed in two or more disciplines. For example, a course on the b001010gy of Aging may be
appropriately assigned to both the disciplines of sociology and psyslology, meaning a faculty
member meeting the minimum qualifications of either dissipling would be able to teach the
course. Some courses can also be listed in the 1nterd1sc1phnary discipline, Whleh 18 the
combination of two or more disciplines—the faculty member must meet the mlmmum
qualifications of one of the disciplines listed for that interdisciplinary discipline and have upper
division or graduate courses in at least one of the otherdisciplines 11sted for the mterdlsclplmary

discipline.

Minimum Qualifications for Noncredvtt Courses

Nongcredit minimum qualifications are also discussed in'the Minmmum Qualifications for Faculty
and Administrators in the California, Commumty Colleges. However, the noncredit instructional
areas are defined in Title 5 rather than in'this list of dlsclplmes, and are sometimes referred to as
Noncredit Insu'uctwﬁal Areas, The dssrgnment of noncredit-courses to these areas should be
approved by the curricutum ‘committee just as it is done in credit instruction. Again, this is to
ensure that faculty with the appropnate expertize will teach the course.

It is nef a Tlﬂe 5 requirement that the disciplinessignment designations be contained within the
course outhne of record, but these assignments do need to be monitored somewhere and the
course outliné: Qf record is a convenient location that will provide appropriate direction to those
who would assign fa,culty to teach the course. The ASCCC has taken the position that discipline
designation should be an element of the course outline of record: “For clarity and as a convenient
reference, discipline demgnatlons should appear on course outlines of record.” as stated in the
Qualifications For Faculty Service In The California Community Colleges: Mzmmum
Qualifications, Placement Of Courses Within Disciplines, And Faculty Service Areas (ASCCC,

2004).

ELEMENTS THAT APPLY TO CREDIT COURSES
UNIT VALUE AND CONTACT HOURS

Unit Value and Contact Hours
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Units, Credit Hours and Learning

A course outline of record that is well integrated will have built a solid case for the number of
units granted for the learning achieved by the successful student. The definition of a Credit Hour
requires 48 hours of lecture, laboratory/activity, study time, or any combination thereof,
Developers of courses designed for transfer and some highly regulated career technical fields
need to refer to applicable standards as they may require specific ratios of lecture, lab and study
time

Variable Credit Hours

The regulations also provide for variable unit courses. Such courses include work experience,
activity courses where the number of units can vary from samester to scmester and skill courses
where a student registers for the number of units he/she anticipates cumpietmg Title 5 requires
colleges to award units of credit in .5 unit increments at & minimum. Caleulations for each
increment of credit awarded by the college represent the Immmum ‘threshblgl for awarding that
increment of credit. Students are awarded the next mcrement Of credit only v&iheﬁ fhey pass the
next minimum threshold. i .

Because of the unique nature of these courses, there are different approaches for how variable
unit calculations are implemented locally. The developer who is unfamuliar with variable-unit
courses should seck guidance from his/her curriénlum committee chair, or other appropnate
college personnel, especially when u&uula ting variable hoax\“ for courses: ‘that are repeatable
Standard Formula for Credit. Hbur Calculation f o

Standards for credit hour calculations are contained in‘trtle 5.§655002.5, 55002(a)(2)(B), and
55002(b)(2)(B). Courses not class1ﬁed as cooperative Work experience, clock hour, or open
entry/open ex1t u&r the. ﬁllowmg mcthod for calculating units of credit.

Divide the tﬁtal of all student leammg hours (lwture lab activity, clinical, TBA, other + outside-
of-class-hours) by the hours-per—umt divisor, round down to the nearest increment of credit
awarded by the college. Expressed as an equation:

Divide the total of aﬂ student learning tours (lecture, lab, activity, clinical, TBA, other + outside-
of-class hours) by the hours-per-unit divisor, round down to the nearest increment of credit
awarded by the college ExPressed as an equation:

[Total Contact Hpurs + Outside-of-class Hours] = Units of
Hours-per-unit Divisor Credit

The result of this calculation is then rounded down to the nearest .5 increment or to the nearest
fractional unit award used by the district, if smaller than .5. This formula applies to both
semester and quarter credit calculations. While this formula can yield a value below the lowest
increment of credit awarded by the college, zero-unit courses are not permissible. The following
definitions are used in the application of this formula:
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¢ Total Contact Hours: The total time per term that a student is under the direct supervision
of an instructor or other qualified employee as defined in §§58050 - 58051. This number
is the sum of all contact hours for the course in all calculations categories, including
lecture, recitation, discussion, seminar, laboratory, clinical, studio, practica, activity, to-
be-arranged, etc. Contact hours for courses may include hours assigned to more than one
instructional category, e.g. lecture and laboratory, lecture and activity, lecture and

clinical.

'(\

¢ Outside-of-class Hours: Hours students are expected to eugage in @durse work outside of
the classroom. Federal and state regulations for credlt hour ciilculatlons are based on the
total time a student spends on learning, inciuding; 0uts1de-ot—dass hours. As a matter of
standard practice in higher education, lecture and related eourse fon;mts require two
hours of student work outside of class for every hout. m—ciass All othﬂ' acadermc work,
including laboratory, activity, studio, clinical, practica, TBA., etc. must provide an
equivalent total number of student learning hours as typlc'ally required for lecture, with
the ratio of in-class to outside-of-class work prorated approptiately for the instructional

category. P
Typically, these ratios are expressed as foilows:_ff;

it g
; £

In-class

Instructional Category & Outside-of-class
' 7 - |-Hours Hours

Lecture (Lecture, Discussion, Semmar and Related Wot:kl 1 2

Activity (Activity, Lab w/ Homéwork, Stydio, and Similar) | 2 1

Laboratory(Traditional Lab, ‘*Natural Sc1ence Lab Chmcal 3 0

and Slmllar)

Vaqauons or ratios for 1n31d@- to out81de—of class hours are possible, but should fall
within the parameters for one:umit of credit as described above. Standard expectations in
higher educa:tlon for credit ho‘ul calculations generally align with the in-class to outside-
of-class ratios as described in this table. Deviations from these widely accepted standards,
while permltted. can negatn ely affect course transferability and articulation and should
be used with cautien, Since TBA hours are required to be listed separately on the COR,
any outside-of-class hours expected of students in relationship to TBA contact hours must

be included in the tﬁtal student learning hours for the calculation.

¢ Hours-per-unit Divisor: The value, or value range, used by the college to define the
number of hours required to award each unit of credit. This value must be minimum of
48 and maximum of 54 hours for colleges on the semester system and a minimum of 33
and maximum of 36 for colleges on the quarter system. This number represents the total
student learning hours for which the college awards one unit of credit. Colleges may use
any divisor within this range, but should maintain consistency between the divisor and
the dividend. For example, if a college uses the 51 = 1 unit calculation to determine the
hours of lecture and outside of class work in the dividend, they should use 51 as the
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divisor. Colleges that indicate the minimum and maximum range of 48 — 54 should show
that same range for the dividend in the equation and resulting unit calculation.

Colleges must exercise caution in determining the hours-per-unit divisor for credit hour
calculations. Because California finance laws assume that primary terms average 17-weeks on
the semester system and 11% weeks on the quarter system (the two semesters or three quarters
equal the traditional 35-week academic year), and because student attendance and related
apportionment state compliance auditing is based on the student contact hours delineated in the
official COR, the Chancellor’s Office strongly recommends that colleges use the 18-week
semester or 12-week quarter as the basis for the student contact hour calculation used in the
COR, even if a college has been approved to use a compreés-ed acadmo galendar. The 18-week
semester or 12-week quarter primary term provides the greatest ﬂex1b11117y in terms of contact
hours, and colleges do not risk an audit finding for excessive apportlanmeni claims such as they
might experience using a 16-week semester basis for the Gontact hour cal‘aulatmn

Additionally, it is also important to note the flexible calendar,,pmgram is demgnezd,aroﬁhd the 35-
week traditional academic calendar, so basing contact hour targets around an 18- week semester
assures that instructional hours lost to “flex” activities will not result mthe district not providing
the minimum number of hours required by Title 5, §'55002 5,to award -a unit oficredit. Colleges
using the 48-hour minimum calculation for determmlngaledlt hours risk problems with
apportionment calculations and audits. Colleges must be spculﬁcally authorized by the
Chancellor’s Office to use a compressed ealendar, WhlGl’l adds. Iurther caution to the use of the
minimum end of the hour to unit range e :
Likewise, the activity or laboratory;mth immework calmilatlon should be used with caution. In
the natural sciences and other disciplinés, it is standard practice to base the number of units
awarded for laboxatory solely un contact how,ﬂs even though there may be some expectation of
student work Or preparation outside of class. Any alt¢ration of this relationship for laboratory
courscsm the natural sciences and ¢linical hours 1n many allied health fields, can jeopardize

pro grammatlc accreditation where specific ratio§ or hours are required for program components
Or course acwi)tablhty in meeting major or general education requirements when transferred to a
baccalaureate dtgrcc-grantmg institufion. Use of this category should be restricted to only those
instructional areas where it is clcarly aligned with accepted practices higher education. The term
“activity” as used ll‘lﬂ'lla context isnot intended to limit or define the use of this term locally.
Some colleges use this Term—aald related credit calculations—interchangeably with laboratory.
The Course Outlines of Reqc)rd for many districts do not specify the outside-of-class hours,
relying instead on the assumption of traditional ratios for inside- to outside-of-class hours for
lecture, laboratory, or other course formats. In instances where districts only record total contact
hours for the course as a whole or in each instructional category on the Course Outline of
Record, the course submission must include the expected hours of student work outside of class
used to determine total student learning hours for the purposes of credit calculations as described
above. The tables on the following pages provide guidance for the expected outside-of-class
hours for a wide range of typical credit hour calculations.
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Fractional Unit Awards and Minimum Thresholds

Title 5 requires colleges to award units of credit in .5 unit increments at a minimum.
Calculations for each increment of credit awarded by the college represent the minimum
threshold for awarding that increment of credit. Students are awarded the next increment of
credit only when they pass the next minimum threshold.

For example, if a course is designed to require 180 total student learming hours (36 lecture, 72
lab, and 72 outside-of-class hours), the calculation of units works as follows:

180/ 54=3.33
3 units of credit

In this example, the collcge would not award 3.5 units until the total student learning hours
reached the 189-hour minimum threshold for 3.5 units. However, if a college gffers credlt in .25
increments, this example would yield a 3.25 unit course. Aﬁﬂﬂler common exdmplé is'a course
offered for 40 contact hours, with no hours of homework, resultmg 11 40 total student learning
hours. In a district that awards credit in .5 increments, 40 total student learning hours / 54 = o}
which meets the minimum threshold for .5 units of credat, but does notpass the thinimum
threshold for 1 unit of credit. In this example, 40 total student learning higars (36 contact and 4
outside-of-class) would award .5 units of credlt:. This is. similan to grading systems where, for
example, a student earns a “B” for any percentagc betwieen 80. and 89. The student is only
awarded an “A” when they reach the mlmmnm thresheld of 90 pcm,ent

Cooperative Work. Expenence .
Units for Coopcrail\re Work Expmence courses are calculated as follows:

Each 75 hotrs of paid work equais one semester cnedlt or 50 hours equals one quarter credit.
Each 60'*hours of non-paid work equals one sem&qter credit or 40 hours equals one quarter credit.

Clock Hour Courses / Programs
The definition of a clock hour pro gram and standards for awarding of units of credit for these

programs is defined i federal reguldtions 34 CFR §668. 8(k)(2)(I)(A) and 668.8(1), respectlvely
In this regulation, a program is codsidered to be a clock-hour program if a program is required to
measure student progress i clock hours when:
e Receiving Federal or State approval or licensure to offer the program; or
» Completing clock Hours is a requirement for graduates to apply for licensure or the
authorization to practice the occupation that the student is intending to pursue.

Programs that meet this definition are required to use a federal formula for determining the
appropriate awarding of credit as outlined in 34 CFR §668.8(1).

Local Policy

Colleges are encouraged to develop local policy, regulations, or procedures specifying the
accepted relationship between contact hours, outside-of-class hours, and credit for calculating
credit hours to ensure consistency in awarding units of credit. The creation of a standing policy
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or formal calculation document helps districts fulfill the responsibility of local governing boards
under Title 5 §55002 to establish the relationship between units and hours for the local
curriculum development and approval process.

PREREQUISITE SKILLS AND LIMITATIONS ON ENROLLMENT

PRE/CO-REQUISITES/ADVISORIES AND OTHER LIMITATIONS
ON ENROLLMENT

Demonstrating and Documentlng Need

Justification of prerequisites requires documentation, and colleges have gegetally developed
forms for the various types of evidence. This evidence cantake/many forms: ~equivalent:
prerequisites at UC and/or CSU, content review, legal codes mandating the req‘ulsﬂ:e ar data
collection and analysis. While these forms are not requiredto bepartof the course outline, they
are often attached as documentation of the process having been complﬁte(_l Subdivision 1.C.3, A,
2(a)vii of the Model District Policy on Requisites (CCCEO, 1993) strongly advises that districts
“maintain documentation that the above steps were taken.” A simple method for achieving this
record is to retain the content skills scrutiny dogiments for;gach requisite course.

Content Review i o '

All courses with requisites and/or adwsones must documcnt ﬂmoe requlslte skills which have
been developed through content review 1n a separate section of the course outline. The primary
goal of identifying reqlusues and. prowdmg advisories is to Tacilitate student success.

A content rgview process should,_domment that pathway by showing how the skills achieved in
the requisite course are fundamental te success for'most students taking the “requiring” course.
The writing stvle of the prerequisite'skills sectioh is the same as that for the objectives. The
section usually begins with a phrase such as “Upon entering this course the student should be
able to:” with alist of those entry skills following, expressed using active learning verbs
following Bloom™s taxonomy (Appendix xx). In its simplest form a content review consists of
comparing the entry skills list with-the exiting skills of one or more courses to identify courses
that would be appropriate requisites. This list of entry skills is also very useful in determining
articulation pathways for students coming from other institutions or life experiences.

Although it is not required, if a course has more than one requisite course, separate lists for each
one may make it easier to track their validation. For example, if an advanced physics class has
both a calculus and a pre-calculus physics prerequisite, this section would have two separate
lists.

Content Review, Statistical Validation, and Communication/Computation
Requisites

For programs specializing in communication and computation, requisites may be placed on
courses using a content review process alone. In contrast, Title 5 §55003(b) and (e) require
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requisites be based upon “data collected using sound research practices” (also referred to as
statistical validation) for the skills of communication and computatlon when they are being
required outside of those respective programs. However, since 2011 colleges have been allowed
by title 5 to place communication and computation prerequisite courses on non-communication
and non-computation courses through a content review process only, provided that the district
meets specific criteria explained in Title 5 §55003(c). For example, an English course having a
prerequisite of a lower level English course must validate this need through content review, but a
business course requiring that same lower level English course is additionally required to base
this need upon “data collected using sound research practices” unless districts have met the
requirements off §55003(c).

Requisites and Articulation i

When considering placing a requisite on a course, facultv should comdtgr the impact that action
may have on a proposed or existing articulation agreement Rece;wmg mstmumns, when
determining whether to grant articulation, will closely review aity requisites on a gourse, or the
lack of a requisite that it considers essential, as indicators of the svape and rlgor‘of the course.
Faculty should review parallel courses at primary institutions fortransfer in their regton to be
aware of requisite expectations local CSUs and UCs have on comparable. courses. In addition to
reviewing university courses, faculty should consider. any requisites 1dent1ﬁed i1 course
descriptors created through the Course Identlﬁcatlon Nﬁmber (C ID) system

b ; “

Other Limitations on Enrollment’ - 9

There are times when a course has en,roliment hmltatlcm.s other, ’thﬁﬂ pre/co-requisites or
advisories. Some common llmltatlons on enrollment are: a. requlrement to pass a tryout prior to
being enrolled in an athletic course /o1 ¢eam. or physical requirement where the student’s safety
would be compmrmse;lby an mablhty to-meet specific physical capabilities. While the specific
criteria of the fimitation does not have to bean the course outline of record, such should be well
defined and be as measurably objecmc as possible S0, a sight acuity limitation might include
specific: {ision parameters and list any medical COﬂdlthllS that impose or exacerbate the
limitation-If1tiis a tryout for a ‘nctmg, the criteria should be very specific and realistic to the
needs. So “be able to swim ten laps ln a standard competition pool in under eight minutes” would
be reasonable for a wWater polo tryout, but requiring this be done in less than one minute would be
extreme. Limitations on enrollment, should be fair and reasonable and should produce consistent

evaluation results. A

CATALOG/COURSE DESCRIPTION

The purpose of the catalog description is to convey the content of the course in a concise manner.
Because the catalog description is the primary way by which course information is disseminated,
it is important that it contains all essential information about the course and that it is written to
meet the needs of varied audiences. Students need information to create their educational plans,
as do counseling faculty advising them. Outside reviewers, such as accreditors and compliance
monitors, base their assessments on the information printed in the catalog. The heart of the
catalog description is the summary of course content, also referred to as the course description.
The catalog description It should be thorough enough to establish the comparability of the course
to those at other colleges, to distinguish it from other courses at the college, and to convey the
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role of the course in the curriculum a program, where applicable, in regards to progression of
rigor or other characteristics that distinguish a course in the program To save space, many
colleges use phrases rather than complete sentences. It is helpful to students to include a
statement about the students for whom the course is intended to assist in educational planning.
Examples of this type of information include “first course in the graphic arts major” or “intended
for students in allied health majors.” To save space, many colleges use phrases rather than
complete sentences.

Units, Hours Credit Status
In addition, the catalog description contains the units, hom‘s, prercqmsues. ‘transferability and
credit status of the course. Unit limitations should be specified such as *mo credit for students
who have completed Math 101A” and “UC transferable wnits limited.” Houi's are typically
reported listed on a COR on a weekly basis and are may ho: broken downby type, : for example,
“3 hours lecture, 3 hours lab, 1 hour discussion.” The types' of hours may also be hsted as
activity or studio hours in appropriate courses.
Variable unit courses should show the hours as variable, foi' example *1-3 hours lecture, 1-3
units.” However, some colleges’ COR show the total term hours of mstruction for the term rather
than the weekly hours. This practice is particularly u&t;i:ul for courses offered in'a variety of
short-term formats as well as for work experlen,u coursss. However, for regularly scheduled
courses, listing weekly hours is more clear for serve the. fpﬁmaﬁf audlencc students much more
directly. P k. :
i : ‘ 7
In addition to listing the number of hour“a per week or itotal hoars per term in a catalog
description, courses regula.rly offerg-d oo a short-term bagis may be specified in the description as
well: “9-week coutse™ or * Saturday COUISE: s€¢ page XX for more information.” Some colleges
find it useful to include the terms in whlch‘the course will be offered, for example, “summer
only.” Som& courses may be takcn maltiple times if gppropriatc criteria are met. In the case of a
repeatabie variable unit course, it may be necessary to list total units that may be earned by
repetifion. For example, a COR may say*Variable Units - May be repeated, students may not
exceed 16 unlts "Be sure to follow umt and credit hour requirements of Title 5 §55002.5.

Courses may bc oifered on a credit (letter grade) basis only, on a Pass/No-Pass (P/PN) basis only
(C or better equals Pas\} or on a lefter grade or Pass/No-Pass basis (at the option of the student
in this latter case). Note: Use of the terms “credit/no-credit” expires beginning Fall 2009 to be
replaced in Title 5 by the terms “pass/ no-pass.” Generally, course credit is assumed to be
awarded on a letter grade basis unless indicated otherwise with catalog statements such as
“pass/no pass only” or “pass/no pass option.” Courses are also assumed to be degree applicable
unless otherwise noted as “nondegree-applicable credit course” or “noncredit course.” However
some districts may separate catalogs into a credit and noncredit catalog due in part to their
organizational structure and the relative size of their noncredit programs.

Requisites and Transferabiity
Prerequisites, corequisites, and advisories can be listed in conjunction with placement
assessment alternatives, along with limitations on enrollment as well as any other skills required
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or recommended. The following are examples of ways in which requisites might be included on
a COR.

e Prerequisite: Completion of French 1A with a *‘C’ or better

e Corequisite: Geology 10

Prerequisite: Math 24 (with a ‘C” or higher) or appropriate skills demonstrated through
the math placement process

Advisory on Recommended Preparation: eligibility for English 1A

Advisory: high school biology with a “B” or better is recommended

Advisory: Reading level 3 (see p. 17)

Limitation: Enrollment limited by audition

Some courses may be taken multiple times if appropriaté;ﬁitcria areflliét_' I the case of a
repeatable variable unit course, it may be necessary to list4otal utitts that ntay be eamned by
repetition. “Variable Units - May be repeated, students may not exceed 16 unig. s o

It is common practice for catalog descriptions to include the transferability of the course, usually
just and may be indicated by including “UC, CSU” (as appropriate) 1o at:the end of the catalog
description. There are several things to note: such/Such a notation indicates general
transferability, i.e. for elective credit, and does not guaranteg articulation to-meet a major or
general education transfer requirement. The trafisferability stazmb may take one or more years to
establish so local practice may call for the developer to'indicate this intent, but catalog
descriptions should only be so modified ‘When course transferability has been determined through
formal articulation processes.

Courses may betffered.on a credit (letter grade) basis only, on a Pass/No-Pass (P/PN) basis only
(C or better equals Pass), or on.a letter grade o1 Pass/No-Pass basis (at the option of the student
in this lat_tei case). Note: Use of the terms “crédii"ngf-ci'edit” expires beginning Fall 2009 to be
replaced in Title 5 by the terms “pass’ no-pass.” Generally, courses are assumed to be on a letter
grade'-bés'is‘_,_pnle_ss indicated otherwise with catalog statements such as “pass/no pass only” or
“pass/no pass-option.” Courses are algo assumed to be degree applicable unless otherwise noted
as “nondegree-applicable credit course” or “noncredit course.” However some districts may
separate catalogs into a credit and noncredit catalog due in part to their organizational structure
and the relative size ofthen' noncredit programs.

Some colleges find it useful to include the terms in which the course will be offered, for
example, “summer only.”,

Field Trips, Required Materials, and Other Expenses

Field trips, required materials for the course, and other probable expenses should be listed in the
catalog description. This alerts students to possible expenses that may influence his/her decision
to enroll in a course. Under current regulation Per Title 5 §59400(b), it is not permissible to
charge a general materials fee where a student does not walk away with a physical object or
permanent access to some body of knowledge as they would with a book. While this listing can
be fairly generic in the course description, it should be more specific in the overall course outline
and, in particular, should be detailed in the syllabus.
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College Catalog Course Description Checklist

The following is a checklist of items that should appear on all COR.

Course number and title

Status (degree-applicable/non degree-applicable)

A content/objective description, as per above

Course type (lecture, lab, activity, special topics, etc.), contact hours and units
Prerequisites, corequisites, advisories, and other enrollment limitation(s)

If course fulfills a major, area of emphasis or GE requlrement

Transferability (intentions) =] ‘ =

Field trips or other potential requirements beyond normal cla&s aﬁ:wmes

* & @ o & o & @

Course Schedule
Note that the The course description in the class schedule is genﬂrally an abbfeviated version of
that in the catalog and has no specific requirements under Tlﬂc S regulation. Alsp note'that a
However, a course outline of record is recognized as a coniract between the college and the
student containing the requirements and components of the course, whereas and a syllabus
describes how the individual instructor will carry out the terms of thatﬁ'ﬁtract through specific
assignments. All faculty should be aware of thesae dlstmctwns and prepare both COR and the
syllabus with those obligations in mind. :

OBJECTIVES :

The purpose of this section is to corvey the The ob;ectl&’es of a course are the primary
components concepts and skills leading which lead to student achievement of the course’s intent
purpose or student learning outcomes. The abjectives should highlight specify these components
concepts and skills to ensure that course dehvm by any faculty delivering the course causes
students 40 achieve the intended student learning outcomes. They bring to the forefront what
must be focused upon by any faculty delivering the course. Objectives should be written in
complete sentenccs or comprehenswe phrases using language that is discipline specific and
demonstrates ﬂa@ lm ¢l of rigor appropriate for the class.

Related to the numbar of units and-hours of a course is the need to demonstrate in the COR that
the course meets the sfandards for level and intensity in both quantity and effort. The developer
needs to assess what is a reamnable time frame for most students entering at the requisite levels
to acquire capabilities defined by each objective. While there is no requirement to describe this
assessment or detail it in any way, the presentation of the course objectives as a whole should
demonstrate obvious evidence of the need for the units, contact hours and other elements being
approved.

Course Objectives and Student Learning Outcomes

Course objectives state the concepts or skills instructors introduce to students in a course or
program to prepare students to perform a student learning outcome. Objectives are the means,
not the ends. Course SLOs are the intended abilities and knowledge students can do after
successfully completing the course objectives. SLOs must be written in measurable terms and
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written as actions that a student will perform, where objectives may be content matter to be
covered or actions that are essential for a student to complete in order to learn the skills
necessary to perform a course SLO.

For example, for a Swimming 101 course, the course objectives may consist of all four
competitive swimming strokes and several recreational swimming strokes; the course SLOs will
measure the student’s ability to perform all four strokes. The following is an example of a course
objective that supports an SLO for a swimming course;

Course objective:

Learn proper breathing techniques and arm position for the‘ baclxstroke
SLO: £

Swim the backstroke for at least ten yards. [ N &

~

In this example, a student can perform the SLO only aﬂer'oqmp'loting the objective.

Another example:
Course objectives:
Learn proper breathing techniques and arm position’ ﬂox the backstroke
Learn proper breathing techniques and arm position for the front crawl
Learn proper breathing techniques and arm posttion for the breaststroke /-
Learn proper breathing techniques and arm posrion for the butﬁmﬂy
| o
SLO: i 1
Swim all four strokes of the medley rciay for 25 meters- f.-ach ’mthln 3 minutes.

In this example;, all four o'b]ecﬂves cuhnmate in.an student being able to perform and SLO that
synthesmes ﬁle content and skills leamcd by completlhg all the objectives

The ﬁ;irmat for each objective typma,}lv hegins Wlth the phrase “Upon completion of this course,
the student wl bie able to...”. These are sometimes referred to as “behavioral objectives.”

Writing Objectives and the COR

When writing ob]ectwcs for a new:-course, begin with the end in mind. What is the purpose of the
course in terms of what studants should be able to do after completing the course? This is
expressed in the course SLOs Once you’ve determined the outcomes expected, determine what
concepts or formative skillé must be learned before students can perform the outcome.
Depending on the scope of the outcomes you’ve written, There are several considerations to
writing the Objectives section. First, the there may be hundreds of specific learning objectives;
however, not every objective must be listed. do not have to be so thoroughly documented such
that each one is listed. These can be distilled down to a manageable number, commonly no more
than 20 for a typical one- to three-unit course, and are often fewer than ten that is based on the
major areas of content and most important skills student should learn. More details with the
objectives can be identified in the Core Content of your COR based on . The key is grouping
individual items into sets which shared commonalities. For example, a sociology course might
have many detailed items for students to learn in the area of cross-cultural comparisons, but the
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collective statement in the Objectives section might be “...compare and contrast traditions and
behaviors in a variety of cultures.” Or a chemistry class might take two or three weeks to discuss
the properties of states of matter (gas, liquid, solid) but the objective might be summarized as
“research and diagram the properties of the states of matter, use appropriate equations to
calculate their properties, and explain those properties on the molecular level.” Note that In the
last example, each statement is really a collection of objectives rather than a single objective, and
a potential SLO for the course that includes this objective may be “Prepare an written report
which demonstrates knowledge of the properties of matter at the molecular level and presents
information in text and visual representation.” And the focus highlights a level of learning that is
much more then merely memorizing the Periodic Table and the Propertws of Fluids and Solids.
Again, the obetvies are the means, not the end. :

Critical Thinking in the Course Objectives . - »

Degree-applicable credit courses require students to demenstrate fntlcal thmkmg The
incorporation of critical thinking must be evident throughoi‘ﬂ the course outling, but particularly
in the Objectives, Methods of Instruction, and Methods of E’-\ alpation elements. If must be clear
that students are expected to think critically, are instructed in how. 10 do so, and areteld
accountable for their performance. The manner in which the Obj ecttvees section reflects critical
thinking in the higher cognitive domains is by expfaassmg the objectives usmg yerb rubrics a
taxonomy of thinking and learning skills such as Bloom's Taxonomy, a smnmary of which
appears below in Appendix ??. Basically, cCritical thmléng\mﬁ,fo‘ves actite higher cognitive
processes which analyze, synthesize and/er evalyate mformation “This contrasts with the more
passive activities such as recognizing, dq;&cnbmg, or understandmg information; however, . Note
that not ALL objectives need to reflgct chitical thmkmg. Note also that it is not sufficient for such
higher skills to be listed .only in the, Ol:uechves The course outline must demonstrate that
students are taughfhow to acquire these skills and must master them to pass the class. (See the
following sechons on Meth‘odg of Instructlon aud ASSIgnments and Methods of Evaluation.)

For nondcgree -applicable credit coyrses the requirement for critical thinking is different, but it
still gxists, so'the above section still'applies. The difference is that in these courses students are
initially being taught how to think critically. But in degree-applicable courses the expectation is
that students are already able to think critically and are now learning how to become better at it.
Because of this difference, In nonde,gree-apphcable courses the objectives in nondegrec-
applicable courses may need to cover a narrower scope because students are in the process of
learning effective ways to effeetively study and think critically. independently on their own. But,
like critical thinking, the objectives should prepare students for studying independently and must
“include reading, writing assignments and homework™ (Title 5 §55002(b)2(C) Intensity—below)

Regulatory Requirements Reflected in your Objectives

Each of the standards listed below should be reflected in the group of objectives chosen for the
course, but each objective does not need to meet all or any of these standards. For example,
every objective need not target the critical thinking requirement. So “list proper safety protocols
for handling toxic fluids” may not meet the difficulty standard, but it is still an appropriate
objective. However, the group of objectives as a whole should address all the standards.
Additionally, the objectives should in some way pair in terms of need with the requisite entry
skills if such are listed. A course objective that calls for a student to be able to work with
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differential equations should properly pair with the entry-level skills of Calculus I and Calculus
IL.

The following are regulatory standards, with their Title 5 citations, that must appear in the course
objectives:

Prerequisites and Corequisites §55002(a)2D

When the college and/or district curriculum committee determines, based on a review of the
course outline of record, that a student would be highly unlikely to receive a satisfactory grade
unless the student has knowledge or skills not taught in the course, then the course shall require
prerequisites or corequisites that are established, rev1ewegL ami apphed in accorda.nce with the
requirements of this article. A !

Intensity §55002(a)2C (Degree-applicable credit) - A

The course treats subject matter with a scope and intensity that't re:qu.lres studtm:s to stucfy
independently outside i

of class time.

Difficulty §55002(a)2F
The coursework calls for critical thinking and the understandmg and apphcaﬂon of concepts
determined by the curriculum committee to be BRI college e\'t:l

Level §55002(a)2G ]
The course requires learning skills and a vocabulary that the cw:nculum committee deems
appropriate for a college course.

P
4

Intensity §55(152(b)2c (Nondegree-applicable credit)

The comsaﬁmwdes instructioriun critical thinkingand generally treats subject matter with a
scope and mtensity that prepares students to study independently outside of class time and
includes reading and writing asmgnments and homework. In particular, the assignments will be
sufficiently 1igorous that students suecessfully completing each such course or sequence of
required courses, .w111 have acquired thﬁ skills necessary to successfully complete degree-
applicable work. " '

CONTENT

CORs typically use an outline The format used for the course content (also known as core
content at some colleges) section is commonly that of an outline. The content topics are typically
arranged with major headings and minor subheadings or bulleted lists of elements that further
define the major heading. The outline is detailed enough to fully convey the topics covered, but
not so lengthy that a quick scan cannot be used to ascertain the scope of the course, A page or
two 1s fairly typical.

Keep in mind that the content listed in the course outline is required to be covered by all faculty
teaching the course unless marked as optional. Furthermore, the listed content does not limit
instructors from going beyond the topics in the outline.
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Major Headings and Sub Headings

Content is subject-based so need not be expressed written in terms of student capabilities or
behavior. However, as mentioned in the Standards for Approval contained in §55002, the major
headings of content should be obviously relevant to the objectives and comparable in number to
the objectives . If, For example, if a content item major heading for an anthropology course were
“Osteology” it might be appropriate to expand upon this in your subheadings in the following
way: such as

COURSE CONTENT

I.  Osteology ;
Major bones of human skeleton in correct posmon
Composition and shape classes of bone
Pathologies _
Skeletal differences between male and female
Determining age from dental and skeletal cués
Advantages and constraints of bipedalism

o o op

Repeatability and Core Content

Except in very limited circumstances, the contesit of a courseimay not be designated as
repeatable for credit. Title 5 §55041 states that the content of a course mdy only be designated as
repeatable if the course meets one of the following condlitions: repétition of the course is
necessary to meet the major requirements of CSU or UL for the coraplietion of a bachelor's
degree; for the purposes of intercollggiate athletics, as'defined m §55000; and for intercollegiate
academic or vocational competition, asdefined in §55080, where enrollment in the course and
courses that are related 1n content, as defined in §55000, is limited to no more than four times for
semester courses or six times-fox quarter courses: This enrollment limitation applics even if the
student receaves a substandard grade or “W” during 6ne or more of the enrollments in such a
course of petitions for repetition due to extenuating circumstances as provided in §55045.

Course Families

Where repeatability 18 not applicable, focal curriculum committees may designate course families
for “active participatory courses™ where appropriate. Active participatory courses are those
courses where individual study or'group assignments are the basic means by which learning
objectives are obtained. Caursés that are related in content—families—are courses with similar
primary educational activities in which skill levels or variations are separated into distinct
courses with different student learning outcomes for each variation.

Because, with few exceptions, students can only take each of the specified active participatory
courses once, colleges may establish courses families. Title 5 allows for no more than four levels
or experiences within a family such that each course may only be taken one time. Course
families should provide students with an opportunity to build their knowledge, skills, abilities,
and fitness levels in physical activity courses within a set or family of discreet individual
courses. The need to develop leveled or distinct courses should be founded on these principles
and should be done to ensure programmatic needs are met, where appropriate.
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Course content for cach course in a course family must be significantly different in level,
intensity, and other standards, although the courses are related in content, including level-specific
course objectives and outcomes. IWhen local colleges create multiple courses or coutse levels,
the courses may be offered simultaneously rather than scheduled separately, with the enrollment
across all sections being counted together for mimimum or maximum enrollment considerations,
FTES comiputation, and teaching load. For example, a local college may create a Beginning.
Intermediate, and Advanced Ceramics course sequence (CERM 100, 101, 102 for this example)
CERM 100, 101, and 102 can then all be scheduled for Tuesdays and Thursdays from 9 to 12
with the same mstructor. [Office]]

A variation on leveling is to create courses with a more specafic. focﬁé within an area of
emphasis, which allows students to have similar learmng experiences thit’ develop key skills but
do so using significantly different content. For example, some colleges mai spllt a “Painting”
area of emphasis painting up into oil, acrylic, and watercolor courses or sq;mte out relief
printmaking from intaglio, lithography, or screen- prlntmg l’herc are both curricilar and
pedagogical justifications for this approach. The primary coﬁw:n with this appreach ig that
receiving institutions (UC and CSU in particular) typically do not break up the curmculum in this
way. Most schools in the CSU or UC systems only require one or two Surses in any given
medium for major transfer preparation. Local faculty should work closelv with fhieir articulation
officers to assess the potential impact of this approach on smdents preparmg to transfer.

In regards to usmg families of courses, loeal cumwlum uommlttees are encouraged to should be
conservative in making such decisions. T’he definition; of “courses that are related in content” is
not intended to be so narrow that it bﬂn,omes mhlbltmg or useless, but neither is it intended to
allow colleges to proliferate levels ansd aﬂuve part1c1patqry courses by turning every course in the
curriculum mto afan:uly '

A

METHODS OF INSTRUCTION

The Tltle\S sub-section defining the tourse outline does not mandate a comprehensive list of
instructional methods. Rather, the outline must “specify types or provide examples.” Thus
faculty have the freedom to select instractional methods to best suit their teaching style. The
methodologies used by the instructor are to be consistent with, but not limited by, these types and
examples. In all cases, the methods of instruction should be presented in a manner that reflects
both integration with the stated objectives and a likelihood that they will lead to students
achieving those objectives: A course developer should also consider the course student learning
outcomes when determining methods of instruction since those skills and abilities faculty will
assess at the end of the course may be modeled through instructional methods.

In many cases, the environment in which the learning occurs needs to be may be described by
listing potential methods of instruction the faculty have agreed are effective for the specific
content, objectives and outcomes. While any course should be crafted to accommodate for
differences in setting, many courses such as lab courses rely heavily upon their environment as a
critical element of the learning experience. However, this should be framed in the context of
types and examples such as “The student will conduct clinical patient evaluations in a hospital
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environment” versus “The student will evaluate live patients in the emergency room of St Mary’s
Hospital.”

Describing the The methods of instruction tends to imply a description of what the instructor will
be doing to cause learning. While this may be included, the focus should be about describing
what describes activities the students will be doing and experiencing that lead to learning, not
only with respect to the instructor, but in some cases with respect to each other, and with their
environment. What the communication student will do in an instructional component to interact
as a presenter and as an active listener are both learning elements that are the methods of
instruction, and this description clearly lays the groundwork for developmg or refining the
evaluation methods and criteria. .y % 4

The requirement to “specify types or provide examples™: has unfortunatf;lv ‘been incorporated
into the course outline by some colleges as a list of options to select ‘either by checking a box or
choosing from a drop-down list type list. An example is shawn below. This approach dpes not
meet all Title 5 requirements because the oversimplification: of teaching methodﬁ {0 afnenu of
options it does nothing to not illustrate the methods for determining *whether the stated
objectives have been met by students” and does not effectively suppost or 1ntegrate with little to
cross validate (integrate) some of the other course (métlme elements. " ..

When considering the writing style of this sectn‘m it is 1rnportant to keepin mind that the
examples of assignments and methods of, msirucjum and evalu.attonmust be appropriate to the
stated objectives and meaningful for assessmg student: iearmng vutcomes. In particular, because
the learning experiences must either, maclude critical th;mkmg, ot experiences leading to this
capability, the methods of mstructlon must effectively teach critical thinking and the methods of
evaluation must effectively evaluate students’ mastery of critical thinking. The themes
established bythe objectives must be 1ntegm_\ted into methods of instruction and evaluation. The
following}j:able shows examples of methods of instruction that support specific course objectives.

Examﬂes of Course Objectives | | Examples of Methods of Instruction
Interpret and compare dramatic texts as both Follow-up in-class performances of selected
written plays and m live performance, dramatic texts followed by instructor-guided

including works by a variety of playwnghts interpretation and analysis.
which represent the influence of ditersity (such
as of gender, cultural ba(:kground class, sexual
preference, and historical period).

Obscrve and analyze the various components | In-class reading of dramatic texts by the

of a theatrical performance. instructor and students followed by instructor-
guided interpretation

Differentiate between the play as literature and | Attendance at required performances preceded

the play as performance. by instructor-modeled performance review

methods and followed by in-class and small
group discussions.

Evaluate the effectiveness of theatrical Project group meetings in class to develop play
techniques in performance. interpretation project and group presentation.
Examine the organization of theatrical ?
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companies and compare and contrast the roles
of theatre personnel, e.g., producer, director,
dramaturge, technical director, actors,
choreographer, critic, artistic director,
development staff, scenographer and designers,
and house manager.

Analyze the artistic, literary, and cultural
perspectives of various playwrights, including,
North American, South American, African,
Asian, and European.

In-class and out-of-class video and audio
presentations followed by instructor-guided
interpretation, analysis, and comparison to live
performances

Analyze and evaluate live theatre as a dynamic
art form in comparison to recorded
performances in film and television.

Lecture epreuentatmns on’the organization of
theatm’:dl companigs fullowed by in-rehearsal
and backstage visits a{requlred performances.

o

\
. b

9
In these examples, it is clear that choosing a type or exampk: ofa method of i ms‘mwtmn from a
drop-down list misses an opportunity to provide more detailed expwtahons of insttuctional rigor
for both faculty and students. Instead of a list of prescriptive options, the writing style is quite
descriptive of cach possible activity. Rather than just checking “lecture,?’ the caurse developer
has described the complete interaction with the £tudent in terms such as “fn-class reading of
dramatic texts by the instructor and students followed by 1nsn'uvtor-gu1dgd interpretation and
analysis.” When written this way for degreée-applicablecredit courses, it is clear that critical
thinking and scholarship is expected of students at a céllegiate level, taught to them in class,
practiced in outside assignments, and evaluated as thefbasus for their grade in the class.

There are several: key featureq to descnbmg the methods of mstruction in the integrated course
outline,

METHODS OF EVALUATION AND COURSE GRADING POLICIES

Title 5 does not mandate a comprehensive list of methods for evaluation. Rather, the outline
must “specify types or provide examples.” The methods used by the instructor are to be
consistent with, butaot limited by, these types and examples. In all cases, the methods of
evaluation should be presented in4 manner that reflects integration with the stated objectives and
methods of instruction, and demonstrates a likelihood that they will lead to students achieving
those objectives, ;

Using Multiple Methods of Evaluation

Effective and accurate student evaluation is not a simple task, nor one to be treated as an
afterthought to the other outline elements. Given the diverse populations community colleges
serve, multiple methods of evaluation are usually preferred. While knowledge of required
material constitutes a significant portion of the evaluation, as reflected in assignments and
methods of evaluation, different types of courses as well as differing facilities lend themselves to
various types of evaluation. For example, lab courses are often great environments for oral
interviews or practical demonstrations of skills, whereas a large lecture hall with fixed seating is
not, and the availability of both is impacted by available facilities and resources at the college.
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Methods of Evaluation and Critical Thinking

Because the learning experiences must either include critical thinking or experiences leading to
this capability, the methods of instruction must effectively teach critical thinking and the
methods of evaluation must effectively evaluate students® mastery of critical thinking. For this
reason, the themes concepts and skills established by the objectives must be integrated into
methods of instruction and evaluation, keeping in mind that Difficulty standards for degree-
applicable credit, nondegree-applicable credit and noncredit courses vary quite a bit, particularly
in terms of critical thinking

The following table shows examples of methods of evaluaﬁsm that suppori specific course
objectives: WIS

i ,-\;\ -

Examples of Course Objectives Examples of Méthods of Evaluation

Define and demonstrate an understanding of Evaluation of written analyses for content,

general theatre terminology. form, and apphoatlon of dramai‘lc performance
review techniques

Observe and analyze the various components Evaluation of con‘tnbunons durlng class

of a theatrical performance.  discussion.

Interpret and compare dramatic texts as both -’Evaludimn of partlclpaflon in and contributions

written plays and in live performance, | to groap projects
including works by a variety of playwrighits = 4. -
which represent the influence of diversity (such
as of gender, cultural background, Qlass; wexual
preference, and historical period). A |

Differentiate between the play as: hteratum: and | Evaluation of written criticisms for content,

the play as performance i . form, and application of critique methodology.
Evaluate the effectiveness of theai:ucal | Evaluation of performance reviews for
techmqucs 1n performance. _completeness, personal perspective, and

"| application of performance review styles.
Examine the Qrgamvatlon of theatncal Evaluation of interpretations of live
companies and vompare and contrastthe roles | performances and dramatic texts for cultural
of theatre personnel, e:g:, producer, tirector, context, contrasts in live/textual impact, and
dramaturge, technical director, actors, performance techniques.

choreographer, critic, artistic director,
development staff, scenographer and designers,

and house manager.

Analyze and evaluate llve theatre as a dynamic | Evaluation of final written essay examination
art form in comparison to recorded and occasional tests for content, terminology,
performances in film and television. knowledge of subject matter, and ability to

compare and contrast types, origins, and
presentation modes of dramatic material.

Difficulty standards for degree-applicable credit, nondegree-applicable credit and noncredit
courses vary quite a bit, particularly in terms of critical thinking
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Attendance and Evaluation

Courses and programs, including Many programs with outside agency certifications, have very
strict attendance requirements:; therefore students who fail to log a stipulated number of hours of
attendance are ineligible to receive certification for program completion, and . This requirement
in turn obliges faculty to include attendance as a necessary component in evaluation.

On the whole, however, Title 5 emphasizes that attendance is not a substantive basis for student
evaluation:. Title 5 5 §55002 states, “The grade is based on demonstrated proficiency in subject
matter and the ability to demonstrate that proficiency” and attendance is not a factor. And for
most objectives it would be difficult to demonstrate that attendance.is evidence of proficiency.
On the other hand it could be reasonable to argue that noneauendanqe, particularly during periods
of proficiency demonstration, is legitimate grounds for aa'educed or faﬂmg evaluation.
Additionally, there may occasionally be topics, affect or a‘tt.ltudes obj ectlvqs whlch the instructor
wants to be certain students learn but feels cannot be evaluated by typical assessment practices
out-of-class. An example is an aspect of professionalism, such as tepeated tardm@zs 'which may
need remediation through academic consequences. However, these should be given careful
consideration and be well justified. In these cases, it is very 1mportam; that attendance
requirements and the subsequent evaluation thereofbe ci@arly laid out 1n this seétion in the
syllabus. F ‘

&

F K
[

ASSIGNMENTS
Title 5 §55002(a)(3) requires asmgnﬁtfml@ in the coursr: oufllne but does not mandate a
comprehensive list nor does it mandatq the way in which those assignments are written. Rather,
the outline must, “‘specif} types or prov1de examples.” The assignments used by the instructor of
record for a sﬁ,tmn ofa cours; are to be consisfefnt with but not limited by these types and
examples. In all cases, the assignments should be pf’ésented in a manner that reflects both
integration with the stated objectives, approprlatc rigor for the level and difficulty of the course,
and 3 ‘Ilkel@oud that they will lead support to students achieving understanding of the those
objectives and the -ability to perform thc student learning outcomes.

i
ASS|gnments w s in the Way That You Write It
Given the multiple atidiences for a'COR (students, instructors, articulation officers, university
faculty), college faculty should discuss how assignments will be presented on a COR. Per Title 5
§55002(a)(3), assignments'may be “types or examples” which should prompt curriculum
committees to discuss whether a more simplistic list of types of assignments provides the various
audiences of a COR with useful information, or if a more strident standard for writing examples
of assignments is appropriate. For example, examples of assignments could be written similarly
to an actual assignment prompt with the intended rigor of the course evident in the sample. When
writing is required in a sample assignment, instructors should indicate the mode or type of
writing and the length of the assignment. Also, assignments may be written to highlight skills
and abilities listed in objectives. For example, a type of assignment could be “written
assignments that show development of self-criticism.” In any case, the assignments should be
written to show the level of rigor for the course, especially when the course requires college-
level work or is a course in a family of courses which are distinguished by a progression of rigor.
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When writing an assignment, course developers should include the purpose of each assignment is
included. For example, rather than just stating “group project” the course developer goes on to
add “Preparation of group projects in which major analytical questions are discussed and a major
project designed around issues related to play interpretation in performance.”

Other Considerations for Assignmenis
In order to best suit the needs of the audiences of your COR, there are a variety of considerations
to keep in mind. In some situations, optional and alternate assignment examples should be
included to provide options that improve access to coursework for all studénts. (e.g. For
example, an alternate assignment may be allowed in lien'of a required field trip or a cost-bearing
assignment such as theatre tickets in order to ensure equitable access to learning experiences
among all students. In addition to examples of alternate a&sa.gnmfints CORg could contain
examples of out -of-class assignments. If so, those examples: must be sufﬁc:lent 1o show
independent work equal in rigor to the expected hours of indepgndent study deter;mme in the
hours to units formula to meet the minimum study time hours of work per weck beyond class
time for each unit of credit. In addition, examples of assignments might: also included any
supplemental reading beyond the required texts if the dev eloper of the course bélieves it is
necessary to codify the material on the COR. Finally, wh,llc 1t is not required” that the example
assignments be so organized in the order they would be iised in class within the course outline,
giving some thought to this can promotc Af nnplﬁmentatlon sh'@teg_v’that leads to a more

effective learning experience.

The following table shows examples of assi gnments that gxm 1de appropriate evaluation to
support spemﬁc eonrse eh_]echves A

Ob]ectlve;, k 7.@351g1.1menté‘ anten as Types | Assignments Written as
y N L i Examples
Define and demonstratc an Pamficipation ih class Working with several

understanding of general
theatre temindiogy'.

N

\\‘

discussions about plays

classmates in a group, review
a list of theater terms and
provide a two-to-three
sentence definition of each.

Interpret and compare
dramatic texts as both written

plays and in live performance,

including works by a variety
of playwrights which
represent the influence of
diversity (such as of gender,
cultural background, class,
sexual orientation, and
historical period).

Textual analysis in discussion

and writing and required study
of assigned dramatic texts,
including works representative
of diverse gender, ethnic, and
global perspectives.

Read August Wilson’s Fences
and write a three-page essay
on the themes of masculinity
in the play.

Observe and analyze the

Written analysis of several

Write a three-page analysis of

34




10

various components of a
theatrical performance.

live performances of amateur
and professional theatres

a local theater production
which focuses on the elements

presented during the academic | of lighting and blocking.
term
Observe and analyze the Preparation of group projects | The class will be divided up

various components of a
theatrical performance.

in which major analytical
questions are discussed and a
major project designed around
issues related to play
interpretation in performance .

AT

into groups of 4-6 people. As
a group you will become a
theatre and will perform a
series of functions that every
theatre must including
choosing a play to produce,
and domg all that needs be
dgnean oxder to produce it.

Differentiate between the play
as literature and the play as
performance.

Listening and viewing "

Study of plays on videotape
(DVD) and audiotape

Preparation for pai'ﬁcipaﬁon in
daily analysis of texts and &
performances by watching
video performances of a play.
currently being read py the
clags . |

i ‘Watch‘H\;mﬁle_t’s “To Be or
| Not To Be? soliloquy from the

2000 Ethan Hawkeversion of

“{Hamlet and write & one-page

¢ssay describing how the stage
direction fownd in
Shakespeare’s text is realized
in the film,

Evaluate the effectiveness-of
theatrical techniquesin
performance

Interpretive analyses of i

| published critical reviews of
- < | performances and plays

Read the excerpt provided
from the “Writing for the
Stage” chapter of Vaclav
Haval’s Disturbing the Peace
and discuss his opinions on his
own technical achievements
and failures.

REQUIRED TEXTS AND OTHER INSTRUCTIONAL MATERIALS

As instructional materials have evolved with technology, including required texts and other
materials in the classroom to support the curriculum has changed. It’s important to base your
process first on the Title 5 requirements for standards of approval and other sections relevant to
educational materials. While Title 5§ 55002 does not require that materials be listed on a COR, it
does indicate that “resource materials” are a criterion that must be considered by a curriculum
committee prior to recommendation for approval. Other Title 5 sections §59400(b-c) specify
regulations for electronic materials that should be considered when placing required materials on
a COR. Fully electronic materials should comply with all 508 compliance rules for disabled

student access.

35




10

15

20

25

30

35

40

Materials other than Books

While Title 5 does not directly address other required leaming materials beyond the reading
assignments, this section should also include any required materials or other equipment such as a
sports item, lab equipment, tools, art materials or anything else the student must have to
participate effectively in the course.

Required Materials and Articulation

Primarily textbooks and resource materials specified on a COR plays a central role in the
articulation of a course. It Any required materials should be clearly recognized by those in the
discipline at other institutions as a major work that presents the fundamental theories and
practices of the subject. Required texts can also identify the mgor of a cowse, especially in
courses within a program sequence or a family of courses.

The currency of textbooks is an important consideration for articalation and gan vary greatly
from subject to subject. Some courses may use reference manuals that are long standmg icons of
their respective fields. On the other end of the spectrum, UG and CSU generally- Tequiite texts that
are no more than five seven years old. Explanations should be provided when texts are more than
five years old. In STEM disciplines or any course that uses a required Iab manual created by
facuity, faculty should include the manual on the C{)R and they should be encouraged to update
it regularly.

Materials for Courses Officered via Distance Educatlon

For courses that are available for distance education insfruction, educational materials
appropriate for that teaching modallfv should also be mcluded on the official COR either as
required or as options-for instructors. Ln addition, in both. fsce-to-face courses and distance
education courses faculty may choose to use digital materials that are available at no or low cost
to students, often referred toas Open Education Resources (OER). OER are freely accessible,
openly licefised documents and media that are useful for teaching, learning, and assessing as well
as for research purposes. OER matenals should be vetted by faculty in the discipline prior to
adoption as 1equired materials. Inclusion of OER materials as primary, required texts for a
transferable class should consider any impact on articulation agreements prior to approval.

DETERMINING‘_:LEVELSJ BELOW GRADUATION/TRANSFER
AND CB 21 RUBRICS,

Basic skills status is an important discussion that must take place on your campus and among
discipline faculty and administrators. Curriculum committees should work with discipline faculty
members to consider the mission and the courses that make up the degrees. The courses must be
compliant with title 5 which indicates anything used for a degree or transfer cannot be coded as
basic skills.

Basic Skills and Title 5
While title 5 does not allow basic skills courses to be coded as degree-applicable, degree-
applicable courses can be below transfer. Per title Title 5 §55062, states that below-transfer
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courses may be degree-applicable if one of the following items apply when they fall into the
following categories:

e All lower division courses accepted toward the baccalaureate degree by the California
State University or University of California or designed to be offered for transfer.

e Courses that apply to the major or area of emphasis in non-baccalaureate career technical
fields.

* English composition or reading courses not more than one level below the first transfer
level course. Each student may count only one such course below transfer level for credit
toward the associate degree, except that reading courses which also satisfy the
requirements of subdivision (a) are not subject to this limit.English as a Second
Language (ESL) courses which teach composition ‘or reading skills are not considered to
be English composition or reading courses for purposes of thtfs subd1v151on ”

All mathematics courses above and including El&mentary Algebm.

e Credit courses in English and mathematics taught 1 or on’behalf o‘fothm' departments
and which, as determined by the local governing board require entraan skills at a level
equivalent to those necessary for the courses speclﬁ‘éd il subdn isions () and ld) above.

Although local curriculum committees are involved with the determistation of what constitutes
basics skills courses, colleges approach this conveisation differently all around‘the state
depending on their reasoning, alignment with eaustmg degree.s and studen} populations. While
there are no simple answers or formulas, 2 coum cannot bem&defed basic skills if it is degree
applicable, even if pre-transfer. 0 : -

Pre-transfer Courses and Degree Appllcabihiy

Some colleges usc pre-transfer coufses for degrees and certificates that are part of career
technical programs or curnculum where transfer level math or English are not considered
standard. In this case, even theugh acourse In considered pre-transfer, it could not be coded as
basic skillsaf it is used to complctc degree requii’ements Title 5 allows one course below transfer
in Englith and Reading to be degree-apphcable and two courses below transfer in math to be
considered- s;!egree-appllcable (Internyediate Algebra and Al gebra).

Graduation requircmmts in English are transfer level. If a course in English is credit and one
level below transfer, it ¢an be degre¢-applicable, but it is not adequate for degree completion.
The course units can count towards the degree, but a student must complete transfer-level
English to meet graduatmn mquirements

Aligning Basic Sk:lls-'Currlcqum with the CB 21 Rubrics

In determining levels below transfer, whether pre-transfer or basic skills, curriculum committees
should work with discipline faculty to align a course with the CB 21 rubrics. The CB 21 Rubrics
are credit rubrics adopted by California community colleges to provide a matrix for comparing
courses across the system and reporting student progress through basic skills. The rubrics are not
comprehensive standards nor grading rubrics, but rather outcomes that should be evident at each
level described that have been universally defined by community college experts based upon
research and nation-wide scans. The noncredit rubrics are defined so as to align with credit
outcomes at each level. Importantly, the data element dictionary from the Chancellor’s Office for
CB21 does not refer to *“basic skills”. Courses coded with CB 21 are courses PRIOR to
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TRANSFER. Some courses prior to transfer are degree-applicable and others are basic skills.
The new CB 21 identifies those courses in a sequence that lead to the transferable Reading, ESL,
English and Math courses. Assigning a CB 21 level does not alays indicate that the course is
always basic skills.

If there is on-going difficulty in determining the level of a course below transfer, the curriculum
committee should work with discipline faculty to analyze existing prerequisites or advisories to
aid in the determination of where a course falls on the CB 21 the rubric levels. In addition, if the
rubrics raise questions about existing prerequisites or advisories, discipline faculty may need to
examine data concerning student success along the pathway and re-evaluate the current
curricular pathways. i :
Determining College Level Coursework ‘.,.
Finally, while Title 5 §55062 speaks directly to the courses below transferthat may be included
as degree-applicable (one level below in Reading and Enghsh'vmtmg and twe levels below in
math), colleges are permitted to decide what courses they feel are college level. Tltle 5]
§55002(b)(1) lists other types of course that may be nondegree—apphcable credit courses: These
include the following:
¢ courses designed to enable students to su(;c‘wd m dcgree—apphcable creﬂlt courses
(including, but not limited to, college orientation and guidance courses, and discipline-
specific preparatory courses such as bloJOgy, hlslﬁory,A ot electronigs) that integrate basic
skills instruction throughout and aSs.l gn grades partly upon the demonstrated mastery of
those skiils; o
e precollegiate career techmcal preparatlon courses des1gﬂed to provide foundation skills
for students preparing for entry mto degree app]lcable credit career technical courses or
programs;’
o essential career technltal instruction fgu' which meeting the standards of subdivision (a) is
neither necessary nor requ;red '

ELEMENTS THAT APPLY TO NONCREDIT COURSES

General Notes-.

Unlike credit courses which may cover a wide array of disciplines and topics, Education Code
§84757 stipulates the areasan which noncredit instruction course outlines may be created. Given
these restrictions, a course developer must ask at the onset of creating a course outline of record
whether the credit or noncredit option best supports student access and success. One local
question that needs to be ascertained is if the course outline of record is the same for credit and
noncredit courses. Some of the elements listed in the previous section “Elements That Apply to
Credit Courses” on Credit Courses, in part, are repeated in the following pages, although they are
not identical. However, for the developer, it may be useful to review both sections for additional
ideas and to develop a broader context of curriculum development.

There is only one standard for approval mandated by Title 5 for noncredit courses, (§55002(c)1).
This standard places the burden of rigor upon the curriculum committee to determine that course
elements detailed herein are appropriate to for the intended students
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CONTACT HOURS

For noncredit curriculum, This requires the expected total contact hours (as used in student
attendance reporting) to must be contained within the course outline of record. While noncredit
courses may provide for coursework outside of class time, this it is not required as it is in credit
courses that a calculation be used to demonstrate in class hours and out of class study times. So it
is entirely possible that the contact hours listed on the COR will encompass all of the course
activities and learning time.

)
F —

CATALOG DESCRIPTION £

The purpose of the catalog description is to convey the cament of the: ca'lxg‘sa in a brief and
concise manner. Because the catalog description is the majur primary way “In which course
information is disseminated, it is important that it contains all essential information abdut the
course. Noncredit courses are designed to meet the needs of; spanﬁc groups and/or to achleve a
specified objective. While all community colleges courses are open to'all students, 1t 1s
appropriate that a course designed for a particular population be advertised thusly. “Childcare
Skills for Parents”, for example, would be open te all; ‘it would be cIea;iy described in the
catalog as a course designed to meet the needs ﬁf this speclﬁc populatlon

Due to recent regulatory changes, Because noncredit m*structldn cotirses can play a more
prominent role in programs; can now be: offered in programs due to recent regulatory changes,
therefore, students are more likely t¢ néed information for-planning their programs, as do
counseling faculty for-advising themn. Facuity, staff and students at other colleges use catalog
descriptions to evaluate the content of the.coiirses incoming students have taken at the
originating institution. Outside reviewers, whao base their assessments on the information printed
in the catalog, can include: college accreditation visitation teams, matriculation site visits,
individual program accreditation reyiewers, or crcdlt faulty considering the allowance of a
credit- by—exam

Important Course Content and Educational Planning

The heart of the catalog description is the summary of course content. It should be thorough
enough to establish the eomparabitity of the course to those at other colleges and to convey the
role of the course in the curriciilum as well as to distinguish it from other courses at the college.
It should be brief enough to encourage a quick read avoid confusing students with unnecessary
detail. To save space in a €atalog, many colleges use phrases rather than complete sentences. For
noncredit courses that may lead act as development for or prerequisites to credit courses, it is a
good idea to consider the catalog descriptions for the common receiving programs or institutions
to promote clarify a logical pathway for students intending who pursue this route.

In the catalog description of a noncredit course, it is useful for student educational planning to
include a statement about the students for which the course is intended. For examples, the
description might include the language “first course in the auto collision repair program,” or
“intended for students in health and safety education programs,” or “prepares students to
successfully qualify for employment in the XYZ industry.” In addition, it is a useful practice to
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include the course’s ability to articulate or lead to credit coursework if such opportunity exists. In
addition, one should list entry advisories and courses that this course prepares for.

Schedule Flexibility in the Description

Noncredit courses are often offered in a short-term or flexible formats such as open entry/open
exit. The catalog description should describe term lengths, and any attendance requirements that
result from this scheduling. There may be pedagogical, logistical, or scheduling reasons why
students would need to repeat a course or take two sections simultaneously. Since this can
greatly benefit student success, the developer should consider illustrating include those options
in the catalog description.It is a useful practice to include the course’s ability to articulate or lead
to credit coursework if such opportunity exists. In addition; one should list entry advisories and
courses that this course prepares for. Finally, many colleges find it useful:to include the
scheduling parameters or terms in which the course is 1nt§mded to be offaruL for example,
“Summer only,” or “Weekend Program.” k- ,

Course Expenses and Required Materials

Field trips, required materials for the course, and other probable expenses should be listed in the
catalog description. This alerts students to possible expenses that may. influence his/her decision
to enroll in a course. Under current regulation, it i$ not permissible to charg& ageneral materials
fee where a student does not walk away with a physmal iject or permanaut ‘access to some body
of knowledge as they would with a book. i

Several examples follow which 111ust1‘at¢ some of the above elements

Field trips, required materials for thie equrse. and other pz:obahle expenses should be listed in the
catalog descriptieh, Thig alerts students to pmmble expenses that may influence his/her decision
to enroll in a course. Under cutrent regulatmn, 1t:is not permissible to charge a general materials
fee where a student does not walk away with a phsslcal object or permanent access to some body
of know lesdgc\as they would with a-book. ]

Examples-of Noncredit Course Descriptions
Several examples, follow which illust’rate some of the above elements.

Example #1: In thls ﬁmt example, there are two courses in a sequence, which is are described, as
are the intended students and what their expected entry-level skills already should be. It also
includes a general note that the students will be using a computer as a part of the course.

Beginning Citizenship Advisory ESL: Intermediate 2
This first class focuses on the development of spoken English skills and general knowledge of
American History and United States Government. It prepares students for passing the written test

to become a citizen of the United States. In this class, you will learn:

e U.S. History and government as they apply to the Citizenship examination process.
» Basic skills and techniques used in oral interview.
¢ The reading and writing skills required for testing to become a citizen.
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» How to complete and submit the application for Citizenship.
e What additional documentation you will need.

Example #2

This second example of a catalog description makes it clear that this is a beginning course, and
describes a required book purchase as well as the basic objectives of the course. When
developing a course, refer to the required reading element in the credit section above if a
noncredit course includes any required materials or equipment. This catalog description also
makes it clear that this is a beginning course.

Citizenship Interview
Advisory ESL: Intermediate 2

This class follows the Beginning Citizenship class. It is designed to develop student 1nterv1ew
skills for those who are waiting for their oral interview. Smdmts should haveat {east an
intermediate level of English reading, writing and speaklng sk:tlls In this class, y@u mﬂ attempt
the following:

Practice interview questions related to the. reqmred documentathn and-forms.
Practice interview questions related to the history and governmen\t' of the U.S.
Develop English dialog skills speclﬁo 16 the testing process. i <

(Note: students will be required to use computer-based testmg to practice Citizenship
testing in both classes. All computers and testmg matermls will be provided.)

Example #3 -

This third exampie 1s very clear ahout the expectations on 1ncom1ng students and what they
should expect when taking this class, It specifically describes unusual logistical parameters while
spec1ﬁca11§9 encouragmg those who might be 1mpacted by this to enroll.

Basic Mal:h Skills

This beglnnmg caurse is intended to gwver basic arithmetic concepts beginning with the basic
operations of addltxon subtraction, niultlphcahon and division of whole numbers, fractions,
decimals, and perc&gts This course inay be used for 5 credits in the High School Diploma
program under subject. (E) Mathematlcs Required textbook may be purchased at the campus

bookstore.

This third example is very:clear about the expectations on incoming students and what they
should expect when taking this class. It specifically describes unusual logistical parameters while
specifically encouraging those who might be impacted by this to enroll.

Example #4

In addition to this latter the following example, the following catalog directions are very clear
about going to the preferred campus for placement and registration. This is particularly important
in this case, because the intended student probably will not be the primary reader of this
information.
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English as a Second Language (ESL) Literacy
Advisory: Literate in native spoken language, semi-literate in native written language

Students will be oriented to the classroom environment and the ESL learning processes. Class
emphasis will be on oral English and development of introductory reading and writing skills.
Class will take guided walks around campus to develop vocabulary and beginning conversational
skills, Mobility challenged students welcome.

Note: For all ESL students; Please contact the campus counseling office at the following
numbers or loca- tions for each site. Plan to schedule an appointment to speak with a counseling
representative for place- ment assessment and class reg1$trat10n All'students may speak directly
to a counseling representatlve by “walking-in” to the Counseling Ofﬁx,e of any campus during
the hours of 9:00 a.mi.-4:00 p.m. Monday through Fnuay

In addition to this latter example, the following catalog directio’iis'are very clear about going to
the preferred campus for placement and registration. This is: part:cularly important inthis case,
because the intended student probably will not be the primary réader of this information.

These examples above illustrate the ability to provide, in the briefest form, the necessary
information for students to plan for and meet their. educaﬁpnal necds. It1s eritically important
that the catalog be up front about both fiscal and loglstlcal 1mp0s1t10ns th“e course may have.
Requisites s % ’

It is also important to note the use of reqmsﬁes and adylsones Thes;e should follow the same
rules as those for credit courses, but Aatlé 5 §55002 placcq no mqulrements around the
establishment of them in noncredit /mstructlon However, the section on requisites and advisories,
§55003, does not differentiate between credit.and noncredit courses. The process and need for
developing and 1mplement1ng requisites applw& to all courses. In general, the purpose should be
to prcmde éither a requisite, or some elementary guldmce with a strong recommendation to seek
counseling advisory services. The noncredit coutse developer should consult with the curriculum
chair-or other local resource to detennme local pohcy If local policy allows for this the
developer should review the prerequlsltc corequisites and advisories element in the credit

segment above..
College CataIdQ‘--Cdurse__Dé‘scription checklist for Noncredit

Course number and fitle

Status (noncredit vérsus credit or others)

A content/objective description, as per above

Course type (lecture, lab, activity, special topics, etc.), and contact hours

Prerequisites, corequisites, advisories, and other enrollment limitation(s)

Repeatability

Fulfills a certificate of completion, competency or high school graduation requirements
Ability to articulate or prepare for credit coursework

Field trips or other potential requirements beyond normal class activities
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Note that the course description in the class schedule is generally an abbreviated version of that
in the catalog and has no specific requirements under Title 5 regulation.

OBJECTIVES

The purpose of this the Objectives section on a noncredit course outline of record is to convey
the primary components leading to student achievement of the course’s intent and demonstration
of the course’s student learning outcomes. The objectives should highlight these components to
ensure that course delivery causes students to achieve the intended learning results. They and
bring to the forefront specify what must be focused upon by any fagulty delivering the course.
Please review the credit section of this paper for a deﬁmt;on of. ob]ectwes “nd the distinction
between objectives and student learning outcomes. g

The format for each objective typically begins with the phmse “U‘pon completmn of this course,
the student will be able to...”. These are sometimes referred to as “behavioral ob;ectlves ” There
are several considerations o writing the Objectives section. First, the hundreds’ ofspemﬁc
learning objectives do not have to be so thoroughly documénted such that each one is listed.
These can be distilled down to a manageable number, commonly no fnore than twenty and are
often less than ten. The key is grouping individualdtems fnto sets which share commonalities.
For example, a citizenship course might have many detailed items for students to learn in the
area of cross-cultural comparisons, but the collective statement in the Obgectives section might
be “...become familiar with traditions and'behaviors in'a variety of ¢ultures.” Or an automotive
class mlght take two or three weeks to dtscuss the proéesses for servicing fiuids on a vehicle, but
the combined learmng objective mlght be.summarized as <. . .look up, print out and complete a
3,000 mile service checklist upon alate model automob{le.” Note that each statement is really a
collection of objectwes rather than a single objective, And the focus highlights a level of learning
that is appropﬂate to the skills bemg developed..

Unlike in credlt courses, students enrolied in noneredlt courses are not required to demonstrate or
be asséssed on critical thinking or to! prepare students for directly using skills in the cognitive
levels normally associated with critical thinking. However, in some cases courses, the the
objectives and ontcomes may require: that students demonstrate higher cognitive levels will need
to be achicved if the students are to be considered successful. Courses with this expectation may
While it would not be expected that a noncredit student would achieve a significant mastery of
this skill in one course, '1ay the groundwork for future noncredit and credit courses should be laid
such that if they continue to practice, experiment, and learn, they will eventually become such a
master. When reviewing the specific leamning items and writing collective objective statements,
keep in mind the cogmtlve levels expected of students in each area. See Appendix for examples
of taxonomies of learning that explain levels of cognitive thinking,

CONTENT

The format used for the course content section is commonly that of an outline. The topics are
typically arranged with major and minor headings. The outline is detailed enough to fully convey
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the topics covered, but not so lengthy that a quick scan cannot be used to ascertain the scope of
the course. A page or two is fairly typical.

Keep in mind that the content listed in the course outline is required to be covered by all faculty
teaching the course unless marked as optional. Furthermore, the listed content does not limit
instructors from going beyond the topics in the outline.

Content is subject-based so need not be expressed in terms of student capabilities or behavior.
However, as mentioned in the Standards for Approval in Title 5 § 55002, the content should be
obviously relevant to the objectives. If, for example, a content item for an auto body and painting
course were “Art forms and colors” it might be appropriate to cxpaml upo.l:(' this such as “Stylistic
art forms and color considerations—relative to historical and current‘ automoblle designs” to help
clarify the actual need for this. .

)

Career Development and the College Prepél‘atidh (CDCif")__

The enactment of the Community College Funding Legislation established the Career
Development and the College Preparation (CDCP) program. Certificates are offered in several
areas of study. Colleges may offer noncredit prografns of two or more coutses to prepare
students for employment or to be successful in wllege-leve] credlt course’Wurk

: Fo ¥
Noncredit courses offered in the four distinet cat@gone& (1nstmct10na] domalns) of English as a
Second Language (ESL), Elementary ang Secondary Basic Skilts, Short-term Vocational, and
Workforce Preparation are eligible for "enhanced fundmg“ when sequenced to lead to a
Chancellor's Office approved certifjcate of completion, or certificate of competency, in
accordance with the provisions of the California Education Code governing Career Development
and College E:eparatlon (ChL: P) prqgra;rnb

METHODS OF INSTRUCTION 4

Similar to credit courses, The Title 5 83 5002((:)(2) sub-section requires defining the course
outline to specify instructional methods, but does not mandate a comprehensive list of
instructional methods. Rather, the outline must “specify types or provide examples.” Thus
faculty have the freedomn to select instructional methods to best suit their teaching style and
support student success. The methodologies used by the instructor are to be consistent with, but
not limited by, these types and examples of instructional activity included on a COR. In all cases,
the methods of mstructlon_should be presented in a manner that reflects both integration with the
stated objectives and a likelihood that they will lead to students achieving those objectives and
performing the student learning outcomes. Additionally, since noncredit courses focus more on
skill-building than the accumulation of units toward an award, they enjoy more flexibility in
scheduling (variable unit hours of class, open-entry/open-exit scheduling, etc), and instructional
methods on a COR should be equally flexible. Methods of instruction should also reflect an
awareness of the various levels of preparedness students bring to the class since many noncredit
classes do not have prerequisites and are not part of a sequence of courses.
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In many cases, the environment in which the learning occurs needs to be described. While any
course should be crafted to be as flexible as possible to accommodate differences in setting,
many courses such as lab courses rely very heavily upon their environment as a critical element
of the learning experience. However, this should be framed in the context of types and examples
such as “The student will learn by demonstration and repetition to select the proper tools needed
to complete the assigned task” versus “The student will learn by demonstration and repetition to
properly choose a #2 Phillips screwdriver, a 4 oz ball peen hammer, and a pair of right-cutting
tin snips to complete the assigned task.”

Describing the methods of instruction tends to imply a description of what the instructor will be
doing to cause learning. While this may be included, the fetus should be about describing what
the students will be doing and experiencing, not only with’ rcspect to theinstructor, but in some
cases with respect to each other and with their environment. For exampl@ descnbmg what the
ESL student will do in an instructional component about verbal digdlog, to 1ptetact as a presenter
and as a listener, are both learning elements that are the methods of i instructiog, and thls
description clearly lays the groundwork for developing or reﬁnmg the evaluation cntet‘m

The requirement to “specify types or provide examples™ has, unfortunately, been 1ncorporated
into the course outline by some colleges as a check ‘60) tvPe list. An examp]e is ‘shown below.
Is this example of a checklist needed? i /

The following are examples of instructiopal methods tlmt mlght ”be mcluded on a COR that are
more indicative of rigor and aware of thé yarious levels of preparedlwss and the flexible
scheduling of a course than a 51mple checkhst of mstructlonalmemods would provide:

Objective i “___ | Method of Instruction

Repair various types and gra:dera of damaged | Instructor will demonstrate the proper

sheet metal-back to paint grade qa.lallty using teckiniques of stretching and shrinking sheet
common r»hop hand tools. ~ metals, for annealing and cold-working sheet
metals, Students will practice and develop
these skills using common shop-hand tools.

i ]
Define and demonstrate an understanding of Students wll review various in-class videos
U.S. History as it ‘pertains to citizenship. specifc to this objective and will participate in
‘ in-class ficussions prior to reviewing and
completing the course workbook un the
segment pertaining to U.S. History.

Define and demonstrate an understandmg of In-class lecture and videos defining in-home

the proper methods to safely secure a safety hazards for children after which students

household from potential dangers to children will complete in-class participation activities

under the age of ten. designed to promote a discussion about student
experiences growing up around in-home
hazards.

Develop a balanced and nutritious weekly Lecture and reading assignments to develop a

menu and properly prepare and serve common | general understanding of basic human
nutritious meals in a safe and sanitary manner. | nutritional requirements, followed by a
practical exercise in rescarching food costs
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among various food groups and across generic
versus named-brand sources.

Develop a vocabulary of words commonly Introductory lecture followed by unlimited
used in the field of XXX along with a self-paced use of audio and video recordings
comprehensive understanding of the word coupled with numerous in-class language

usage and the ability to effectively pronounce | development practice/participation sessions.
and annunciate the learned vocabulary.

Perform elementary arithmetic calculations Introductory lecture coupled with workbook

within workplace scenarios such as properly practice sessions to develop calculation skills,

counting back change or preparing a service followed by.review of scenario videos

order tabulation for a cost estimate. demonstfating proper. cusfomer communication
and resolution praetlba&

Recognize and identify various types of normal | In-class review of Wal international ]

and abnormal behavior or symptoms in documeutanes of pandemic exposure of

children and determine a proper course of children to various unchecked health kisasters,

action, if such is warranted. followed by in-class d1scuss1on$ atid further

lecture/réading about symptomo]t)gy of

common childhood adments.

13

P
f.

METHODS OF EVALUATION AND ATTENDANCE

Title 5 does not mandate a comprehenswe *ist of methmis for ev. aluatlon Rather, the outline
must “specify types or provide examples:* The methodoiogms ysed by the instructor are to be
consistent with, but not limited by, Ahese types and examples. In all cases, the methods of
evaluation should be presented 1n a manrer that reflects integration with the stated objectives and
methods of /uzr%tructlon and demonstrates ahkelihood that they will lead to students achieving
those ob_] ectives and successfully performmg thc GOUI se student learning outcomes.

Itis 1mportant 10 note that while noncredlt courses do not produce grades that would be
“credited” into a student record, this in no way obviates

Moreover, it is pe?m;ssﬁ)le to provide a grade or element of having satisfactorily completed the
learning experience ihnoncredit edurses. Title 5 allows for the awarding of grades in noncredit
courses, including courseg whiich are a part of a high school diploma or may be accepted for high
school credit by high schools, Per the PCAH, “The grading policy for noncredit courses is
defined in title 5, §55021(¢).” However, in summer of 2016, the Board of Governors approved a
change in title 5, §55023 to allow for another grading option for noncredit courses. This change
provides the “Satisfactory Progress” (SP) grade as an option for colleges with noncredit courses,
but its use would not be mandatory. The options for grading then include Pass (P), No Pass (NP),
and Satisfactory Progress (SP). However, with the change, there is not an A-F grading system for
noncredit courses, so evaluation of students in a noncredit course design should include some
form of student evaluation and feedback.

Like credit courses, the requirement for integrated objectives, methods of instruction, and
methods of evaluation is no less challenging due to the constraints often perceived by many
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noncredit students about “not passing.” The fact of having failed is often used not as an excuse to
dig in and try harder but rather as a justification for not proceeding any further. So, it could be
argued that a primary goal of evaluation in noncredit is to help the student learn how to be
successful in spite of a single, or sequence of performances, that may be less than satisfactory.

The following table provides examples of courses objective in a noncredit course and appropriate

methods of evaluation:

Objectives

Method of Evaluation

Repair various types and grades of damaged
sheet metal back to paint grade quality using
common shop-hand tools.

Evaluation of varjous practice pieces
cuhmnatmg na colm painting of the final
project piece for 511b§equent evaluation and
determanation of flaws and their cause.

Define and demonstrate an understanding of
U.S. History as it pertains to citizenship.

Students rﬁmew restudy\anxi reattempt
workbook: quest:lons until respundmg
successfuJiy to at least 90 peroqmt n‘f ﬂle
questions.

Define and demonstrate an understanding of
the proper methods to safely secure a

household from potential dangers to children
under the age of ten. i

In-class evaluationg by 1nst:ructor and student

garticipation in feedback sessions to provide a
r fdlvers&spectrum of saftt; examples, concerns,
.and solutions) .

Develop a balanced and nutritious weekly
menu and properly prepare and serve common
nutritious meals in a safe and samtary manner.

“{ Btudénts implemerit the developed weekly

menti for one. ‘week and self-evaluate using
prowded for!ns to report results in a class-

reportmg session.

Develop a vocabulary of vtords- commoniy
used in the fighd -

of XXX along with a comprehensne :
understanding of the word usage and the ab111ty ).
to effcotl‘vel) pronounce and annuncyate the
learned vocabulary.

Evaluation of in-class participation as

| discourse becomes more sophisticated

th;fbﬂghout the term of the course coupled to
scenario practice with audio recordings for

I feedback and guided self-evaluation.

Perform elemeht@,ry arithmetic calculations
within workplace scenarios such as properly
counting back change or prcpanng a service
order tabulation for a costt estimate,

Students successfully complete three differing
types of estimate and invoice preparations and
transact them with the instructor or aide acting
as the customer.

Recognize and identify various types of normal
and abnormal behavior or Symptoms in
children and determine a proper course of

action, if such is warranted

Reviewing videos or scenarios of children in
normal settings. Students will correctly
identify at least four abnormal conditions that
would be

Attendance

Since noncredit courses, be definition, do not carry unit amounts, attendance is a crucial issue
when determining methods of evaluation and student attendance requirements should be on the

COR. Title 5 §55002(e)(1)
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The number of actual student contact hours must be indicated on a noncredit COR and recorded
by the instructor. Per the “Noncredit at a Glance™ document, “It is not sufficient for instructors to
estimate numbers of hours of student attendance. Thus, if a course is scheduled to meet for four
hours and several students leave after two hours, the student attendance reports should reflect
that those students did not attend the full number of hours” and the student would not get credit
for the course. In regards to attendance for Open Entry/Open Exit Courses, the maximum
number of hours a student may be enrolled in an open entry/open exit course shall be determined
by the curriculum committee established pursuant to section 55002 based on the maximym time
reasonably needed to achieve the educational objectives of the course” and included on the COR.
(Cal. Code Regs., tit. 5, § 58164(e)).

While many programs with outside agency certlﬁcat:lons have very s*l:n@ attendance
requirements, students who fail to log a stipulated number of howr'of attendance are ineligible to
receive certification for program completion, and this in term. obhges faculty o mclude
attendance as a necessary component in evaluation. In thesevases, it is very 1mpmtant that
attendance requirements and the subsequent evaluation thereof be ciearly laid out in this section.

For most objectives it would be difficult to demonsfrate that attendance is eVJdence of
proficiency. On the other hand it could be reasonable t6 argue that non-attendance, particularly
during periods of proficiency demonstration, is; legmmafe grounds for a reduced or failing
evaluation. Additionally, there may occasionally be topics, affect or attitudes which the
instructor wants to be certain students lenm but feels cannot be evaluated by typical assessment
practices. An example is an aspect of’ pm:tessmnahsm such as 1epeated tardiness which may need
remediation through academic conseguences. However, 1 the:sa should be given careful
consideration and he well _]ustiﬁed

ASSIGNMENTS AND/ OR OTHER ACTIVITIES

Title,5 Title 5 §55002 which defining establishés the requirement for assignments in the course
outline does'not mandate a comprehensive list. Rather, the outline must “specify types or provide
examples.” The-assignments actually used by the instructor are to be consistent with, but not
limited by, these types and examples. In all cases, the assignments should be presented in a
manner that reflects both integration with the stated objectives and a likelihood that they will
lead to students ach1ev1ng thoqfe objectives and the coure student learning outcomes.

For many areas of study the organization or sequence of learning is very important. While it is
not required that the example assignments be so sequentially organized in the course outline,
giving some thought to this doing so can promote an implementation that leads to a more
effective learning experience.

There are several key features regarding assignments in an integrated course outline. The
purpose of each assignment is connected to one or more objectives. In some cases, particularly at
the lower cognitive levels, the objective and assignment appear identical or very similar. For
example, The integrated outline is one where the objective of being able to child-safety proofing
a house is in part learned by doing just that, i.e.: making a house safe for children. It is clear that
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there are sStudent performance expectations, are clear and that these are taught emphasized in
class, practiced through various assignments, and evaluated as the basis for any feedback or

potential certification.

The following table provides examples of courses objectives and appropriate assi gnments:

Objectives Assignments
Define and demonstrate an understanding of Review the playbills of several classical plays
general theatre terminology. and participate

in class discussions’ about the various clements
commgnly found Wlth the theatre environs.

Observe and analyze the various components
of a theatrical performance.

Attend and present #m gn-class summary
describing varigfis ass@ngd plays covering
both the general storyline of the. play and other
specific factozs as assigned, such ds audience
reaction and partm;:atlon An alternate to this
will be to review pmvlously reoorded plays as

,aéﬁlgned by the instractor:

Repair various types and grades of damaged
sheet metal back to paint grade quality using
common shop-hand tools.

I &

I Using'eommon shop-hand tools the student
' will ropair at east threg different types and/or
Rl grad@s of damaged sheet metal back to paint

grade quality.

Define and demonstrate an understanding of
U.S. History as it pertams 10 mtlzeﬁship

The student will read and properly respond to
questltms 1 a course workbook in the subject
area of U.S. History.

Define and demonstrate an m;dcrqtandm g of
the proper ethods to safely secure a -
household from potential dangers te c]:uldren
under'the age of ten.

Using a simulation scenario, the student will

-«{ properly secure a household from potential
] dangers to children under the age of ten.

Develop a balanced and nutritious wackly
menu and properl} prepare and serve common
nutritious meals in- a safe and samta;ry manner.

/-

The student will develop a balanced and
nutritious weekly menu within a specific
budget that will include predefined nutrition
parameters as assigned.

Develop a vocabulary of words commonly
used in the field of XXX along with a
comprehensive understanding of the word
usage and the ability to effectively pronounce
and annunciate the learned vocabulary.

Using the XXX vocabulary workbook, the
student will participate in in-class narrations of
words, sentences and paragraphs contained
within the lesson workbook.

Perform elementary arithmetic calculations
within workplace scenarios such as properly
counting back change or preparing a service
order tabulation for a cost estimate.

Utilizing in-class scenatios, the students will
prepare an invoice and estimate, properly
tabulated, and will transact payment and
correctly provide change to a customer.

Recognize and identify various types of normal
and abnormal behavior or symptoms in
children and determine a proper course of

Utilizing online research materials, the student
will produce written descriptions of the
symptoms of five common childhood ailments
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| action, if such is warranted. | to include the flu, mumps and the measles.

RELEVENT ADDITIONAL COURSE OUTLINE ELEMENTS AND
CONSIDERATIONS

MODALITY OF INSTRUCTION DISTANCE EDUCATION

Per title 5 § 55206, in order to offer a section of a course fully online or in a hybrid format,
Distance education requirements call for a separate review process is required to ensure that a
course taught at a distance is taught to the course outline of record anid to ensure quality through
regular and effective instructor-student contact as establighied 1n title' 5§ $5204. Although this
requirement exists, there is no requirement that documentatlon of the se;parate approval appear
on the course outline of record. Typically, this separate rewew is achlevéd Thr@ugh theuse of a
“distance education addendum” which establishes local criteriafor authorizing a coursé to be
taught using a distance education modality. However, an option for a college wishes to note
approval of an addendum on the official course outline of record may be to include distance
education as an option among the methods of instruction on the COR. Including this note on a
COR may be important, as the course outline of record is the basis for articulation, and it is
imperative that all sections of a given course achieve the same objectives xcgmdless of
instructional modality. Typically, this separate mv1ew is; ach1e1 ed through the use of a “distance
education addendum.” , . y

COURSE CALENDAR AND MAXIMUM CLASS SIZE
ENROLLMENTS "

Title 5 is som$what silent about both session or r term lengths (calendar) and maximum class
enrollme}n:s class sizes, but. Bothare considered to ‘be academic and professional matters;
however, both and are commonly issues that are negotiated elements between faculty collective
bargaining umts and college administration.

Areas for Discussion Between Senate and the Bargaining Unit

If bargaining lanéuage or district policy language on either the calendar and length of terms and
maximum class enrollments is not/satisfactory or is leading to scheduling or enrollment
situations which do not seem pedagogically sound, it is critically important for the curriculum
committee chair to initiate discussions between the local senate president and bargaining agent.
In cases where district polity and contract language calls for a committee review and various
signatures, there needs to be clear policy for how to proceed when a disagreement occurs.

Determining Appropriateness of Short Term Offerings

Discipline expertise is the single most qualified source to appropriately determine if offering a
course in a shorter term or session is feasible limitations on calendar/ scheduling and class sizes.
While in most bargaining agreemnts, the administration has the right of assignment and creates
the schedule, faculty should take the time to make a determination if a course can be offered
responsibly during a short session or term and make that determination known to the bargaining
unit as academic calendars and terms/sessions are negotiated. Inherent to this discussion though,
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is the potential conflict of interest for faculty who may benefit from being able to teach a
profitable number of courses in a fairly shortened term. This in no manner implies that there are
not faculty who possess the skills and capabilities to remain highly effective under these
conditions. It does, however, mean that faculty are obligated to monitor these practices, and to be
diligent in maintaining our excellent reputation through by maintaining high standards of rigor
and quality.

To describe within this document a specific set of parameters which define either good or bad
calendar/scheduling specifications is really not feasible given the large variety of courses and
methods used to deliver them. But there already exist some metrics.that are relatively common
across the state. These are faculty full-time load equlvalenﬁyl and maximush course-load
limitations for students. These two are pointed out becausfe many of ﬁle more egregious cases of
abuse seem to be reflected in these areas. ¥
If a course is to be offered in a five or fewer week format such a.s ina summea: scssmn ‘or an
even shorter time frame in a winter intersession, faculty shoifld determine if the Qoume can be
offered in a way to uphold standards and rigor, it can be mathemag»ally worked out mnto terms of
traditional semester loads for both faculty and students. Faculty can-¢onsider the impact on a
typical semester’s workload or a student’s course load to determine if teaching the course in a
shortened time frame is feasible. For example, afive-uns course taught 18 a four-week format is
equal to 133% of a faculty’s full time load in migst districts where 2 full Load equals 15 class time
hours per week in a traditional semester, and wonld reptesent: anywhere from a 133% to 150%
load for the student. Under those terms, faculty can aseertain if 15 mstructional quality occurring
is maintained for each and every student: svithin that class, regardless of any delivery
constraints?. When making the detetmamation, faculty should ask if Would this affect the quality
opportumty for of stqqgnt success m‘espectn e of is unaffected by who tcachcs the course or what
drastically simrter term. This is naruwlarly rekwant tp the discussion of . What happens to
regular anid effective contact and student success in courses taught via distance education or if
that fac‘:dty member is teaching three-, five-unit; distance education courses during this short
term, thereby: sustalnmg a 400% load multiple courses during the short session?.

It is also important to note that in many districts the calendar itself is a negotiated item. Given
the impact of course qualitv and thé parameters set in a COR to ensure that quality, Do the senate
representatives and ba;rgammg unit representatives agent discussions leading into such
negotiations should engage in discussions related to the length of terms that include sound
pedagogical parameters? Is and is based on legitimate research done to that demonstrates the
fiscal or other pedagogical benefits of such adjustments?.

Determining Appropriateness of Class Maximums

The presence of a maximum class enrollment number or class max on the course outline of
record, though not required by title 5, is also an area of shared purview between the senate and
the collective bargaining unit. The extent to which the class’s maximum enrollment is in
included on the course outline of record and the role of the curriculum committee in determining
that class maximum varies with every bargaining agreement and curriculum chairs and senate
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leaders should have wide-ranging and honest discussions with representatives of the bargaining
unit to develop a process for setting class maximums that places the interests of students at the
forefront. The ASCCC paper Setting Course Enrollment Maximums. Process, Roles, and
Principles, adopted in spring 2012, provides more detailed information on criteria for setting
class maximums and examples of effective practice from the field. Title 5 does make the
recommendation in §55208 to consider curriculum committee review of class size for distance
education courses. In some districts the determination of class size by the curriculum committee
has been negotiated by collective bargaining units in conjunction with local academic senates.
However the discussion is held and decision is made for setting class maximums, proper
documentation of that agreement for each course is crucial to malntalmng the integrity of the
standard during the life of the course outline.

) . L W ".4

OTHER LOCAL ELEMENTS

During the process used to develop or revise a course outline of record Thete; may need to be
review by other disciplines, departments or colleges in a dlstrmt may need to be aware of
pending changes to mitigate unintended consequences. Many colleges have the practice of
requesting discussion between disciplines or departments if a coursc-might be seen as
encroaching on more than one discipline (e.g. both'the Theater Arts and Mass Communications
departments might be consulted before a Film Studies course:is approvedi Colleges in a multi-
college district might have a process for discussion of cgurses that are cofimon or similar
between colleges in the district to provide hroadﬁ acadclmc oppbrtumtles for students,

In addition, it has been considered “good practlce” by ’the Chancellor s Office for there to be
discussion with the college library ifacu_it} and staff to clamk if-appropriate and adequate library
materials and services areavatlable to suppoit the course.

There mayv.be some other locaily‘,gequired data qié:hie’rﬁs that are needed for the local curriculum
management/tracking system that aren’t normally mcluded in the outline itself, such as . Ccourse
active’or mactive status, or multi- college district curriculum approval elements are examples of
this. ;

GENERAL CURRICULUM CONSIDERATIONS

Local Processes and Autonomy

Education Code §70902 arid Title 5 §55002 authorize the primary recommendatory power of
academic senates as the primary recommending faculty body in the area of curriculum. However,
district Boards of Trustees are the primary approving body, and the California Community
College Chancellor’s Office is tasked with ensuring compliance and chaptering locally approved
curriculum.

Course and Program Approval

For individual course approvals, the Chancellor’s Office can waive the requirement for statewide
approval through a certification process which attests to the fact that college curriculum
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committees, and their parent senates and Boards, are in compliance with standards set forth in
the Program and Course Approval Handbook, (CCCCO, current revision).

The Chancellor’s Office maintains the authority to approve new programs for degrees and
certificates, and course outlines of record must be submitted with program approval requests.

For more information about the development of certificates and degrees, as well as the
requirements for Chancellor’s Office program approval, refer to the Program and Course
Approval Handbook.

Program Review and Revising the Course Out!me 9 ‘;’li

The course outline plays a critical role in the on-going pubcess of program review, which is how
a college keeps its curriculum relevant and allocates its nesources appropnai;cly For the most
part, when a college has an effective comprehensive planting progess in Place; the results of
program reviews drive most other college decision making: 'I"hé course outling of recofﬂ isa
critical element of any program review process because it lay& the foundation for all learning
needs such as facilities, equipment, supplies, and staff, Addltlonal gmdance on the broader
subject of program review can be found in the ASCCC publlcatlons Pragram Review:
Developing a Faculty Driven Process (ASCCC, 1990; and Program Review: Séiting a Standard
(2009). 1t is important to remember that the rcqusrement for eyclical progmm and course
assessment and review does not come solely frara Title 5 of thc Educatlon Code. Itis also a
central requirement for remaining an accredited: mstltutzlon bjhthf: Accrediting Commission for
Comimunity and Junior Colleges.

i iy
A

CHANGES WHICH TRIGGER COURSE OUTLINE REVIEW

To streamling. ﬂle course apprm al process, 1t. should be recognized that nNot all changes in the
course outl{ne of record are of equal 1mpact reqyire fitll committee review. Full curriculum
committée review should apply only to those changes which require re-evaluation of criteria to
assure that, standards in Title 5 and thc Program and Course Approval Handbook continue to be
met. To that le, the Academic Senate suggests the following guidelines for curriculum
committee actlon on proposed course changes

Full Review by the Currlcuium Committee: Substantive Substantial

Changes
Full review means a complete analys1s of the entire course outline of record by the complete

curriculum committee and/a motion for approval by the full committee. The following
substantive substantial changes should trigger a full review:

* A major change in Catalog Description, Objectives, or Content which alters the need or
justification for the course or calls into question the ability of the course to meet
standards in Title 5 or the Program and Course Approval Handbook

A change in units and hours

A change in number of repetitions

A change in credit/noncredit status

A change in prerequisites, corequisites and advisories
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A change in modality, e.g. distance education (requires a separate review process)
Course delivery in a highly compressed time frame

Offering a course in experimental status

Determination of imminent need to initiate expedited approval

All proposals should be submitted with the written rationale for the change.

Approved on the Consent Agenda: Minor Changes

Changes which do not affect statutory or regulatory curriculum standards, but require judgment
of the extent to which this is true, can be placed on the consent,agenda for full committee vote. It
is recommended that a A prior review of these items should take place to-ensure that the course
changes are such that standards are not affected. At most colleges, this réview can be done by
division faculty or a technical review subcommittee of the ewrriculum cemmittee, but should not
be just an administrative review. Members of the full curnculum.gommittee are expected to read
the revised and previous course outlines and the accompanying tationale. Tliey may pu,]l the item
from the consent agenda for discussion if necessary. Othemloe, no comment is needed prior to a
full committee vote. -

It is recommended that the following minor changes % the.course outling ofrecord be approved
on the consent agenda as recommended either by vote of the division faculty or the technical
review subcommittee, or whatever vettlng prOCﬂs‘i is agreed apon by thecommiltee:
e A minor, non-substantive change,s n Catalo g Descnphon Objectives, or Content (see
above) .
e A change in coursenumber; (Wiﬂam college pohcfyj
e A changei incourse fifle =
. Add/flrop from an assoc1ate dcgree or c»&rtlﬁcai;e program (must continue to be of two
yedt ot less duration) ™ L
. 'Addfdrop from the associate degree genetal education list.

Again, a written rationale should accompany all proposed changes.

Information Item Only/No Action: Technical Changes

Some changes are technical in natiire and require no review other than that of curriculum
specialist and technicians.who assist faculty to make the changes in the official course outline of
record. Others are within the areas of the course outline for which a variety of methods are
permissible, provided thatthe course objectives are met and the course content covered.

It is recommended that the following changes be accepted as information items only, with no
action required, upon the advice of the division/departmental faculty or technical review
committee. Revised course outlines should be transmitted so that the course file an be kept up to

date.
o Non-substantial changes in term length (as long as the Carnegie relationship is

maintained)
o Changes in the Text and/or Instructional Materials
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¢ Changes in the sections on Methods of Instruction, Assignments, or Methods of
Evaluation (as long as these changes are minor, they continue to enable students to meet
objectives, they fully cover the stated content, and they would not trigger the need for a
separate review re-evaluation such as is required for ensuring regular effective contact in
distance education)

¢ Addition of a focus area to a special topics course.

CALIFORNIA’S EDUCATION SEGMENTS ROLES AND
STUDENTS "

The major public components of California’s educational’ segments pm» yﬁe a “ladder” of
educational opportunities for California’s citizens, which is not a singple | task. Not only do the
segments provide many differing types of connection points betweert each other, but they also
have a very wide variety of missions, some of which allgﬂ‘ﬁnd sﬂme of whﬂ:!a do not.

Articulation between the segments is an important cons1derat10n m the developmeut of
curriculum and especially the course outline of record, since this 15 the'document most heavily
relied on to establish articulation agreements. The  process of articulation means to transition, or
step from one rung of the learning ladder to another m “what is hoped to be.an organized manner.
This can be from high school directly to a univérsity or it can be a many-staged process such as
high school — work — noncredit — oommumty cqllcge fuur—}aar un1vers1ty post-graduate
university.

The five segments of education in Cahf(ﬂma include:

o K-12: Eiemantary, J.gmor:Mlddle School H1gh School, and Adult Education
¢ Community Colleges -

o Cdlifornia State University.

e .“University of California

e Private schools and universities

Examples of artiéu!aﬁon efforts inclpde Tech Prep, Career Pathways, and the CSU Lower
Division Transfer Phtggrn.

Course Identlflcatlon Numbering (C-ID) System and Associate Degrees
for Transfer

With the new mandate estabhshed by AB 1440 in 2010 for associate degrees for transfer (AA-T
and AS-T degrees), the Course Identification Numbering system (C-ID) has provided course
descriptors and numbers for all of the courses that currently are used in the Transfer Model
Curricula (TMC). C-ID identifies comparable courses and provides an independent number,
different from the control number assigned by the CCCCO, to those community college courses
that are commonly transferred to universities. That number is based on a course description
called a “descriptor” developed by faculty from the discipline in the CSU and community college
system. Colleges are required to submit their course outlines of record for approval if a course is
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to be included in an associate’s degree for transfer. Faculty should consider this system when
developing courses or revising them.

CSU/GE Breadth and IGETC

The California State University General Education-Breadth and the Intersegmental General
Education Transfer Curriculum are general education standards by which community college
students can fulfill the lower division general education requirements of these segments prior to
transfer. Individual courses are submitted for consideration by community colleges and reviewed
by committees consisting primarily of CSU and UC faculty. Course developers must be aware of
which features of this outline can assist in conveying the essential depth, breadth, quality, and
appropriateness of a course as they relate to these general sducation’ standa:r»ds

Courses can fail to receive approval for certification in a: genmal edqx:aﬁm area in both systems
for a variety of reasons. These include a failure to meet subject maatter requmants a
narrowness of focus, or simply a failure to demonstrate suﬂimcnt quality, cun:ency, and
completeness. : B

Detailed explanations for qualifying courses for CSU-GE or IGETC along Wlth the IGETC
Standards can be found on the ASSIST website (an assmt org) )

T
l

Contract Education and Community Service Offeﬁngs

Contract education and community service offerings do not collect state apportionment. Contract
education courses are funded by an ;:mplnyer or other'vontractor, while community service
offerings are sometimes fuily paid for hy the students taking the course. Title 5 makes provision
for these types of courses e be offered; they often do not come through local curriculum
processes and do not require Chancellor’s Office; approval. The one exception is Contract
Education-¢ourses where students receive college credit. If the students receive credit for the
course on their transcripts, regardlesss of the fact that the course is offered through contract
educstion, the course must be treated like any other credit course in terms of content, rigor and
approval of the course outline of record by the local curriculum committee. The term “noncredit”
is specifically reserved for those courses and programs defined in Title 5 §55002(c), and §55150-
§55155. Therefore, the term “not-fof-credit” is used to describe contract education and
community service offerings.
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‘A Academic Senate
E for California Community Colleges

LEADERSHIP. EMPOWERMENT. VOICE.

Executive Committee Agenda Item

SUBIECT: Chancellor’s Office Liaison Discussion Month: January | Year: 2017
Rem oV A i)
Attachment: NO
DESIRED OUTCOME: A liaison from the Chancellor’s Office will Urgent: NO
provide the Executive Committee with an Time Requested: 45 minutes
update of system-wide issues and projects.
CATEGORY: Discussion TYPE OF BOARD CONSIDERATION:
REQUESTED BY: Julie Bruno/fohn Stanskas Consent/Routine
First Reading
STAFF REVIEW® Julie Adamis 1 Action
L . Discussion/information | X

Please note: Staff will complete the grey areas.
BACKGROUND:

A Chancellor’s Office representative will bring items of interest regarding Chancellor’s Office
activities to the Executive Committee for information, updates, and discussion. No action will be
taken by the Executive Committee on any of these items.

1 staff will review your item and provide additional resources to inform the Executive Committee discussion.
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LEADERSHIP. EMPOWERMENT. VOICE.

Executive Committee Agenda Item

SUBJECT: Strong Workforce Recommendations: progress and next steps | Month: January I Year: 2017
temNo'V.B ' o
Attachment:

DESIRED OUTCOME: The Executive Committee will discuss the Urgent:

progress made and next steps in addressing the | Time Requested: 45 minutes
Strong Workforce Recommendations.

CATEGORY: Discussion TYPE OF BOARD CONSIDERATION:
REQUESTED BY: Ginni May Consent/Routine
First Reading
STAFF REVIENY. Julie Adams ke A i Action X
: g Discussion X

Please note: Staff will complete the grey areas.
BACKGROUND:

During the 2015-16 academic year, the Executive Committee agreed on assignments and set goals
for addressing the Strong Workforce Recommendations. Progress has been made. The goal of this
discussion item is to give the Executive Committee an opportunity to address the following in regard
to the Strong Workforce Recommendations:

e Discuss and share progress made

# Discuss questions and concerns where progress is siow

e Make adjustments to assignments as needed in order to continue progress

¢ (Consider next steps

Executive Committee members shall prepare for this agenda item by bringing the following:
¢ Committee priorities on Strong Workforce Recommendations and notes on progress
¢ Questions, comments, and/or concerns regarding current assignments
¢ Recommendations on changes needed to current assignments to improve progress

***The Strong Workforce Priorities are included on the committee priorities spreadsheet which can
be found on the ASCCC website.

1 Staff will review your item and provide additional resources to inform the Executive Committee discussion.
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LEADERSHIP, EMPOWERMENT. VOICE.
Executive Committee Agenda Item

SUBIJECT: Executive Committee Members Discussion Month: January | Year: 2017

ltem No: V- C.

Attachment: NO

DESIRED OUTCOME: The Executive Committee will discuss current Urgent: NO
workload challenges and determine priorities. | Time Requested: 45 minutes
CATEGORY: Discussion TYPE OF BOARD CONSIDERATION:
REQUESTED BY: 1. Bruno Consent/Routine
First Reading
STAFF REVIEW® Julie Adams Action
Discussion X

Please note: Staff will complete the grey areas.
BACKGROUND:

In recent years, the work of the ASCCC has expanded in scope and complexity. With this expansion,
the Executive Committee members are considerably busier with continued demand on time and
resources. Resolutions adopted by delegates direct the work of the ASCCC and remain a priority for
the Executive Committee. Additional issues often arise that are not captured in resolutions and
often demand immediate attention and effort. It can be difficult to determine the importance of
such issues within the normal scope of work. Therefore, it would be helpful to establish criteria to
assist members in determining priorities as well as identifying areas that may be handled by faculty
experts in the field.

During this agenda item, members will discuss how to prioritize work, determine levels of
engagement for Executive committee members as well as to share the work with others outside of
the board, and create or maintain a sense of work life balance.

*** The most current Committee Priorities spreadsheet can be found on the ASCCC website.

* Staff will review your item and provide additional resources to inform the Executive Committee discussion.
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LEADERSHIP. EMPOWERMENT. VOQICE.

Executive Committee Agenda Item

SUBJECT: Update on Common Assessment Initiative Month: January | Year: 2017

Item No: V. D.

Attachment: NO

DESIRED OUTCOME: The Executive Committee will be updated on Urgent: NO

the status of the Common Assessment Initiative | Time Requested: 15 minutes
to ensure consistent messaging to the field.

CATEGORY: Discussion TYPE OF BOARD CONSIDERATION:
REQUESTED BY: Craig Rutan Consent/Routine
First Reading
| STAFF REVIEWY, Julie Adams i Action
Discussion X

Please note: Staff wifl Eompleté the grey areas.

BACKGROUND: Since the delay in release of the Common Assessment that was announced in
August, the Academic Senate, California Community Colleges Technology Center, and the
Chancellor’s Office have been discussing what needs to happen to ensure that the project is on track
for completion. During the last few months, additional project management and psychometric staff
has been brought on to help with the project. Currently, there is ongoing work to determine what
components the project must develop, what the current stage of development for each of those
components are, what information the test will produce beyond a placement recommendation, and
a timeline based upon these items. The most recent meeting with the Academic Senate, CAl project
staff, and the Chancellor’s Office was on December 15, 2016.

! staff will review your item and provide additional resources to inform the Executive Committee discussion.
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LEADERSHIP, EMPOWERMENT. VOICE.

Executive Committee Agenda Item

SUBJECT: AB 1985: Advanced Placement Examination Course Credit Month: January | Year: 2017
Policy for the California Community Colleges | ltem No' V. E,
Attachment: Yes - Forthcoming
DESIRED OUTCOME: The Executive Committee will consider the Urgent:
creation, adoption, and implementation of a Time Requested: 15 minutes

policy on Advanced Placement Examination
course credit for the California Community

Colleges.
CATEGORY: Discussion TYPE OF BOARD CONSIDERATION:
REQUESTED BY: Ginni May Consent/Routine
First Reading
'STAFF REVIEW!: Julie Adams Action
Discussion X

Please note: Staff will complete the grey areas.
BACKGROUND:

On September 23, Governor Brown signed AB 1985 Advanced Placement Credit into law {Ed Code §79500).
Beginning January 1, 2017, the office of the Chancellor of the California Community Colleges in collaboration
with the Academic Senate for California Community Colleges is required to begin development of, and
require each community college district to begin adoption and implementation of, a uniform policy to award
a student who passes a College Board Advanced Placement {AP) examination course credit for certain
requirements in a course with subject matter similar to that of the AP examination. Each community college
is required to post the most recent AP credit policy on its Internet Web site. If such a policy is not
implemented for the entering class in the fall 2017 academic term, the California Community Colieges must
adopt and implement, commencing with the 2017-18 academic year, the AP policy adopted by the California
State University, the California State University General Education Advance Placement List {CSU GE AP List).
{Link to AB 1985 http://www.legtrack.com/bills/leginfo.public.ca.gov/pub/15-16/bill/asm/ab 1951-
2000/ab 1985 bill 20160923 chaptered.htm)

A survey was sent to Academic Senate Presidents, Articulation Officers, and CIOs seeking feedback on current
practice in the California community colleges in regard to AP Credit. The survey concluded in December 2016.
The Academic Senate for California Community Colleges and the California Community Colleges Chancellor’s
Office will develop language for a uniform policy for awarding course credit for AP Examination. The
information in this survey will help to inform the policy language.

! Staff will review your item and provide additional resources to inform the Executive Committee discussion.
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Executive Committee Agenda Item

SUBJECT: ASCCC Budget Performance

Month: January | Year: 2017

Rem o, V.F

Attachment: YES

DESIRED OUTCOME:

The Executive Committee will be updated on
the budget performance for the second quarter

Urgent: NO

Time Requested:

CATEGORY: Discussion TYPE OF BOARD CONSIDERATION:
REQUESTED BY: Julie Adams/John Freitas Consent/Routine
First Reading
STAFF REVIEWL: Julie Adams Action
| Information/Discussion X

Please note: Staff will complete the grey areas.

BACKGROUND:

The Executive Committee will be updated on the second quarter budget performance and other
financial activities. The fiduciary duties of the Executive Committee and the respective roles and
responsibilities of the Executive Committee, Budget Committee, and Executive Director regarding
budgetary oversight and the fiscal health of the ASCCC will be revisited and discussed. Executive
Committee members should review the Accounting Policies and Accounting Procedures:

http://asccc.org/sites/default/files/AccountingPoliciesApprovedAugust2011.doc

http://asccc.org/sites/default/files/Accounting%20ProceduresOct%202012.doc

Please note that the Accounting Procedures are still being updated and will be on the February
Agenda for consideration for approval.

1 staff will review your item and provide additional resources to inform the Executive Committee discussion,
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BOARDSOURCE*

Building Effective Nonprofit Boards

Fiduciary Responsibilities of Board Members

One of the main responsibilities of board members is to maintain financial accountability of their
organization. Board members act as trustees of the organization’s assets and must exercise due
diligence to oversee that the organization is well-managed and that its financial situation remains
sound. Here is an outline on how board members can fulfill their role as fiduciaries.

What does fiduciary mean?

Fiduciary duty requires board members to stay objective, unselfish, responsible, honest,
trustworthy, and efficient. Board members, as stewards of public trust, must always act for the
good of the organization, rather than for the benefit of themselves. They nced to exercise
reasonable care in all decision making, without placing the organization under unnecessary risk.

Understanding of financial basics

Not every board member can be a financial wizard. Every board member, however, needs to be a
financial inquisitor. It is essential to understand basic terminology, be able to read financial
statements and judge their soundness, and have the capacity to recognize warmning signs that
might indicate a change in the overall health of the organization. If a board member does not
understand something, he or she must be willing to find out the answer.

Specific questions board members should ask:

Is our financial plan consistent with our strategic plan?

Is our cash flow projected to be adequate?

Do we have sufficient reserves?

Are any specific expense areas rising faster than their sources of income?

Are we regularly comparing our financial activity with what we have budgeted?

Are our expenses appropriate?

Do we have the appropriate checks and balances to prevent errors, fraud, and abuse?
Are we meeting guidelines and requirements set by our funders?

{Questions adapted from The Financial Responsibilities of Nonpraofit Boards by Andrew Lang.)

Setting up and monitoring key financial indicators

Having the proper tools to monitor and evaluate financial performance strengthens the board’s
capacity to judge the health of the organization. Board members need to agree on general
guidelines and standards to measure the effectiveness of organizational accomplishments.
Appropriate policies must be in place to guide management and board decision making.

1328 L Street, NW + Suite 9500 - Washington, DC 20036-5114 - 202-452-6262 - Fax 202-452-
6299 » www.bocardsource.,org
© 2010 PoardSource®



Ensuring adequate control mechanisms

Control mechanisms are not intended to detect fraud but rather to prevent it. Ensuring clarity in
job descriptions and responsibilities; defining financial and accounting procedures (signing
checks, handling of cash, approving expenses, outlining parameters for credit card usage);
managing potential conflicts of interest with a clear policy; and requesting regular external audits
are all manifestations of fiduciary responsibility.

Approving the budget

The budget creates the framework for program management and overall administrative decisions.
The annual budget approval process helps curb any tendency for the board to micromanage.
Securing necessary funding is part of a viable budget. Examining financial statements regularly,
comparing actuai figures to the projected ones, ailows the board to verify that the general
guidelines stay on track. The board should question any major variances.

Overseeing the organization’s legal obligations

The board verifies that all filing requirements and tax obligations are completed. The
organization must fill out Form 990 completely and file it on time. It must regularly withhold
and pay employment taxes. To avoid intermediate sanctions, the board must document and
justify its executive compensation and any financial transactions.

References

» Lang, Andrew S. Financial Responsibilities of Nonprofit Boards. BoardSource, 2003.
Available at www.boardsource.org or by calling 800-883-6262.

o Ober/Kaler, attorneys at law. The Nonprofit Legal Landscape. BoardSource, 2005. Available
at www.boardsource.org or by calling 800-883-6262.

® 2010 BoardSource® Page 2 of 2
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Accreditation and Assessment Committee
Monday October 24%, 2016

Members Present: S. Foster, L. Marchand, V. Martin, Z. O’Connor, C. Rutan, D. Wanner

Meeting called to order at 4:34 PM

1.

Approval of Minutes from 9/24/2016: Minutes from the September 24® meeting were
approved by consensus. C. Rutan will post approved minutes to the ASCCC Website and send
them in for inclusion in the late November Executive Committee meeting packet.

Revised AAC Charge: The committee discussed the proposed changes to the committee charge,
including changing the name of the committee to the Accreditation Committee, The revised
charge was approved with minor edits provided by D. Wanner. C. Rutan will submit the revised
charge to the Executive Committee for consideration.

Update on ASCCC Executive Committce to NACIQI about ACCJC: The committee
reviewed the letter to NACIQI about ACCJIC that was approved by the Executive Committee at
their October meeting. C. Rutan also reported that there is a resolution up for adoption at the Fall
Plenary Session that would authorize ASCCC to send a representative (likely the ASCCC
President) to the NACIQI hearing about ACCJC in February.

Update CEO Accreditation Workgroups: The committee was provided an update on the
continuing conversations between Workgroup I and ACCJIC. The two continue to meet about
once a month to address the recommendations submitted to ACCJC in the spring. The
discussions have been described as positive, but the workgroup members are hoping to see more
action from the commission. The most recent meeting included a discussion of new 18 month
follow up report action that has been given to so many colleges in the last year. There will be a
panel on Workgroups I and II during the Fall Plenary Session.

Warren Bill on Accreditation and ACCJC Analysis: The committee reviewed the current
language in the Warren Bill and the analysis provided by CRAC that was distributed by ACCJC.
Committee members were asked to watch for updates on the legislation, but told that action was
not expected until the new year. ACCJC has expressed concern that the bill, in its current form,
would fundamentally change the regional accreditation process and shift to a more centralized
federal model. A breakout on this topic may need to be added to the Accreditation Institute.

Review of Draft Accreditation Institution Program: The committee was presented with the
first draft of the Accreditation Institute program that was developed at the September 24%
meeting. C. Rutan let the committee know that the Executive Committee would provide input on
the draft program and may want to change the breakouts, general sessions, and/or the institute
theme. If there are significant changes, the committee will have to adjust the program during the
November meeting, The program with presenters and descriptions must be sent in by mid-
December to be approved at the January Executive Committee meeting.



7. ACCJC Participation at Accreditation Institute: The committee discussed whether inviting
ACCIC to participate in the Accreditation Institute would be a good idea. The consensus was
that the attendees would benefit from being able to ask questions of representatives from the
commission and that they should be invited to participate. C. Rutan will share the committee’s
thoughts with the Executive Committee while presenting the Accreditation Institute program.

Meeting was adjourned at 5:02 PM
Respectfully Submitted,
Craig Rutan

Approved December 14, 2016
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CURRICULUM COMMITTEE
Date: 15 November 2016
8:30 AM - 10:00 AM

MINUTES

Members Present: Dolores Davison (chair), Randy Beach, Michael Bowen, Karen Daar, Michelle
Sampat, Michael Wyly
Members Absent: Dorothy Hendrix (excused), Bernard McFadden

Meeting called to order at 8:33am

L Discussion items, with action as needed
a. Curriculum Regionals Debrief:
i. Suggestions for spring regionals:

a. There may be a day-long noncredit summit. Spring regionals may also be
held this year. March 31% and April 1% are tentative dates for the
noncredit summit and/or spring regionals.

b. The new PCAH was suggested as a focus for the spring regionals. The
submission guidelines were sent to curriculum specialists for editing.
The PCAH and submission guidelines should be released this December.

ii. Possible plenary topics: CTE and Curriculum, Dual Enrollment, C-ID, Local

Certification and Local Curriculum Approval Processes, and Zero Textbook Cost

Degrees, were some suggestions. Let Dolores know if there are any other ideas.

b. Curriculum Paper on Course Outlines of Record
i. Timelines for submission for January Exec Agenda: Dolores will get a draft out
by November 28%. A draft version will be sent to Exec by December 14t

Appendices will include model CORs for credit and noncredit courses.

ii. Issue with charts and tables: These were updated.
¢. Curriculum Statewide Regional Workgroups on Effective Practices
L Participation: Curriculum Chairs, CIOs, Sector Navigators, and Deputy Sector
Navigators
ii. Plans going forward:

a. Merritt College will be hosting a workshop in the north. LACCD will be
meeting together as a district in the south. Other regional or multi-
district workshops will be offered as well.

b. Dolores and Virginia Guleff will do a train the trainer session. Trainers
will then go out to colleges and provide support in regards to effective
curriculum practices.

c. These visits will take place over the course of the spring semester with a
report out at the Curriculum Institute.




d. Curriculum Institute — 12-15 July 2017 in Riverside
i. All members expected to attend and present: Registration and hotel if you are
farther than 30 miles from the conference are covered. Members will facilitate
and present at breakouts.
ii. Anticipating 700 people in attendance this year
iii. Will need to begin planning with first draft of agenda due in February
1. Breakout topics: Dolores will be creating a matrix including recurring
topics. We will likely need 9-10 breakouts per session
2. General sessions: Chancellor’s Office Updates,
3. Strands: Strands for administrators, curriculum chairs, and curriculum
specialists
4. Themes: Let Dolores know if you have any good ideas.
e. Meeting Schedule
i. 6 December, 8:30 - 10am: Review COR paper. Discuss Spring Regionals.
fi. 17 January, 8:30 - 10am: Plenary
ifi. 25 February, 10-3, Mt. SAC
iv. 21 March, 8:30 - 10am
v. 18 April, 8:30 — 10am
vi. 6May, 10-3, Los Angeles Valley
1L Announcements
a. Upcoming Events:
i. Formerly Incarcerated Students regionals 18 and 19 November
ii. Executive Committee Meeting — 30 November, Hilton Waterfront, Huntington

Beach
iii. Contexualized Learning Regionals — 2 and 3 December, Skyline and Palomar

b. Other announcements?

M. Meeting adjourned 9:22am
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Educational Policies Committee
November 9, 2016
3:00 pm — 4:00 pm

CCC Confer
Dial your telephone conference line: 1-913-312-3202%
Presenter Passcode: 9792445
Participant Passcode: 835850
*Toll free number available: 1-888-886-3951

MINUTES

Members Present: Ginni May, Randy Beach, Donna Greene, Catherine McKay, Michael Flores,
Andrea Devitt, Saleem Moinuddin, LillianBatista-Edwards

1. Select note taker — G. May
2. Approval of Agenda — approved by consensus
3. Approval of minutes — done by email

4. Paper Outline — Effective Practices for Educational Program Development
a. Finalized Outline based on recommendations from ASCCC Executive Committee
b. Assigned sections for initial writing of draft
c. Confirmed timeline to complete paper:
e Final Draft to Exec February 24
e First Draft to Exec January 27
¢ First rough draft for discussion January 11
* Section drafts due to G. May December 16
Section drafts will be written in a word document using Times New Roman, 12 font, 1-inch
margins, single space and no other formatting—If writers fall behind schedule, let G. May know
immediately so that these sections can be completed on time.

5. AB 1985 Overview — G. May went over the requirements of AB 1985 and shared the draft
survey to go out to the senate body regarding creating a state wide policy on awarding General
Education credit for those that receive passing scores on College Board Advanced Placement
Exams. The California Community Colleges Chancellor’s Office is to work with the Academic
Senate for California Community Colleges to create a uniform policy for the California
Community Colleges in awarding AP credit for GE courses to be in place by fall 2017. If such a
policy is not created, then the California Community Colleges are to use the same policy that is
used by the California State University.



6. Futurec Meetings:

e  Wednesday, December 14, 3:00-4:00 — CCC Confer
Wednesday, January 11, ~10:30-3:30 — Sacramento
Wednesday, February 22, 3:00 pm-4:00 pm — CCC Confer
Wednesday, March 22, 3:00 pm-4:00 pm — CCC Confer
In person March 11--If needed
Wednesday, April 12, 3:00 pm-4:00 pm — CCC Confer

7. Future ASCCC Events (not all events are listed):

ASCCC Area A, B Meetings, March 24

ASCCC Area C, D Meetings, March 25

ASCCC 2017 Spring Plenary Session, April 20-22, San Mateo
ASCCC 2017 CTE Leadership Institute, May 5-6, San Jose
ASCCC Faculty Leadership Institute, June 15-17, Sacramento
ASCCC Curriculum Institute, July 12-15, Riverside

ASCCC Events
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LEADERSHIP.

Date: November 21, 2016

Time: 3:15pmto 4:15pm

Meeting: Standards and Practices Committee
Chair: John Freitas

Academic Senate
for California Community Colleges

EMPOWERMENT
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Attendance: John Freitas, Eve Adler, Sam Foster, Julie Adams, Eric Narveson, Christina Johannsen

Recorder: Eve Adler

TOPIC DISCUSSION DISPOSITION
I Call to Order and Adoption of Agenda adopted.
the Agenda
Il Approval of November 7 Approved with Correction
minutes to resolution 10.01 Fall 13

John will follow up with the
Chancellor’s office.

1. Exemplary Program Award
application norming session

Indicators of overall
program success, evidence
showing need and
innovation, demonstrated
collaboration, evidence of
program supporting your
college’s mission
statement, how this
program could be a model
for other CCs were normed
for College A.

There will be 2 other sets
of awards that will need to
be reviewed.

ACTION: Download scores
and send to Tonya in the
ASCCC Office by December
1st,

IV, Winter/Spring MQ and
equivalency workshops
{partner with IEPI)

a. Possible tentative dates
—March 9 and 10 (first
choice), February 23
and 24 {alternative
choice)

b. Report on initial

Workshops will occur on
March 9" and 10th. will
build upon what was done
in the Fall. A broader
audience of groups from
each college wili
participate. Will be
discussed on November
28 with the workgroup

ACTION: John will work on
a formal request for
partnership with IEPI. Will
be discussed further at the
December 5" S&P meeting.




coordination efforts
with IEPI
c. Topics to cover and

before planning will occur
in the S&P committee.

next steps
V. Disciplines List — There was discussion and ACTION: A new proposal
Communication Studies opposition to the will need to be submitted
update Communication Studies to John and Julie. Rationale
proposai at the Fall Plenary. | including why specific
Concerns were raised degree titles are being
about the proposal needing | used. A hearing will take
ta be as inclusive as place at Spring 2017
possible. Plenary.
The allowable degree title
will change. A suggested
edit is that “Strategic
Communication” should
replace “Speech
Communication.”
Workgroup tasked with The workgroup will meet
Vi, Chancellor's Office MQ task addressing the Strong again in November and
force update Workforce December.
recommendations about
qualified CTE instructors:
MQs, equivalency
processes, mentorship, etc.
Vil Assigned Resolutions and 10.01 F13 (adding recency | ACTION: For resolution

Strong Workforce
Recommendations
i. Resolutions —
10.01 510, 10.02
510, 10.03 510,
10.12 511, 10.01
F13, 10.02 516
ii. Strong Workforce
recommendations
—13{a}, 14(a},
14{e), 14{f)

to all MQs} was discussed
with legal representatives.
Title V would need to be
changed to add recency to
the Disciplines List.
Regulating and governing
bodies already require
recency. Districts have the
option of crafting higher
levels of qualification than
are adopted by the state.

10.02 510 (Disciplines not
requiring a Master’s
Degree) addressed a
concern about faculty who
had a Master’s degree not
in the discipline with 2
years of experience.

10.01 F13, John will draft a
paragraph basically stating
the resolution is not
feasible because it requires
regulatory changes that can
be handled locally through
the recruitment and
selection processes. He will
share this with the draft
with the S&P committee.

ACTION: 10.02 S10 was
addressed. Already states
any bachelor's degree or
higher with 2 years of
professional experience.
John will write something




1012511

Strong Workforce
Recommendations

stating this has already
addressed.

ACTION: John will call his
contact about 10.12 511

All the resclutions from
2010 - 11 are on hold until
further notice.

ACTION: Send John any
input you may have about
faculty mentorship

a, Next meeting —
December 5, 3:00

b. Contextualized Teaching
and Learning Regional

Vil Awards Deadlines
a. Hayward — applications
due December 23, 2016;
selections due January 20,
2017
b. Diversity — applications
due February 3, 2017;
selection due March 6,
2017
IX. ltems for Future Agendas
a. Norms/expectations for
Chancellor’s Office
liaisons to ASCCC b. How do we make sure
b. Disciplines List Revision we have buy in from
Process update Discipline faculty?
c. Possibly named after
Bryce Harris.
€. Possible new award for
administrators
d. Election protocols ACTION: Need to add
publication guidelines to
future agendas.
ACTION: On Monday,
X. Announcements January 9™, there will be an

in person meeting from
10am to 3pm at the ASCCC
office. Begin making travel
reservations,




Meetings — December 2, 3

c. SLO Symposium —
February 3, North Orange
County CCD

d. Faculty Hiring Regional
Meetings — February 10,
11

e. Accreditation Institute —
February 17-18, Napa

4:.01pm
Xl. Adjournment
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CalPASS-Plus Advisory Board Meeting Report
December 7, 2016
John Freitas

The meeting agenda is attached.

1. Student Athletics Dashboard

o Arepresentative of the CCC Athletics Association {CCCAA) opened with an
introduction to the problem — student athletes are not earning the credits
needed to complete a certificate, degree, or to transfer.

© A new Student Athletics Dashboard that shows persistence and completion
metrics at all colleges was demonstrated. It is password protected, and anyone
with access can see data from every college.

o There are “rankings” of the top ten colleges that exceed the state average on
completion metrics, at the request of the Athletic Directors. The stated
purposes is to highlight which coileges are “bright spots.” The assumption is that
athletic directors at colleges where athletes are struggling will contact the ADs at
the “bright spot” colleges to find out what is working well for them.

2. Workforce Programs and Use of LaunchBoard (If you don’t have LaunchBoard access
yet, go to
https://www.calpassplus.org/user/login.aspx?ReturnUrl=%2fLaunchBoard%2fSWP.aspx
to request it.)

o Vice Chancellor Van Ton-Quinlivan opened by stating the importance of the
LaunchBoard Strong Workforce Program metrics as a tool for monitoring the
progress towards meeting the goals of the Strong Workforce Program, and as a
tool for colleges to use for their planning purposes.

o The Strong Workforce LaunchBoard was demonstrated. The nine metrics are:
number of enrollments, number of students who got a degree or certificate,
number of students who transferred, employed 2 quarters after exit, employed 4
quarters after exit, job closely related to field of study, median earnings 2
quarters after exit, median change in earnings, attained a living wage.

o The metrics are presented in graphical form in order that longitudinal trends can
be seen more clearly.

o Data filters include sectors, TOP code, all programs, regions, colleges, program,
and academic year.

3. Leveraging Cal-PASS Plus to Enhance Student Experience
o Adiscussion was had about how the Cal-PASS Plus resources could be made into
a student-facing set of resources to help students plan for their futures.
Concerns expressed included how well students would understand how to use
the information without counseling, and at a higher level, how it would be
determined what would be useful to students.



o There were also ideas expressed about using the Technology Initiative resources,
such as online counseling from OEI, and the resources developed through the
Educational Planning Initiative.

o The consensus was that research will need to be done to determine what
direction to take this idea.

4. Governor’s Innovation Awards and College Promise Grants
o A presentation was made on the role that Cal-PASS Plus is playing in partnering
with colleges and/or districts in applying for Governor’s Innovation Awards and
College Promise Grants (AB 1741 grants).
o Currently, they are working with the following institutions/projects at various
levels to help them obtain these awards:
= Bakersfield College — 12* grade to 13" grade transitions
* Riverside CCD — Foster Youth Success
= San Francisco — Bridge to Success
= Los Angeles College Promise
= Qakland College Promise

5. Foster Youth Dashboard and Research
o The new Foster Youth Dashboard was presented.
o ldentifies key milestones for Foster Youth success, such as GPA and financial aid
awarded, among others.
o Provides benchmarking of foster youth against general student population and
allows for identification of “bright spots,” similar to the Student Athletics
Dashboard.



VI.

VII.

VIII.

AGENDA
Cal-PASS Plus Advisory Board Meeting

Wednesday, December 7 2016
11:00 a.m. to 2:00 p.m.
Sacramento Public Library - West Meeting Room
828 | St, Sacramento, CA 95814
Cedi McCorkie 916-498-8980
Parking Information Attached

Introductions Matt Wetstein
Segment Updates All

e UC, CSU, CC, Private/Independents

Student Athletics Dashboard Kathy Hart

¢ Accreditation Ken Sorey

o Equity Planning

e Program Improvement

Workforce Programs and Use of the LaunchBoard Anthony Dalton

« $200M Strong Workforce Funding

Employment Outcomes
Supply and Demand
Benchmarking and Program Improvement

Leveraging Cal-PASS Plus to Enhance Student Experience  Jim Lanich

Pathway Mapping Ken Sorey
Wage and Employment Outcomes

Choosing Programs

Early Warning/Alert Systems

Student Facing Apps

Governor’'s Innovation Awards and College Promise Grants  Ken Sorey
e Where we are plugged in to date

Other opportunities to support efforts

Foster Youth Dashboard and Research Ken Sorey
» Bright Spots and Benchmarking

Predictive Analytics for FY Success
Next steps --- Qualitative Research and Framework

Update on Attendance/Truancy Data Pilot Anthony Dalton



There are several options for parking around the Central Library:

I STREET | <t— ONE WAY )
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J STREET { ONE WAY —> )

= Street parking. There is metered street parking on most streets near the library, with either a 1-hour or
2-hour limit for most spaces. Parking in these spaces is free after 6 p.m. Monday through Saturday, and
all day on Sunday.

» Parking garage behind library. To reach this garage, turn ieft off of j Street into the aliey between 8th
and 9th streets.

s City Hall Garage. Located on the eastern side of Cesar Chavez Park across from the library, the City Hall
Garage can be entered from | Street between 10™ and 11™ streets.

« Other parking options. The City of Sacramento offers a Parking Lot and Garage Rates page with various
downtown parking options, including an area map that may be downloaded.
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Report of FACCC Board Meeting, November 18, 2016
John Freitas

| attended the November 18 meeting of the FACCC Board at Chaffey College. Below is my
summary of the important discussions.

Executive Director’s Report
Jonathan Lightman provided his Executive Director’s report and highlighted the following:

* He noted the DSPS and EOPS concerns about the ASCCC resolutions around moving MQs
out of Title 5. He then thanked me and Julie Bruno in absentia for attending the
morning session of the EOPS conference on November 10 in Monterey.

® CCCAOE/CTE — He noted that there isn’t a “grand political coalition” around CTE. He
suggested that a COFO-like organization for CTE could be useful. He envisioned it
including organizations with an interest in CTE, such as the ASCCC, CCCCIO, CCCAOE (for
example.

AAUP Liaison Report —the AAUP liaison expressed that AAUP has concerns about pathways
programs that are springing up. In particular, there are concerns that these programs are
“dumbing down” curriculum with fewer writing assignments, standardized grading rubrics, and
so forth.

FACCC Blog — FACCC has started a blog. Jonathan encouraged the board members to
contribute to the FACCC blog. He also encourages the ASCCC and SSCCC to be contributors.

Upcoming Events (http://www.faccc.org/events/)

e FACCC Policy Forum on January 20 at Chabot College — The ASCCC is invited to have a
representative participate on the panel.

e FACCC Advocacy and Policy Conference, March 5-6 in Sacramento — there were
discussions about how the presidential election results will impact the agenda for the
conference.

e Veteran's Summit, March 9-10 in Sacramento — concerns were expressed that the
Chancelior’s Office is losing interest in veteran’s issues.

FACCC Legislator of the Year — Assemblymember Kevin McCarty

FACCC Legislative Staffer of the Year — Monica...?

FACCC Legislative Priorities for 2017
The FACCC Board established the following legislative priorities for 2017:
» Pursue a legislative resolution on faculty to establish as a statement of legislative
priority. This could act as a vehicle to move forward with efforts that have been
stymied, such as part-time faculty office hours and pay equity.




¢ Reintroducing AB 2017 (student mental health), which was vetoed by the governor
because there was no funding.
e Legislation to mitigate the effects of the establishment of academic progress standards
for students receiving BOG waivers.
Some members of the board also discussed pursuing eliminating the 67% limit on part-time
faculty load, presumably to allow part-time faculty to teach the same loads as full-time faculty.
This was not adopted as a legislative priority, and it’s not clear if this ever will be.

Issue Discussions
The board then engaged in an open discussion about a variety of issues. Among the issues
discussed were:

o Student needs — there was a discussion about legislators looking at student
homelessness and food insecurity, and other social justice matters, as student equity
matters.

e Accreditation — The AB 404 accreditation survey responses were discussed. | noted the
incongruity between the likert scale responses and the written comments from local
senate leaders, which suggested that respondents misunderstood what was being
asked.

¢ Election analysis — The board discussed sending a letter from FACCC to all faculty
regarding the presidential election as a means to provide encouragement to the faculty.
The election results of FACCC-endorsed initiatives and FACCC-endorsed statewide
candidates were discussed.

Jonathan noted that FACCC should consider developing an inventory of matters (issues,
policies, etc.) that could be affected by the federal election results.
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Welcome, Introductions, Travel Forms, CCCCO Update (Michael R. Quiaoit)

CCCCO Update

»  Patty Falero briefly discussed the Travel Reimbursement process and handed out forms to
members who needed them.
«  Staffing - New Chancellor of Eloy Ortiz Oakley will start on December 19", 2016.

*  Student Services is still without a Vice Chancellor. The Chancellor's Office will wait for the
new Chancellor to come on board to hire a new Vice Chancellor. SSSP has been reporting to
Pam Walker in the interim.

«  Michael provided an update to last meeting’s Action ltems:

Chancelior's Office sent out memo to colleges regarding 2016-17 555P Plain aind Budget

o
expectations

o Chris Graillat shared with CAl Noncredit issues

o Chris Graillat informed both VC and Deans of Noncredit issues

o Michael sent Patricia Donohue of CCCApply the Noncredit Survey PPT

e} Residency guidance to CCCApply for Elias Regalado is that it should be asked by both

credit and noncredit. Chancellor's Office is meeting with Legal and Elias to formally
opine on the issue
*  The Distance Education and Education Technology Advisory Committee (DEETAC) would like a
representative from NSSSPAC to serve on their committee. Please contact Vaniethia Hubbard
or Michael R. Quiaocit if you are interested in being the NSSSPAC representative.
«  Rhonda Mohr joined the meeting in the afternoon and provided the following update on
Integrated Planning efforts:
o Chancellor's Office team looking at either combining the plans or starting from scratch;
the team is leaning toward starting from scratch
Focusing on only what Education Code and regulations require
Possibly broader guidelines on allowable expenditures
A draft will be developed by 12/1
The goal is to release the new template in February 2017
Possibly a May deadline for submittal of plan
The group shared that the existing plans forces collaboration at the campus
Vaniethia wanted assurances from Rhonda that noncredit issues would be discussed in
the development of the new template

0 0 0 0 0 O

Noncredit Progress Indicator Discussion (Vaniethia Hubbard)
*  Vaniethia handed out the BOG Proposed Revisions to Title 5 adding the “SP” indicator to the
Academic Record Symbols and Grade Point Average section

= “SP” stands for Satisfactory Progress towards compietion of the course (Used for noncredit
courses only and is not supplanted by any other symbol)

*  The symbol can be used 30 days after 09.25.16
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* It took approximately 10 years to get this symbol approved

*  North Orange CCD is using this at the local level, but not submitting in MIS file to the state
{Banner SIS); Mt. San Antonio is using locally and submitting in MIS file to state; San Diego is
not grading

* It should be an ACCE discussion on whether the use of the “SP” symbol is optional v.
mandatory

*  Adiscussion is needed to determine optional v. mandatory as submission to the state can
show others than noncredit student progress, but not complete.

* CCCis an open education system and noncredit cannot be evaluated the same way as credit
*  |EPI should be involved for a statewide training for using “SP” as the indicator

*  Use of “SP” will be valuable for data collection for noncredit population — Gary Adams at
CCCCO would be interested

*  How will use of “SP” indictor impact the FA scorecard?

Noncredit Performance Measures Workgroup Update (Vaniethia Hubbard)

= Guidelines for noncredit grew
= Additional success measures were added for noncredit

Launchpad Adult Education Tab Update (Vaniethia Hubbard)

Team is working with Kathy Booth from WestEd

The SSSP data needs to be cleaned

“SP” indicator will show success rate of students

Database will be made available to view CTE program effectiveness
Scorecard does not include COCP — not just credit CTE certificates
Be sure noncredit MIS submissions are accurate

Have an MIS liaison

Chancellor’s Office Action Items:

-

Can Chancellor's Office have a governmental liaison attend the Spring ACCE Conference?

Stakeholder Updates

*  No stakeholder updates at this time

Survey Results from SE/SSSP All Directors Training (Ajani Byrd)

-

Goal: Wanted to know how we did, but also where improvements could be made moving
forward.

Logical model survey administered though Survey Monkey utilizing Likert scale and short
response questions.

48 Total Questions
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151/373 = 40% Response Rate
Overall, general sessions were received well

Attendees valued the new format with New/Seasoned Directors; though there is room for
improvement for session topics

Regional sessions were a good addition to the conference.
Sending out a survey to the field asking for topic suggestions in advance

Thinking about other ways we ¢an group colleges other than region. {e.g., FTE, similar challenge
areas or populations)

If possible, separating trainings into separate conferences (i.e.,, New and Seasoned) so more in-
depth attention can happen with both types of audiences.

Noncredit Program Evaluation for SE and SSSP (Group}

Noncredit students will need to access CCID # from CCCApply to use CAl
Performed an informal survey to ACCE members

Chris and Vanietha also sent out a formal survey to all institutions

Does a paper application process comply with all residency or Title 9 regulations?

Vanietha share a PPT with the group with the results of the survey {PPT will be an attachment to
the email)

Chancellor’s Office Action ltems:

Michael will send the survey PPT to Pat Donochue (Product Manager — CAl)
Chris or Michael will check with Elias Regalado regarding the intent behind his residency
guidance to CCCApply

Making Noncredit More Visible Discussion (Group)

Plan a noncredit summit in Spring of 2017

Need a noncredit advocate at the Chancellor's Office (Chris Graillat and Chantee Guiney)
Possibly align with Strong Workforce regions

Need noncredit representation at all statewide groups

Direct communication from the Chancellor's Office when an issue impacts noncredit community
Possibly a separate SSSP Handbook

Update “Noncredit At-a-Glance” by ACCE and Academic Senate

Need more support from the Chancellor's Office

Need better connection to AEBG

Utilize the PLN as a communication vehicle for online training

Talk with Kirstin Corbin about BSI impact on noncredit

Chancellor’s Office Action Items:
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* Chancellor's Office needs to be visible in embracing noncredit as a part of the CCC mission
*  Chancellor's Office needs to understand the noncredit is an integral part of the CCC mission

* Consistently utilize noncredit resources before communicating out to field

Wrap Up, Action ltems, Next Meeting
* Next meeting is scheduled for February 8" 2017.
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| patty Falero | Chancellor's Office | Support [ 1P

Welcome, Introductions, Travel Forms, CCCCO Update (Rhonda Mohr, Michael
Quiaoitkirster-CorbinJanetkulton)
CCCCO Update

o _ Patty Falero briefly discussed travel procedures and forms

= Staffing - New Chancellor of Eloy Ortiz Oakley will start on December 19*, 2016.

e The Distance Education and Education Technology Advisory Committee (DEETAC) would like a
representative from SSSPAC to serve on their committee. Please contact Chelley Maple or

Michael R. Quiaoit if you are interested in being the SSSPAC representative.
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Integrated Planning
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e 2016-17 Credit S5SP Allocations: 80% Advance {of 2015-16 P1 Allocation) and 80% guarantee
{using old matriculation formula — headcount, with 2015-16 data)

¢ Chancellor's Office team looking at either combining the plans or starting from scratch: the
team is [eaning toward starting from scratch

¢ Focusing on only what Education Code and regulations require

s Possibly broader guidelines on aliowable expenditures
e Adraft will be developed by 12/1

e The poalis to release the new template in February 2017
e Possibly a May deadline for submittal of plan

SSSPAC Representative to CAFYES (Cooperating Agencies Foster Youth Educational
Support) Advisory Committee
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*__ SSSPAC will need to provide the CAFYES Advisory Steering Committee with a representative.

s Anyone interested in serving on the CAFYES Advisory Committee can contact Michael R.
Quiaoit or Chelley Maple
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Stakeholder Updates
Dr. Tim Johnston (Region 1) — No Update

dulie-BlsonOscar Mendoza for Kimberly McDaniel {Region 2) — No Update

Larla-ResasferLi Collier (Region 3) -

he Chancellars-Officewill-need to-mrovide

does the Chancellor's Office think the campuses have sifoes?

¢ Region would like clarity on future funding structure

Region does not want to blur the funding of each program

Members would like clarity on planning and reporting — 3 year reporting cycle?
Would like the Chancellor's Office to provide principle guidelines on creating a crosswalk
between programs

o More specific guidelines on professional development for Out-of-State travel

e Discussion of how other colleges define an SEP

*_ Need clarification on using SSSP for outreach

o Need a crosswalk for matching funds as well

*  Noncredit would like to be a part of integrated planning discussion

e There is a disconnect between AEBG and noncredit

Laureen Balducci (Region 4) — No Update
o——Nevrasregionslropreseniaive
Wil . ional s inS I
Delecia Robertson {Region 5) — Mo Update

e Can the Chancellor's Office create a list serve on_integration planning?
¢ __ What will the data collection look like in an integrated planning environment

s How do you integrate “in practice?”
¢ Deans evaluate adjunct faculty at SJDC

Damien Pena (Region 6) — No Update

—Newasregionalrepresentative
l histi

Regina Smith {Region 7) — No Update
Nohel-Corrallucinda Over {Region 8) -
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Region has already begun discussing integrated planning
¢ Lucinda shared an integrated planning crosswalk and an integrated planning template that
was provided by the Golden West College representative. The documents were reviewed
and discussed at the regional meeting.
e Lucinda wanted to share that her region wanted to make sure noncredit was a part of the
integrated planning template discussion because their concerns are distinct from credit.

Amy Nevarez (Region 9) — No Update

Susan Topham (Region 10) — No Update

Maggie Baez (Classified Staff) - -No Update

o Can-wetalkwith-Debra-Sheldon-aboutredefiningthe Student-Equibyindicators2Noncredit is
left out of the discussion of Student Equity on campus because it is not included on the SE
indicators

e BSI's new farmula leaves out noncredit by focusing on BOG recipients

Sebrina Sencil (RP Group) -

» _(Rofficesarealreadyshert-handedPlease make the template simple
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s |t will be easier for $SSP, than SE because it is more prescriptive

Christie Jamshidnijad —

e Full-time faculty are being evaluated by Part-time faculty at DVC
Kelly Fowler {CIO) -— No Update

—pi thi o eneli
- ¢ scadami o his available)

Nilo Lipiz (Noncredit) -— No Update
+—Hired-3-tenure-track-counselors
oy I SR fundi : . I ;

Alejandro Lomeli {Student Senate) — No Update

HandbookRevision-Subgroup—UpdateSurvey Results from SE/SSSP Ali Directors Training
{(Alani Byrd)

*___Goal: Wanted to know how we did, but also there improvements could be made moving
forward.

* _lLogical model survey administered though Survey Monkey utilizing Likert scale and short
response guestions.

» 48 Total Questions

* 151/373 = 40% Response Rate

*  Qverall, general sessions were received well

+ Attendees valued the new format with New/Seasoned Directors: though there is room for
improvement for session topics

* Regional sessions were a good addition to the conference.
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»  Sending out a survey to the field asking for topic suggestions in advance

Thinking about other ways we can group colleges other than region. {e.g., FTE, similar challenge
areas or populations)

= If possible, separating trainings into separate conferences {i.e., New and Seasoned} so more in-
depth attention can happen with both types of audiences.

SE/SSSP-Al-Directors Training SubgreupProviding SSSP Services to Students — UpdateSanta

Monica College and Imperial Valley College

Santa Monica College

o Esau Tovar and Delores Raveling shared their processes for capturing SSSP services at SMC
¢ Have the right people at the table when discussing capturing data
s Create crosswalks between MIS data elements
e Some key factors in their reporting success:
o Homegrown SIS — can work with IT to create data entry screens and custom reports
o Dedicated resources in Counseling to link information to MIS data elements
o Automated reporting
o Continually communicating with IT to identify MIS data elements to be captured
o __Know your students and the services they will receive — know what to expect from the

reports
o Know your population to accurately report MIS data
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o__Key factors: open communication between departments; no territorial areuments
o __Know where the data comes from in the system (e.g. the correct screens or an import

from another data system)

o VPSS, Dean of Counseling, Dean of Institutional Research, and Program Analyst have

multiple meetings regarding data
imperial Valley College
»__Utilized standardized forms and reports to ensure consistency in data integrity

» _Perform a crosswalk with MIS data elements to ensure the correct data is captured from the

right system
» Have an idea of the raw numbers in SSSP before cleaning them up for MIS reporting

s Utilize contact management systems to inform students of all of the SSSP steps throughout the

process
e Deveiop a campus culture of consistently communicating the SSSP steps to students at every

opportunity

s  Howdowe foldin CTE2Next Meeting: February 7", 2017
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General Education Advisory Committee
Minutes
September 13, 2016
11-4 Anacapa Room, CSU Office of the Chancellor

Present: Mary Ann Creadon (chair), Mark Van Selst (vice), Bill Eadie, Steven Filling,
Denise Fleming, Michelle Hawley, Ceci Herman [videoconference], Chris Mallon,
Virginia May, Ken O’Donnell [videoconference], Barry Pasternack, Paula Selvester,
Tiffany Tran, Jodie Ullman

Absent: Jackic Escajeda, Susan Gubernat, Pam Walker

Guests: Kate Stevenson, Catherine Nelson, Chris Miller, Emily Magruder, Pamela
Keronac

1.

2,

Approval of Agenda
a. Approved as amended
Review of Prior Minutes
a. Incorporated review into next item
Committee Charge and Review of Annunal Report
a. No discussion
CSU Institute for Teaching and Learning
a. ITL summer institute (July 12-14, 2016)
b. Faculty Forum (Oct
c. 19" annual teaching and learning symposia (Oct 21-22, 2016 at SISU)
Advanced Placement Tests (Pam Kerouac)
a. AP Capstone
i. Memo (2015) has credit awarded, no GE area
b. AP Research
i. Memo (2015) currently has no recommendation, we need more
information to sec what the course entails.
c. AP computer science principles
CSU CO actions and updates
a. Coded memo on GE (August 2016)
i. The intention was to develop an overview of GE as implemented
on each campus and to provide a system-level overview of GE.
1. Campus compliance to system policies
a. Historically there is not a system-policy monitor,
the intent is to have campuses self-evaluate
2. Differences across campuses (unigue campus requirements)
and other features might be represented on an (ideally
singular) table of requirements (i.e., an internal summary
document)
ii. The coded memorandum itself is a summary of GE policies
b. Transfer concerns have emerged as a concern for the legislature
i. e.g., ACR 158 (March 29, 2016) on transfer and GE

https://cfl.dropboxstatic.com/static/javascript/pdf-js/pdf-Js-9e9df56/...tml?_subject_uid=100949595&annotation_highlight=1&annotation_region=1
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7. The problem of CSU Golden Four credit requiring a C (vs C-) Grading,

a. Reporting out on Sept 13, 2016 meeting (Ullman, Van Selst, Creadon,
Mallon)

b. Identified primary issues

i. Difference in perspective between C vs C- (and on what a C vs C-
means on campuses where those grades “count” for GE credit vs.
those where they do not).

ii. CSU CO memo (no ASCSU consultation) moved the minima from
a C to a C- despite campus policies to the contrary.

c. Possible proposal being considered.

i. Disallow C- grading in Golden four

1. Technology difficulties, does not address transfer
expectations

2. Does ensure a “system” standard (C vs C- whatever those
terms/grades mean)

fi. Modified course-to-course articulation (explicit adoption
rather than area by arez which is the current EO1100 content).

1. Would only ‘count’ for GE if counted at the institution
where the course was taken (a campus could chose to
accept a lessor value if they accept C- on their own
campus).

2. No grade of less that a C- could count for GE credit

3. A grade of “Credit” could count for Golden Four

jii. Defining what a “C” versus a “C-* really means. Defining
what these terms (grading is contextual).
iv. GEAC (re)-endorse C minima for Golden Four.

v. Summary: the priority items are to produce separate ASCSU
resolutions on (ii) and (iv) as suggested first reading items for the
September plenary.

8. Quantitative Reasoning Task Force Report (Stevenson, Hiling, Fleming, Van
Selst)

a. Equity is achieved through balancing opportunity and access

b. The consensus statement that is the task force report recommends several
interconnected support experiences around mathematics and quantitative
reasoning across & students’ educational pathway — this takes us away
from having a single course provide the possible entirety of a students
quantitative reasoning experience. The issue of “streaming™ (“ruts’ in
mathematical learning pathways) versus flexible options.

c. One of the critical questions was what is required for foundational
reasoning at entry to the CSU (2¢, p14) “Demonstrated proficiency and
fluency in the combined skills found in the California State Standards for
K-8, Algebra 1, and Integrated Math 1;

i. Practiced the skills in the K-12 California State Standards for
Mathematics in a variety of contexts that broaden, deepen or
extend K-8, Algebra 1 and Integrated Math 1 skills;

ii. Developed the eight Common Core mathematical practices, which

https://cfl.dropboxstatic.com/static/javascript/pdf-js/pdf-js-9e9df56/...tmi?_subject_uid=100949595&annotation_highlight=1&annotation_region=1

12/16/16, 10(21 PM
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Bfsew

ix.

are the abilities

Make sense of problems and persevere in solving them Reason
abstractly and quantitatively

Construct viable arguments and critique the reasoning of others
Model with mathematics

Use appropriate tools strategically

Attend to precision

Look for and make use of structure

Look for and express regularity in repeated reasoning.

d. The four core recommendations are:

i

i,

iv.

Recommendation I: Fornmlate an updated quantitative reasoning
definition based on CSU best practices and reflecting national
standards.

Recommendation II: Revise CSU quantitative reasoning
requirements and adopt equitable, feasible requirements that
articulate with the other segments.

Recommendation III: Ensure equitable access and opportunity to
all CSU students.

Recommendation IV: Create a CSU “Center for Advancement of
Instruction in Quantitative Reasoning”

e. GE actions to follow are:

i

1L
iii.

iv.

9. Other

Revise GE expectations statement on QR on Executive Order and
GE Guiding notes in line with QRTF report (presuming
implementation).

Capstone expectations re: QR (UD GE?)

What is the interface with SB1440 and within the CSU for those
majors that require intermediate algebra (or other QR
competencies)? [extends beyond GE but will have an impact on
defauit preparation for major programs that GE will want to ensure
are disaggregated from the GE preparation)

“That GEAC appreciates and acknowledge the work of the
Quantitative Reasoning Task Force — in particular its
recommendations concerning modernizing and updating
Quantitative Reasoning expectations for the CSU, especially as
they are likely to impact General Education” (approved
unanimously)

a. C-ID statistics

i

Changing prerequisite from intermediate algebra to “that prep
required by GE”

b. Discuss the impact of QRTF Task-Force on Statway / CAPP outcome
expectations. Possible future dissemination of QRTF report to pilot project
sponsors and participants.

c. Upper Division GE

i

Capstone elements? (Oral Communication, Quantitative, writing,
etc.) —in major? Thematic capstones?

https://cfl.dropboxstatic.com/static/javascript/pdf-is/pdf-js-9e3df56/...tml?_subject_uid=100949595&annotation_highlight=1&annotation_region=1

12/16/16, 10{21 PM
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ii. Definitions
1. Tt was noted that CCC degree development would find this
useful.
10. ACTIONS:
October symposia report
AP information
GE survey (aug memo)
C/C- resolution feedback
Quantitative Reasoning Task Force -related actions
i. EO 1100/ CSU GE Guiding notes / etc. revision

oo TP

£ Upper Division General Education discussion
g. Oral communication

i. Expectations for online oral communication (what to expect)
ii. What to look for in reviewing fully online oral communication
h. C-ID statistics and SB1440 effects update

https://cfl.dropboxstatic.com/static/javascript/pdf-js/pdf-js-8e9df56/...tml?_subject_uid=1002495958annotation_highlight=18&annotation_region=1 Page 4 of 4



